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The Off Campus High School was opened 26 January 1970 to provide a
continuing educational opportunity for students who had discontinued
their education in a Bellevue secondary school prior to graduation.

During 1970-1972 the Off Campus High School Program was funded
primarily by an Elementary and Secondary Education Act, Title I grant.
It will be jointly funded by the Bellevue School District and an ESEA
grant during 1972-1973.

The prime mission of the Off Campus High School is to provide a pro-*
gram that is meaningful to those individuals for whom the regular
school program--with its certain demands and constraints--just
doesn't fit. With this mission in mind, it was determined that the
Off Campus High School Program should focus on the following points
in relation to these students and their needs: (1) raise their
academic performance in order to complete high school graduation,
(2) establish a regularity in attendance based on the student's aca-
demic and personal needs, (3) increase the self-image of students,
and (4) develop a reading competence sufficient to cope with every-
day needs.

The school has been in operation for two and one-half years. This

paper presents an evaluation of the program, the attitudes of students,
faculty, parents, and others involved in the program, the success
of various features of the program and other outcomes.

The District wishes to express appreciation to the many people who
have cooperated in the conduct of this study. Particular thanks go
to:

Mr. William Jennings, head teacher, and to the staff, who 'have worked
extensively with the Research Office with complete cooperation.

Those many current students, former students, and applicants, and the
parents of students and former students who gave such a large degree
of cooperation in responding to the questionnaires.

The counseling staffs of the regular secondary schools for providing
information regarding students and former students.

Dr. Alden Clark, Dr. William Mattick, Dr. Jack Thompson, and Mr. John
Betrozoff who have given full cooperation in the planning and conduct
of the study.

Dr. William H. Morton
Superintendent
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Introduction. The Research Office of the Planning Department was
requested to plan and conduct an evaluation of the

Off Campus High School Program by the Assistant Superintendent for
Planning.

The general purpose of the evaluation as interpreted by the Research
Office has been to develop and provide to the Board of Directors, to
all levels of administration, and to the Off Campus High School staff,
comprehensive information relating to the following questions:

1. What are some of he characteristics of the students and applicants,
and to what degree do the students being served meet the target
group criteria?

2. What are the objectives of the program and to what degree or in
what respects is the program accomplishing these objectives?

3. What curriculum and other strategies are being used and how are
they working?

4. What are the attitudes of directly involved people toward the
program?

5. What is the cost of the program overall and to the District?

6. What are other outcomes of the program?

7. What implications are there as to needs which remain unmet in
the Off Campus High School Program and in the District?

Also, portions of this evaluation are expected to be applicable to a
report required of the Consultant for Federal Projects to the Superin-
tendent of Public Instruction in relation to the funding received
through an ESEA Title I grant.

The Off Campus High School Program is a part of the Pupil Personnel
Services Department. Recommendations have been developed on the
basis of the evaluation and in cooperation with Mr. William Jennings,
head teacher of Off Campus High School, Dr. Jack Thompson, Coordinator
of Guidance, and Dr. William Mattick, Erector of Pupil Personnel
Services.

In order to develop these kinds of information the following data
collection steps were taken:

1. Descriptive data regarding the current student population
and students on the waiting list was secured from cumula-
tive record files, Off Campus High School records and brief
survey forms sent to the regular high schools or junior high
schools formerly or presently attended.
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2. Questionnaires were sent out to the following groups:

a) Current students

b) Parents of current students

c) Students in the reading program

d) Former students

e) Parents of former students

f) Students on the waiting list

g) Off Campiis High School staff members

3. A committee was formed of in- district regular high school teachers,
representing major curriculum areas, chaired by Dr. Howard
Johnson, former principal of Interl ake High School and currently
Associate Di rector of the Bureau of School Services and Research
at the University of Washington. The committee studied the curr i cu-
lum offerings and expectations at Off Campus High School.

4. Data as to student requirements and outcomes in respect to credits
required for graduation, credits earned, and number of students
graduating and dropping out were collected from Off Campus High
School records.

Page 2

5. The achievement progress of reading students on the basis of pre-
and post-testing with standardized tests was secured.

6. Case history abstracts of ten randomly selected current students
were developed by Miss Vicki Foreman, an advanced graduate
student in Educational Psychology at the University of Washington .

7. Costs of the program were determined and summarized.

This report will present these data and relate them to the questions
stated.
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General Description of Program. Off Campus High School is staffed by
a head teacher, four teacher-

counselors and, as of 1 March 1972, three part time reading tutorsl,
and a secretary. It has had no custodial service. It is housed in a
former residence at 130 112th N.E., near the business section of the
older part of greater Bellevue. As of 1 March 1972, there were 97
students enrolled on a full or part time basis, including three
students who attend for counseling only. Mr. Jennings, head teacher,
further describes appl icati on and student program planning procedures
in the two parts of the program 4:

"There are two parts to the Off Campus High School, the high
school completion program and the learning disabilities
program. Admissions differ considerably between the two
programs.

"Any young adult 14 through 20 years of age who has not
graduated from high school, who resides in the Bellevue School
District, and who has dropped out of school for whatever
reason or who has been placed on long-term suspension (semester
or longer) may make application to enroll in the Off Campus
High School. In a few cases applications are accepted from
students presently enrol led in one of the other high schools.
Such appl ications are accepted only when counselors and/or
administrators of that high school in which the student is
enrolled indicate personally to the head teacher at Off Campus
High School that dual enrollment will, in all probability, be
beneficial in keeping the student in school.

"Students enrolled in the learning disabilities program may be
referred to Off Campus High School by counselors from one of
the high schools, or, should it be found that an applicant has
difficulties in reading or learning disabilities it is recom-
mended to the applicant that the course would be beneficial to
him before getting involved in other cl asses at Off Campus
High School.'

"When a student is accepted into the learning disabilities
program he is assigned to one of the learning disabil i ties
teachers who interviews the student and reviews previous infor-
mation. The teacher wil 1 then administer tests necessary for
further diagnostic purposes. He will i nterpret the results to
the student and in many cases to the student's parents . Fol 1 ow-

i ng the interpretation a program is outlined for the student.
The teacher and the student review the proposed program. When
the program is acceptable to the student his work is begun."

1.
The original staff, with the exception of the secretary, were
men. The third reading teacher is a woman, and a woman teacher-
counselor has been hired as a summer replacement. A part-time,
woman art teacher has recently been empl oyed.

2.
From a memorandum statement from Mr. Jennings, head teacher, to
the Research Office, 9 June 197220
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The program for a student in the high school completion pro-
gram is slightly di fferent. After acceptance the student is
ass i gned a teacher-counsel or. It is the teacher-counselor 's
responsibility to review the student's transcript with him,
and help him to determine the credits and courses necessary
to graduate. When this is accompl i shed, the student must
decide the areas i n which he wishes to work. The teacher -
counselor arranges with other teachers ini tial appointments
for the student.

"Each teacher must determine with the student the 1 earning
program necessary to earn a credit in a specific subject area.
If the student does not come in with a plan for fulfilling
the requirements to complete a course (most students do not)
the teacher will indicate what he feels are the minimum expec-
tat i ons."

The instructional process consists of tutorial instruction, enrichment,
physical activities, and counsel ing. Tutorial instruction is provided
i n reading, composition and writing, social studies, and mathematics.
The course work is "indi vidual i zed and scheduled on an appointment or
instructional contract basis". Enrichment acti vities planned this year
were to i nclude "art, contemporary music, conversational languages,
readings in humanities and sociology, and environmental sciences".
Physical activities were to be "such events as camping and hiking".
Counseling was to offer "occupational-vocational exploration, group dis-
cussions, contemporary youth problems and individual - personal interviews".

Photography class was to be extended this year to 35 mm color slide fi 1 m-
i ng. Sci ence cl asses were to be expanded in the areas of zoology and
geology. Photography and science equipment were to be provided to
effect this expansion.

Population Descri ptionsTarget Population. The program was planned to
serve eighty students who

have dropped out of or been suspended from the regular high school pro-
gram. The reading tutoring program was designed to serve an additional
15 students with reading or learning disabilities. Other selection
criteria are the following:
1. Poor attendance record.
2. Close to graduation, needing only a few credits.
3. Of at least a verage or near average academic potential .

4. Indication of a learning disability in reading or writing.
5. A negative s el f-image.
6. Chronically a discipline problem.
7. A significant reduction in academic performance and grade point

average.

Project .Pr.o.9ram lomponentESEA, Ti tl e I, Office of the Superinten-
dent of Publ i c Instruction, State of Washington, Olympia, Washington.

11
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Po ulati on Des cri ti on -- Current Students. Of the total of 97 students
enrolled at Off Campus High

School as of 1 March 1972, 88 were associated with Off Campus High
School exciusi vely. The other nine students were taking at 1 east some
classes at a regular hi gh school. Of the 88, 14 were regularly en-
rolled i n Off Campus and also in the Reading Tutoring Program, and
three were attending Off Campus High School for counseling only.

Boys and girls were fairly evenly represented (56% boys ; 44% girls) .

Most students were in the upper three grades, with a few ninth graders.
Distribution by teacher-counsel or and by last school attended can be
seen in Table I. The four Bel 1 evue regular high schools are rather
evenly represented.

From those cumulative records which were readily avai 1 ablel , the
descriptive data shown in Table II were compi 1 ed. Al though mean ages
of students for various grade 1 evels in the other high school s are not
available, the mean of 17.49 i s judged to be somewhat older than what
would probably be true of a similar random sample from the over-all
hi gh school popul ations with the same proportions of students at each
grade level. (Most 17. 5-year-olds are probably in their senior year
in March. ) The mean number of credits at entrance (13 .11) i s markedly
below what this distribution of students in a regular program with
regularly passing grades would have. At the rate, of 12 to 14 credits
per year this distribution of students by class would have a mean of
30 credits,, roughly estimated.

The average Grade Point Average at entrance (1.77) was markedly
below the Distri ct high school average, but with a great deal of
range.

The average grade level at entrance was two - thirds of the way through
the sophomore year, and the mean number of months enrolled was about
ten and one -half.

Di fferent standardized test scores were avail able for di fferent
s tudents , so that a relatively small proportion of the current students
had scores on a given test. However, these data in Table II suggest
some average comparative weakness in math computation and reading.

The average abi 1 ity of the group would appear to be sl ightly above
the national average and slightly below the local average (DAT and
SCAT, Table II) . The range in math, reading and ability appears to
be almost as great as in the District as a whole.

1 . There has been a delay in securing some of these records from
the regular high schools, reportedly because of such things as
outstanding library fines.

12
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The data in Table III were secured by sending check lists to the
regular high school counsel i ng staffs. It was requested that the
counselor who had this kind of knowl edge of the former student check
their former students' problems. It is probably safe to assume
that this is a "minimal" count in that some difficulties many of
these students had were probably not known to this counsel or. For
example, it is thought that the number classified by the counsel ors
as having reading difficulty and severe academic difficulty is lower
than was in fact the case. Frequency distributions of standardized
test scores (not shown) indi cate 2116 percent at or below the sixth
percentile for the District on Step Reading and 25 percent at or below
stani ne two in SAT Math Computation (eleven percent, by definition, are
in stanines 1 and 2 di stri ct-wide) . The frequency distributions also
indicate greater di spersion or heterogeneity among the Off Campus High
School students than for the Distri ct as a whole.

It is indicated that at least 57 percent were known by the counsel or
to be out of regular school at the time of Off Campus High School
admission; and at least 14 percent were considered to be potential
drop-outs. However, the head teacher, Mr. Jennings , states that al 1
but three of the current students had in fact dropped out or had
been suspended from a regular school before they were admi tted.
These three were on the verge of dropping or being suspended and i t

was worked out with the regular school admi nistrati on that they would
be admitted to Off Campus Hi gh School prior to such a crisis.

At least 52 percent were classified as having a chronic truancy
problem. A third were in conflict with rules and authority, and
approximately a fifth were classified as having severe emotional
probl ems.

Table III al so shows the percentages of students checked as having
various numbers of problems. Sixty-eight percent were checked as
having at least two problems.

In summary the 97 students i n the Off Campus High School population
have a wide range of abilities, academic skills, and grade records.
They tend to be somewhat of der than their peers in the regular high
school s. Moat of them, but not all, came with a history of either
academic fai 1 ure, chronic truancy, or diffi culty with authority.
Many of them had reading and math computati on diffi culties . There
are al most as many girl s as boys. They tend, on the average to be
nearly as able as the average Bellevue high school student.

13
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NUMBER AND DISTRIBUTION OF
AS OF 1 MARCH

ENROLLMENT STATUS AND SEX

CURRENT
1972

Boys

STUDENTS

Girls Total

Attends Off Campus H.S. only
Off Campus H.S. and reading
Off Campus H.S. , reading, and

regular high school
Off Campus reading and regular

high school

40

9

1

0

31

5

0

1

71

14

1

1

Off campus counseling only 0 3 3

Off Campus H.S. and regular
high school 4 3 7

54 43 97

GRADE LEVEL OF STUDENTS

8 2 109th grade
10th grade 16 12 28
11th grade 11 17 28
12th grade 19 12 31

54 43 97

ASSIGNMENTS TO TEACHER/COUNSELOR

Tullar 15 9 24
Linbo 17 11 28
Holden 15 9 24
Ward 7 11 18
Jennings (head teacher) 0 3* 3*

54 43 97

LAST SCHOOL ATTENDED:

Bellevue High School 15 6 21
Sammamish High School 8 10 18
Newport High School 11 8 19
Interlake High School 7 9 16
Outside High Schools 1 4 5
Junior High Schools 12 6 18

54 43 97

* Counseling only.
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DESCRIPTION OF CURRENT STUDENT
FROM CUMULATIVE

Number
of

Students

RECORDS
POPULATION

Mean Range

Chronological Age 82

(years)
17.49 14.75 - 20.08

No. Credits at Entrance 59 13.11 1 - 32

Entering G.P.A. 79 1.77 .10 - 3.66
(C=2.0. District H.S. Average
2.75)

Entrance Grade Level 80 10.65 9 - 12

Months enrolled at OCHA 79 10.48 1 - 24

SAT Math Concepts 23 5.39 1 - 9

(Local Stanine, 5= Ave. locally)

SAT Math Computation 23 4.08 1 9

(Local Stanine, 5= Ave. locally)

DAT Verbal/Numerical 37 53.48 01 - 99
(National Percentile, 50=
Average nationally)

STEP Math 35 46.34 01 - 96
(Local Percentile, 50=
Average locally)

STEP Reading 36 41.11 01 - 98
(Local Percentile, 50=
Average locally)

SCAT Total 37 42.81 01 - 95
(Local Percentile, 50=
Average locally)

Is
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PERCENTAGES OF CURRENT STUDENTS IN VARIOUS PROBLEM CATEGORIES AT
THEIR FORMER REGULAR HIGH SCHOOL. (THESE ARE AS INDICATED BY

THE REGULAR HIGH SCHOOL COUNSELOR)

NATURE OF PROBLEM IN REGULAR SECONDARY SCHOOL Boys Girls Total

1. Suspended or excluded from regular secondary
school 27% 14% 22%

2. Dropped out of regular secondary school 39% 30% 35%
3. Potential drop oul 17% 12% 14%
4. Reading disability 13% 02% 08%
5. Severe academic Officul ties other than

reading 15% 02% 09%
6. Chronic truancy problem 57% 44% 52%
7. Chronic difficulty with rules and/or

authority 44% 21% 34%
8. Severe, emotional difficulties 20% 21% 21%
9. Very inadequate interpersonal relationships 17% 12% 14%

10. Other 11% 33% 21%

Other problems listed include:

3 - needed additional credit
3 - lack of attendance
2 - refused to attend school
2 - married and have a child

Individual problems:

Just failed to show up in September. No particular problems in school.
Was doing well at high school, an excellent student.
Lacks interest in a regular structured program.
Excessive absences.
Can't relate to adults.
Adept at passive resistance.
Anti "system".
Did not place completion of high school high on his list of personal
priorities.
First suspended, then dropped out.
Don't know, just withdrew to Off Campus.
Likes the structure of Off Campus--four to six hours per week instead
of twenty-five to thirty.
Family relationship uncertain.

NUMBER OF PROBLEMS LISTED Boys Girls Total

None listed 02% 09% 05%

One Problem 20% 35% 27%

Two Problems 33% 28% 31%

Three Problems 22% 14% 19%

Four Problems 13% 12% 12%

Five or more Problems 09% 02% 06%

16
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Population DescriptionApplicants on Waiting_List. The number and
distribution of

applicants on the waiting list is shown in Table IV. These 106
students were not currently regularly enrolled in a regular junior or
senior high school when the roster was first completed. They are
boys almost two to one. The largest number are at the tenth grade
level, with some as low as eighth grade. They are fairly evenly
distributed among the regular high schools.

The leading problems as shown in Table V are truancy and difficulty
with rules and or authority. Individual problems listed tend to be
similar to those of current students (Table III). Sixty percent are
checked as having two or more of the problems, listed as compared with
68 percent of current students. The percentages are quite probably
an underestimate as with current students for they are not entirely
consistent with other data. Again, as with current student data, the
amount that is now known regarding these students is what is reflected.

In summary, there were, as of 1 March 1972, more applicants on the
waiting list than current students; and these applicants are not, to
the best of our present knowledge, enrolled in any school. Most have
problems, with most frequent problems with this group also being
truancy and difficulty with rules and authorlty. Quite a number,
however, have no problem listed or, for example, need only "two credits
to graduate".
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NUMBER AND DISTRIBUTION OF APPLICANTS
ON WAITING LIST
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Page 11

ENROLLMENT STATUS AND SEX Boys Girls Total

Currently enrolled Jr. or Sr. H.S. 8* 0 8

Not enrolled in any school 54 32 86

Other ** 9 3 12

71 35 106

GRADE LEVEL OF STUDENTS

8th grade 1 2 3

9th grade 5 4 9

10th grade 25 12 37

11th grade 18 11 29

12th grade 21 6 27

Special Ed. 1 0 1

71 35 106

LAST SCHOOL ATTENDING OR ATTENDED

Bellevue High School 14 6 20

Interlake High School 10 6 16

Newport High School 15 9 24

Sammamish High School 18 3 21

Junior High Schools 5 4 9

Outside High Schools 9 7 16

71 35 106

* This number consists of students who returned to regular school
after the roster was compiled plus some students who were enrolled
for only one or two courses at a regular Bellevue school.

** Other includes students taking come courses in vocational school
or college together with eight students for which this information
was unavailable.

18



TABLE V

OFF CAMPUS HIGH SCHOOL EVALUATION

PERCENTAGES OF APPLICANTS ON THE WAITING LIST
IN VARIOUS PROBLEM CATEGORIES AT THEIR FORMER
OR CURRENT SCHOOL. (THESE ARE AS INDICATED BY
THE REGULAR HIGH SCHOOL COUNSELOR)

NATURE OF PROBLEM IN REGULAR SECONDARY SCHOOL

1. Suspended or excluded from regular secondary
school.

2. Dropped out of regular secondary school.
3. Potential drop out.
4. Reading disability.
5. Severe academic difficulties other than

reading.
6. Chronic truancy problem.
7. Chronic difficulty with rules and/or

authority.
8. Severe emotional difficulties.
9. Very inadequate interpersonal relationships

10. Other

Other problems listed include:

7 - Lack of attendance
4 - Family difficulties
2 - Special Education
2 - Spent 3 years at BHS, did not graduate
2 - Moved

Page 12

Boys Girls Total

10% 10% 10%
19% 19% 19%
04% 01% 03%
08% 03% 06%

06% 03% 05%
25% 27% 25%

06% 18% 10%
07% 08% 07%
10% 06% 09%
05% 05% 05%

Individual problems:

Talented boy, high strung, not happy here.
Drug involvement (hearsay) - runaway, very able student.
Needs perhaps 2 credits to graduate.
Didn't seem concerned about academic achievement. Not in trouble
in school.
Several years - several districts - hadn't completed several
grades.
Moved then didn'i: re-enter school when she returned. Good student.
Probably unwilling to accept rule and authority.
Trouble attending regularly. Talented student.
Special Ed. student in High School. Much older than class members
and very sensitive about placement in Special Ed. Nice and able
boy.
Would like experience of high school but unwilling to accept
guidelines.
Went through period of hard-nosed rebellion.
Does not wzrit to go to Off Campus now.
Life style not compatible with school experience.
Enrolled for 2nd time - both times failed to show.
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TABLE V (2 of 2) Page 13

OFF CAMPUS HIGH SCHOOL EVALUATION

PERCENTAGES OF APPLICANTS ON THE WAITING LIST
IN VARIOUS PROBLEM CATEGORIES AT THEIR FORMER
OR CURRENT SCHOOL. (THESE ARE AS INDICATED BY
THE REGULAR HIGH SCHOOL COUNSELOR)

NUMBER OF PROBLEMS LISTED Boys Girls Total
None listed 23% 20% 22%

One Problem 17% 20% 18%

Two Problems 27% 20% 25%

Three Problems 14% 11% 13%

Four Problems 08% 17% 11%

Five or more Problems 11% 11% 11%
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Off Campus High School Evaluation Page 14

Population Descri ption--Other Applicants . In addition to the waiting
list applicaints, as of

1 March 1972, there were 75 other current appl i cations. ' Forty-seven
of these were enrolled in a regular Bel 1 evue school program and 28 were
from out of district.

The students enrolled in Bellevue as of the time of appl ication were
distributed as in Table VI. Problem classifications by the regular
school counselor are shown in Table VII. At least seventeen percent
of those students who were in a regular school at the time of applica-
tion have subsequently apparently been suspended or dropped. Another
23 percent were classified as potential drop-outs, for a total of 40
percent of this group. The most frequently indicated problem is
chronic truancy, and the next most frequent difficulty with rules and/
or authority.

In summary, in addition to current Off Campus High School students,
there were 153 Bel levue young people wishing to be admi tted, with the
large majority of these individuals out of school and many of the
others potentially out. As far as can be determined, these individual s
tend to have the same kinds of problems as those now enrolled i n Off

Campus High School .

1' In addition, according to the head teacher, there frequently
have been other individuals interviewed who were immediately
referred to vocational school s or el sewhere without appl ica-
tions being taken.
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TABLE V I

OFF CAMPUS HIGH SCHOOL EVALUATION
NUMBER AND DISTRIBUTION OF OTHER APPLICANTS

CURRENTLY ENROLLED IN REGULAR BELLEVUE SCHOOLS

Page 15

GRADE LEVEL' OF STUDENTS Boys Girls Total
9th grade 3 0 3

10th grade 5 2 7

1 1 th grade 6 10 16

12th grade 13 8 21

27 20 47

BELLEVUE SCHOOL ATTENDING

Bellevue High School 9 5 14

Interlake High School 5 5 10

Newport High School 5 7 12

Sammami sh High School 5 3 8

Junior High Schools 3 0 3

27 20 47
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TABLE VII Page 16

PERCENTAGES OF OTHER APPLICANTS IN VARIOUS PROBLEM CATEGORIES AT
THEIR CURRENT SCHOOL. (THESE ARE AS INDICATED BY

THE REGULAR HIGH SCHOOL COUNSELOR)

NATURE OF PROBLEM IN REGULAR SECONDARY SCHOOL

1. Suspended or excluded from regular secondary
school . -.

2. Dropped out of regular secondary school .

3. Potential drop out.
4. Reading disability.
5. Severe academic di fficul ties other than

reading.
6. Chronic truancy problem.
7. Chronic difficulty with rules and/or

authority .

8. Severe emotional difficulties.
9. Very inadequate interpersonal relationships
10. Other
11. Unmarked

Boys Girl s Tota 1

04% 00% 02%

19% 10% 15%

22% 25% 23%

07% 00% 04%

07% 05% 06%

22% 30% 26%

04% 15% 09%

15% 10% 13%

15% 10% 13%

11% 05% 09%

33% 40% 36%



Off Campus High School Evaluation Page 17

Objectives and Strategies. The objectives and strategies of the
Off Campus High School werle

'

,ompi led
from former publications by the school administration. "and after
discussion with the Off Campus High School staff. Final editing was
done by William Jennings, head teacher. These are presented in
Table VIII. A strategy may relate to more than one goal or sub-goal .
An attempt has been made to code by the strategy the related goal ( s ).
Survey forms and other data collection procedures were developed to
study the degree to which these goal s are being attained, the success
with which these strategies are being applied, and other attitudes
toward the program.

1. Off-Campus School Evaluation, September 1, 1970-August 6, 1971,
publication of the Bellevue Publ i c Schools, Bell evue, Washington,
October 1971.

2. Off-Campus School Program, publication of the Bellevue Public
Schools, Bellevue, Washington, May 1971.
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Student Requirements and Outcomes.--Graduation Requirements. Off Campus
High School

requirements for graduation are described as follows:

like everything else at the Off Campus High School,
(these) are flexible within clear limits, Washington State
Board of Education requirements, as specified in WAC 180-
56 -030, are used as a minimum standard for graduation....
Bellevue Public Schools' requirements are used as a maxi-
mum standard for graduation."

"The Off Campus High School designs an individual program
with the student. This program considers his age, his
reasons for leaving his former school, his abilities and
interests, his vocational plans, and importantly, his past
academic record. ' "

Several examples are given in the.publication referred to.
Two of these are as follows:

"(A) student may enter the Off Campus High School
after having completed five semesters of high school work.
He has been out of school for nearly one year and strongly
desires to complete his high school work and enter college
or take employment. He already has earned 39 credits for
grades 9 - 12 and needs, perhaps, only one credit in social
studies to meet minimum State course requirements. He is
employed part time. The Off Campus High School should
allow this student to graduate after he has completed his
required course and at least two elective courses in areas
of interest to him. Such a student would graduate with
42 credits for grades 9 - 12."

It is stated further:

"(Another) student may have recently dropped out of school
after completing four semesters of high school work and 32
credits in grades 9 - 12. For graduation, by State require-
ments he may need two credits in social studies and two
credits in science. The Off Campus High School may, in a
case such as this one, enroll the student for his required
social studies credits and one elective credit in senior
reading. These courses could be completed by June of the
year during which the student would normally graduate. The
student at that time would have 35 credits for grades 9 - 12,
but he would still lack necessary science credits. Such a
student may complete these credits during his first year as
a community college student, bring his transcript to the
Off Campus High School, and then be graduated with 37 credits
for grades 9 - 12."

1. Off-Camaus School Program, a publication of the Bellevue Public
Schools, Bellevue, Washington, May 1971.
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"...Where the student does not meet the Bellevue Public
Schools' graduation requirements the student's educational
advisor will document the decision to waive these require-
ments and submit the document with the letter of request
for graduation to the director of pupil personnel services.

"All credits, whether earned in-district or out-of-district
or through special classes or work experience, are applied
toward graduation. The Off Campus High School graduate
receives a regular graduation diploma awarded by the
Bellevue School District. The student's completion of
graduation requirements is certified by the director of
pupil personnel services. The student may be graduated with
a diploma from one of the Bellevue high schools if he meets
the graduation requirements of that school, in which case
the principal of that school will certify the student's
completion of requirements."

Table IX summarizes the status of current Off Campus High School
students as of 19 April 1972. Shown here are tabulations of the
numbers of students who came to Off Campus High School with various
numbers of credits which have been earned at Off Campus High School, and
the number of required graduation credits which have been negotiated.
The Bellevue School District requirement and the State requirement have
been noted. These figures include ninth grade credits.

It would appear from Table IX that 41 percent of the graduation contracts
meet or are close to meeting Bellevue requirements. The other 59 percent
are below these but at or above the State requirements.
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Number of Credits

Numbers of Students in each Classification
Upon
OCHS

Entrance

Earned
OCHS as of

19 April 1972

Total Required
for

Graduation

50-54 1

45-49 1 7

40-44 5 30**

35-39 11 34

30-34 5 20***

25-29 10

20-24 13

15-19 17 1

10-14 17 5

5- 9 7 20

0- 4 6 66
"§-2"

* *

Of total 1 March 1972 enrollment of 97, three counseling
only and four part-time students are not included here.

Bellevue graduation requirement is 32 credits, grades 10
through 12. Approximately 44 credits are required for
grades 9 through 12.

*** Washington State requirement is 32 credits, grades 9
through 12.
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Student Requirements and Outcomes-- Since Off Campus High
Performance Data--Graduates and Drop-outs. School opened on

26 January 1970, 243
students have been enrolled. Of these 97 were enrolled as of 1 March
1972, 49 graduated before 1 March, and 97 have left the program prior
to graduation.

Listed in Table X are the number of graduates each year plus the
number of graduates anticipated to occur this year.

This would appear to be an excellent showing when it is considered that
since 1 March 1972 when there were 31 twelfth graders enrolled, the
total graduation figure, including anticipated graduates, is 22.

TABLE X

OFF CAMPUS HIGH SCHOOL EVALUATION
NUMBER OF OFF CAMPUS HIGH SCHOOL STUDENTS

WHO HAVE GRADUATED

Year Number

1970 19

1971 26

1972 14*

Anticipated by 14 June 1972 4

Anticipated by 26 July 1972 8

Total 71

In Table XI is shown the status, as far as is known, of the 97
students who have left the program prior to graduation since the
school opened on 26 January 1970, to I June 1972. Of these 97 who
left, 52 are known to be in school elsewhere, married (girls), in
the Armed Services, or working. In addition, three of these are
known to have graduated from high school elsewhere, and one of
these from Bellevue Community College.

Four of these were before 1 March when the "current student
roster" for this report was compiled.
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OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENTS WHO HAVE LEFT THE OFF CAMPUS HIGH SCHOOL PROGRAM

PRIOR TO GRADUATION
26 JANUARY 1970 TO 1 JUNE 1972

(ACCORDING TO OFF CAMPUS HIGH SCHOOL STAFF INFORMATION)

Category Boys Girls Total

No information 9 9 18

Working 11* 1 12

Gone from District and/or State 10 7 17

Twenty-first birthday before finishing 5 1 6

Married 7 7**

Dropped out because of emotional problems 2 2

In correctional institution 2 2

Joined Armed Services 6
. _

6

In school elsewhere*** '6 27

Total 61 36 97

Two of these left the District.

** Four of these left the District.

*** Including regular Bellevue high schools, another district,
private school, trade school, community college.
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Student Requirements and Outcomes-- The Off Campus High School
Performance Data--Appointments Missed. teacher-counselors calculated

from their records the per-
centage of appointments missed from September 1971 to 5 June 1972.
These were appointments missed for any reason including those changed
to another time. This, from various staff members was from 13 to 15
percent. This can be considered in relation to the figures in Table
III showing 52 percent classified as having chronic truanc problems
in their former regular schools by the regular school counselors.

Student Requirements and Outcomes-- There were three part-time
Performance Data--Reading Achievement. reading instruction tutors

working with 31 students as of
1 March 1972. Sixteen of these students were enrolled in Off Campus
High School, 15 were not. Of these 15, six were enrolled in a regular
junior or senior high school and nine were not. Although pretesting
with reading and spelling achievement tests has been done with all of
these students, some had not been enrolled long enough for post-testing
to be appropriate. It was decided that post-testing would not be done
at the time of this evaluation unless the student had had at least 11
tutoring sessions. Sessions occur approximately three times per week.
For the purpose of evaluating gains in the program, all those students
who had had as many as 11 sessions since the beginning of the Off Campus
High School Reading Tutoring Program, who had also had pre-and post,-
testing with some test which provided national grade equivalent scores,
were included.

Table XII gives a summary of pre-testing, post testing. and gains in
relation to time and number of sessions in word recognition, comprehension,
and spelling. These are for students who stuck with it. There have been
some drop-outs. The exact number is not known. The average number of
month's gain (in comparison with national test norms) in word recognition,
spelling, and comprehension indicates a rate of growth markedly above
the average national rate. The comment was made by one of the reading
tutors that change in attitude toward reading and self-confidence probably
contributed in part to the dramatically higher post-test scores. Gains
in all areas, word recognition, comprehension, and spelling are marked.
However, spelling shows the lowest relative gain of the three areas
tested.
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OFF

Number

CAMPUS HIGH SCHOOL EVALUATION
GAINS IN READING AND SPELLING

Wide Range Wide Range
Achievement Test Achievement Test
Word Recognition Spelling

Stanford
Di agnostic Test
Comprehension

Male 9 6 3

Female 12 2 0

Average
Months 7.93 7.62 5.77
Enrolled*

Average
Number of
Sessions 35.4 33.1

Pre-test Grade
Equivalent (in years)

Average 8.4 6.7 8.5

Range 1.6 to 13.2 4.3 to 9.9 6.9 to 11.1

Post-test Grade
Equivalent

Average

(in years)

10.4 7.9 10.6

Range 3.0 to 15.3 6.1 to 8.7 9.0 to 11.6

Average
Gain in 24 14 25
Months

Average Months
Gain Per
Month

3.0 1.8 4.3

* Including summer months
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INTRODUCTION

As part of the overall evaluation of Bellevue's Off Campus High School,

a special committee was formed to examine its curricular or program components.

Specifically, the committee was asked to suntmarize the major curricular

differences between the programs of the Off Campus High School and the regular

Bellevue secondary schools. While the program comparison was to include the

entire curricular program, specific attention was to be directed to the subject

areas of English, mathematics, social studies, and science. As a follow up to

this descriptive comparison study, the committee was also asked to describe

the reasons for the differences between regular and Off Campus programs and

to assess the reasonableness of those reasons. The committee findings as

presented in this report are largely descriptive and will hopefully permit the

reader to more accurately and completely understand the Off Campus curriculum

and the societal conditions which, in the judgment of the review committee,

make that curriculum a definite and continuing need for the Bellevue Public

Schools.

The committee expresses special thanks to the staff and students at the

Off Campus High School for cooperating in the data collection effort.

Mr. Bill Jennings and his entire staff were extremely helpful in providing

background information and student records and in arranging interviews with

present students of the Off Campus High School.
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PART ONE

CURRICULAR APPROACH AT OFF CAMPUS HIGH SCHOOL

The most unique feature of the Of f Campus curriculum is clearly its

teaching method which commonly consists of a series of individual conferences

between teacher and student. Each conference involves discussion, assignment,

and evaluation components and the student generally concentrates on only one

or two courses at any one time rather than the usual load of six classes as

found in the regular high schools. The rationale for this approach (sometimes

called an individualized contract method) stems directly from the recognition

that students do have individual needs and interests, the increasing emphasis

upon product rather than process outcomes in the field of education, and the

realization that much significant education takes place beyond the formal

classroom. In the sections which follow we examine more specifically the

rationale for the individual contract approach of the Off Campus High School

and the way in which requirements and expectations are established through

the use of this approach.

Rationale for the Of f Campus Approach

As mentioned above, the rationale for individual contract or assignment

learning is founded upon a recognition of individual differences, an increasing

emphasis upon product outcomes, and a realization that learning is not restricted

to an institutional setting. In examining the first of these - individual

differences - we have known for some time that students of a similar age vary

substantially in their capabilities in various skill areas. One set of researchers

has found that students lewing the elementary schools today vary over at least

a six-year span with respect to any one of the basic areas of paragraph meaning,
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word meaning, spelling, arithmetic reasoning, and arithmetic computation. 1
These

differences become even greater as students proceed through the junior and senior

high years. That such differences in skill competence can best be recognized

through individualized assignments and variation in expected rates of learning

should be obvious and considerable efforts within the regular school programs

have been made to accomplish these approaches.

In addition to the individual differences in need resulting from this wide

variation in basic skills, differences in student interest are also a very

important consideration in the Off Campus instructional format. Henry Thoreau

once wrote, "If a man does not keep pace with his companions, perhaps it is

because he hears a different drummer. Let him step to the music which he hears,

however measured or far away." In attempting to follow the intent of this

concern for individual interest, the Off Campus High School makes every effort

to let: students work in those areas of highest interest. While the elective

programs of the regular high school represent an effort to accomplish this same

purpose, the fact that students generally encounter a reasonably fixed set of

learning activities within the context of each course tends to frustrate

learning for many students. By using an almost totally individualized approach

in assignments, the Of f Campus High School has a greater chance than the regular

school to direct learning activities (regardless of skill level) into areas of

high student interest.

A second major reason for the individual contract or assignment learning

approach stems from the increased emphasis on product outcomes rather than

processes in the field of education. At all grade levels and in most of the

1Goodlad,
John I., and Anderson, Robert H. The Nongraded Elementary School.

Harcourt, Brace, and World, Inc., 1963, p. 14.
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subject fields, educators are increasingly concerned with what a student can

do or accomplish rather than the amount of time consumed or the precise activity

used in the learning process. The regular secondary school (with its traditional

group custodial function) has not been permitted to move as rapidly toward this

product-type orientation. The limitation of financial resources has also

frustrated this effort in many schools and school systems. The Bellevue Off

Campus High School has a rather unique opportunity to emphasize learning outcomes

or products; and, in doing so, the teacher and student together individually

diagnose and prescribe learning goals or products for each student. This

individual contract relationship between teacher and student also permits a

maximum degree of flexibility in the selection of means for obtaining these

goals as prescribed and it is this extensive selection of learning activities

or means of instruction which leads directly to the third significant part of

the rationale for Off Campus teaching methods.

The view that education is or even can be based solely in formal schools and

institutions has come under increasing attack by many of today's educators.

Ivan Il lich, Director of the Center for Intercultural Documentation (CIDOC) in

Cuernavaca, Mexico, has called for an end to this limited notion of education

and has suggested further that we cease to view education as a commodity to be

bought and sold by society's various institutions.
2

He suggests that we need to

view education as a much broader process which takes place in a wide variety of

life situations. In short, school programs need to be extended into the

communities in which they exist; they need to become increasingly in touch with

reality. The model of instruction in the Off Campus High School is quite

Thich, Ivan, "The Alternative to Schooling," Saturday Review. June 19,
1971, pp. 44-60.
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compatible with this goal of greater school-community interaction because it

makes no attempt to restrict the activities of its students to the formal

institutional setting. The Off Campus High School tends not to be burdened

by the usual expectation that all learning takes place within the institutional

setting and is therefore free to search for a much wider variety of learning

activities (or means) for reaching the goals as established for its students.

In summary, the rationale behind the instructional format employed by the

Off Campus High School is based upon sound educational ideas or concepts and

seems to be ideally suited to many of today's young people. Obvious the

instructional format used at the Off Campus High School still depends von the

establishment of desirable ends or goals and the maintenance of student

accountability for those goals. We turn in the next section to the general

process of establishing goals in the Off Campus High School and the spccific

way in which graduation requirements relate to this process.

Goal Setting and Requirements for Graduation

The importance of goal setting in the Off Campus High School has already

been discussed. The goal setting process at the Off Campus High School takes

place on at least two distinct levels. The first level as related to short

range assignment goals has already been discussed in the previous section.

Suffice it here to emphasize that these short range assignment goals are

generally made after both teacher- and self-diagnosis of learning needs. Once

the goals have been established, considerable attention is given to student

interests in the selection of instructional activities.

Another significant level of the goal setting activity at the Off Campus

High School occurs in connection with establishing appropriate requirements for

graduation. While the procedures for establishing general credit requirements

(or goals) for graduation have been explained in other sections of this Of f
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Campus Evaluation Report, it is appropriate here to compare the respective

course requirements of regular and Off Campus programs. Such a comparison

does show certain basic differences in terms of total credit requirements but

it also indicates the maintenance of all specific state course requirements at

both the regular and Off Campus high schools.

In reviewing the summary credit requirements of Table XIII, we note that

the minimum Off Campus requirements coincide with those of the State and differ

from local District requirements only in the social studies, speech, and elective

credit areas. Referring to Table IX in an earlier part of this report, we note

that all current Off Campus students have an expected graduation requirement of

32 or more credits in grades 9-12 with the vast majority being required to take

between 32 and 44 credits to complete their high school work. This reduced

credit requirement in the Off Campus High School seems generally justified,

particularly for those students who have already accumulated a number of

failures in previous work in the regular school program. The fact that many of

these students are making any progress at all toward their goal of high school

graduation seems to justify the slightly reduced credit requirement.

Students satisfying both the Off Campus and local District requirements at

the time of completion are given the option of receiving a diploma from their

regular high school. Several Off Campus students have exercised this option

and have graduated from the regular high schools. Both the regular and Off

Campus high schools are permitted to waive certain specific course requirements

when such a procedure is deemed in the best interests of the student. This

waiver provision is particularly useful in planning programs for students

transferring to Bellevue high schools late in their high school years and can

also be useful in adapting to special student needs for community based

instructional activities.
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TABLE.XIII

OFF CAMPUS HIGH SCHOOL EVALUATION

COMPARATIVE GRADUATION REQUIREMENTS - STATE, LOCAL, AND OFF CAMPUSa

Subject Area
Semester Credit Requirement

State Local Off Campus

English 6 6 6

Mathematics 2 2 2

Social Studies

Washington State History
and Government

1 1 1

United States History
and Government

2 4 2

Contemporary World Hist. 2 2 2

Laboratory Science 2 2 2

Occupational Education 2 2 2

Physical Education 4 4 4

Speech 1

Elective Course Credits 11 20 11

Total 32 44 32

a
Requirements

b
Actually, the
does expect 2

as presented are on the basis of grades 9-12.

State does not specifically require 4 semester credits but
years of some physical education experience.

c
This total is based on the assumption that each student completes 12
credits in grade 9. Students completing more or less than that number
in grade 9 would require an adjustment to this 44 credit requirement,
but all students would be required to complete 32 credits in grades
10-12.
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Having examined in some detail the goal setting process as it relates to

planning high school completion requirements, we must now look beyond the credits

to the question of specific course content, particularly in the required areas

of English, mathematics, social studies, and science. This matter of specific

instructional goals and activities at the Off Campus High School is covered in

Part Two of this'report.
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PART TWO

PROGRAM COMPARISON IN SPECIFIC SUBJECT AREAS

A comparison between the respective curriculum of Off Campus and regular

high schools must obviously go beyond the mere credit counting as summarized

in Table XIII. It is perhaps more important to look at the specific content

involved in the earning of credits in the different schools. The committee

has attempted to make such a comparison and presents its findings in the

pages which follow. Before looking at the subject area reports, two specific

concerns or cautions respecting interpretation seem appropriate.

First, a general comparison between Off Campus and regular programs

assumes a general stability and consistency of program in both areas. Such

is clearly not always the case, particularly in the regular high schools where

so many different teachers are teaching the same subjects. For purposes of

this comparison presented here, the most common or expected curriculum for the

regular high school was considered as the base for comparison. This procedure

was used in the full realization that it cannot serve as a totally accurate

description of present conditions.

A second concern relate6 to the procedure used in collecting information

contained in the various subject area comparisons. Since almost all information

was obtained through interviews with Off Campus staff members and students and

by reviewing selected student assignments, we have no real way of objectively

assessing the comparative growth of students in the two school settings. The

similarities and differences as noted here are generally descriptive in nature

and the data cannot be generalized to statements regarding student behavior.

Such statements would require a much more controlled research design and could

not be accomplished in the limited time available for this particular evalution

effort.
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The review committee members participating in the subject area

curriculum comparison studies which follow are extremely grateful to Mr. Bill

Jennings and his entire staff for their willingness to explain various programs

of the Off Campus High School and for sharing student work, book lists, and

school records. Without their cooperation, the summary comparisons as

reported here would not have been possible.

English Language Program

Students graduating from both the regular and Off Campus high schools

are required to complete at least six credits in English in grades 9-12.

There exists no specific sequence of English courses in the regular high schools

and each has developed its own set of offerings in the English area. The

District English Language curriculum as developed over the past two years is

described as non-sequential and consists of a series of expectations rather

than a particular set of activities or learning experiences. The six general

expectations as established for the present District program are as follows:

1. To see language, shape, perception and be shaped by perception of
what we sense, what we feel, what we need.

2. To build orderly systems with words.

3. To explore systems for studying language.

4. To explore things created with words.

5. To respond logically to our words and other people's words.

6. To experience writing as one valid means of clarifying our
reaction to the things and events in our world.

The traditional pattern for dealing with these six areas of expectation

is to simply include consideration of each in the basic three-year language

arts sequence to be taken by all students. More recently, several of the high

schools have moved toward an elective-type program in which students have
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considerable choice in the selection of specifc areas of study. At Interlake,

for example, students are permitted to apply a wide selection of language

courses to certain of their six required graduation credits. The titles of

these various language course electives include the language of creativity,

language of social involvement, language of conflict, language of myth,

language of identity, language of feeling, language of laughter, language

of inquiry, language of belief, and language of song. The emphasis throughout

is on the languaging process, from perception through the most complex roles

of language in thinking and acting. Each elective is to build in experiences

which encourage growth in the six areas of District expectation as previously

outlined but this effort is still in the developmental stage.

The program of the Off Campus High School begins with an individual

diagnosis of each student. While each of the six expectations as previously

listed would appear to be a part of the diagnostic process, major focus is

given to the areas of comprehension and composition. More specifically,

each student is asked during the initial conference (and before any course

or credit program is firmly established) to demonstrate his ability to

comprehend literature. Particular attention in this diagnosis is given to

his capability of moving beyond the mere descriptive level and some assessment

can also be made of his capabilities in structuring his ideas as presented in

a written format.

Having completed this diagnosis of present comprehension and composition

skills, the student contracts with the teacher a series of nine papers for

each English course credit. In preparing the nine papers, at least one must

be submitted in each cf the following categories: short story, novel, play,

non-fiction, poetry, and creative expression. It would appear that this

later expectation assures some breadth in the exploration of things created
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with words (General District Expectation #4). Each of the nine papers forms

the basis for a teacher-student conference at which time the teacher tries

to encourage the student to increase his level of comprehension and his

written compositional skills. A review of sample student work shows that

some attention is given to such mechanical composition matters as spelling

and punctuation. In terms of comprehension skills, the teacher strives to

move each student beyond the mere descriptive level and encourages students

to generalize and relate readings and experiences. For many students, both

in the Off-Campus and regular high schools, this appears to be difficult

but student progress in this area does relate to the building of orderly

systems with words (General District Expectation #2) and the response to

our own and other people's words (General District Expectation #5). In terms

of composition skills, the structure of writing receives special attention.

Students are expected in heir Witten composition to move freely from the

general statement to supporting detail and to make proper use of authority.

A review of sample student written work shows evidence that both mechanical

writing problems and ideas as expressed are reviewed on an individual basis

during the student-teacher conferences. The typical student takes from one to

two months to complete a single credit in English but there exists no definite

time limitations. All written work is kept on file at the Off Campus High

School and the ratio of nine written papers per course credit seems compatible

to expectations in the regular program. The Off Campus English teacher feels

that all expectations of the regular program can be met in the Off Campus

setting and the Off Campus student has the advantage of meeting these expectations

in a one-to-one relationship with his teacher. The single area of analysis

of poetry presents some difficulty in the Off Campus setting and might more

appropriately be covered in a group situation. Since the group situation
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(and the sometimes invidious comparisons which it encourages) is precisely

what many Off Campus students are striving to avoid, minimal use is made

of group learning activities, To the extent that this student resistance to

group activity can be overcome, the Off Campus staff should continue to seek

more opportunities for group activity in the English language program. Some

important education goals are simply easier to achieve in a group discussion

format.

As a final note on the English curriculum, it is well to mention that

the Of f Campus School is not likely to be 100 percent successful in its

approach to teaching needed language skills to high school students. Such

a total success rate is too much to expect for any educational program which

deals with students who, for a wide variety of reasons, have been turned

off to the educational efforts deemed important by society. Some students

are simply not motivated to become involved in reading and writing at a

particular time in their lives and no amount of individual encouragement can

change that until more fundamental aspects and/or views of life become changed.

The review committee does feel, however, that the freedom to select readings

and the individual contact and concern as represented in the Off Campus

instructional format are both crucial to this development of a more positive

view of life. Motivation to study the English language is more likely to

develop in an Off Campus type of individualized contract format than in the

traditional group-paced system. The enthusiasm expressed by most students

in the program seems to support that view.

Mathematics Program

Students enrolled in the Off Campus High School mathematics program

are generally involved in one of three different mathematics courses -- math

summary, introductory algebra, and plane geometry. There are, at present,
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approximately an equal number of students taking each of these courses.

Occasionally there have been, and presently are, students pursuing courses

beyond the level of plane geometry. These courses include advanced algebra,

trigonometry and math analysis.

The content of the above-mentioned coursee are very closely paralleled to

that of the regular Bellevue secondary school program. Textbooks which the

Bellevue schools are presently using (or have used in the past) are issued to

Off Campus students. The course content most generally parallels the text

appropriate to the course in question.

As is the case in the other subject areas, the major difference between

the Off Campus school mathematics program and that of regular Bellevue secondary

schools is the method of instruction. Nearly all lessons are conducted on a

one-to-one basis. Initially, the student and teacher will meet to determine

what the student's background in mathematics has been. Thereafter, a program

for specific credit is outlined. In order to earn one semester credit, a

student must complete nine assignments which are given by the instructor. One

assignment is intended to be equivalent to roughly two weeks work in the

regular Bellevue secondary school program.

Once the specific credit program has been planned, the student and

staff member work together for a series of 30 to 60 minute periods. These

student-teacher sessions are held on a daily or alternate day basis for the

3-6 week period usually required to complete a credit. These meetings can be

used to discuss the student's work, problems that have occurred, and posSible

solutions to these problems.

There are certain advantages to this one-to-one tutorial approach in

mathematics. Many of the students have been turned off by school and specific-

ally by mathematics. They often have faced continuous frustration with group-
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paced instruction and have even reached a point of being afraid to ask

questions. With a one-to-one approach, the student is redirected, his own

unique questions get answered and the result is a building of confidence,

self image and a generally positive attitude. These reactions were substantiated

in interviews with Off Campus students. These were, however, students who

were experiencing much success in the Off Campus school program. Further,

the program has a flexible timetable which allows students to work at their

own rate. There is a reduction in the element of competition Among class

members -- a factor that often contributes to negative attitudes.

Because of the integration of certain disciplines, opportunities exist

in the Off Campus setting for pursuing meaningful practical applications in

mathematics. For example, a unit in genetics has been used to lead very

naturally into a mathematics unit on probability. A physical education course

involving a mountain hike formed the base for a short course on the use of

the compass. A project in assisting with the development of a Bellevue park

has provided an excellent opportunity for work in measurement and computation.

Inherent in the Of f Campus instructional format are also certain

disadvantages. One major concern must be that of short term learning of

mathematics. Assimilation of the concepts involved in most mathematics courses

is best brought about over an extended period of time. For what is generally

accepted as a year course, 8 to 10 weeks is probably an inadequate length of

time to accomplish this assimilation process. Periodic reinforcement can, of

course, reduce this problem. A final concern related to the Off Campus

mathematics program is the general absence of time for group discussion and

problem solving. Since each mathematics student at the Off Campus High School

is at a different point in his program, the opportunity for discussion and

give-and-take in problem solving is greatly reduced.
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Based upon the observations as reported here and conversations with both

regular and Off Campus Hugh School personnel, it appears that some greater

effort toward defining minimum product or behavioral outcomes in mathematics

would be useful. This is particularly important in connection with the one

credit mathematics competency course required at the high school level. It

is suggested that the Off Campus High School work with the District mathematics

coordinator to develop a computational skills program of the type currently

operating in the regular school.

As for additional suggestions, further student interest could probably

be created by offering electives in data processing and/or puzzle and game

theory. Off Campus staff members expressed the hope that professional growth

in mathematics might be encouraged. Possibly a resource person or advisor

to up-date the school materials would help one keep abreast of new directions.

Similarly, the establishment of a mathematics resource library for Off Campus

staff and students might be beneficial.

Social Studies Program

In Table XIII, we note that Off Campus High School students satisfy

graduation requirements by taking at least five social studies credits in

grades 9-12. The courses taken in the Off Campus setting vary for each student

and are based upon a careful program analysis at the time of entry. In general,

the content of courses at the Off Campus school parallels that of the regular

high schools. Information obtained through discussion with Off Campus staff

members and examination of student papers leads to the conclusion that most

differences are a result of the tutorial approach and those course content

differences which do exist can be justified in terms of perceived student need.

The following comparisons demonstrate the general similarity of the two programs

on a course-by-course basis:
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20th Century History: The regular 2-credit course offers an overview

of history from the turn of the century to the present time. It includes

units on minority groups, labor problems, geography, World War I, World

War II, and the Depression Years. There is a wide variance in materials

taught but the basic theme is historical development.

Examination of the course outline for several Off Campus students

reveals that the major areas as listed above were covered adequately.

There existed a variety of reading that fit the cited curriculum outline.

Examples of readings were, Only Yesterday, Allen; The Great Depression,

Goldston; All Quiet on the Western Front, Remarque; Grapes of Wrath,

Steinbeck; Pearl Harbor, Waller; and many others. In total there were

approximately 35 titles that would fit the requirements for 20th Century

Hir.tory.

United States History: In the regular Bellevue curriculum, this 2-credit

course is traditionally taken in the junior year and incorporates a

"United States/World" approach. In several schools it is even titled

United States/World History. The course clearly involves the study of

the European background of Americans.

The Off Campus High School concerns itself with the History of the

United States per se. Again a wide list of reading materials is available

to assist the student in developing his reading list. It was interesting

to note the merging of Washington State History into the units for the

student who has not completed this requirement.

The absence of any specific emphasis on European background is not

seen as a flaw. There is actually a fairly wide latitude on this point

in the regular curriculum. It was noted that studies of the pilgrims
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in the Off Campus course brought the European background into focus.

American Government: The regular single credit course deals with the

federal government, political parties, state and local government, and

political philosophy. The Off Campus High School uses an extensive

reading list for American Government. Political philosophy is traced

from Plato to modern times, the political parties are discussed and the

readings seem to point to the development of the student's own political

philosophy. The basic ideas of government are established. As this is

an ever changing field, a recommendation could be made to continually

update materials so as to show the distinctions and differences in our

political system.

In addition to these required courses, the regular high schools offer a wide

selection of electives in the social studies field. There was no evidence of

these electives being offered to the students of Off Campus High School at this

time. The recommendation to include additional offerings in sociology, economics,

psychology, geography, etc. seems to be valid but such an addition may require

increased staff and material resources.

The differences between regular and Off Campus programs in social studies

are, for the most part, based upon the tutorial teaching method of the Off

Campus High School. From a review of student papers, it is evident that the

reading selections serve as a springboard for additional indepth discussions.

The student is asked to draw conclusions and defend positions. Because the

student has an active part in the selection of materials, he tends to show

greater interest in his work. In the three basic required course areas, the

students showed growth in both written work and in the difficulty of materials

handled. There is no significant difference in the materials covered in the

regular and the Off Campus programs.
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Science Program

The science program of the four regular high schools in Bellevue is not

a single program but tends to differ according to the preferences of staff

and students. Interlake and Sammamish high schools are fully (or nearly

so) individualized in their general biology programs. Bellevue High

is developing protocols for individualizing instruction at the present time.

(See joint C.I.P. approved proposal for Summer, 1972.) Newport High has

been using an integrated science approach (known as the Portland Project)

for two years.

Regardless of the programs being offered or the methodology utilized,

certain basic similarities do exist in terms of general coverage, partic-

ularly in the subject of general biology. General biology is the course

most students use to satisfy their high school laboratory science requirement

and courses as taught in all high schools include units in cell and cell

study, use of microscope, the metric system, animal and plant processes,

microorganisms and disease, reproduction and development, evolution, and

ecology.

The subject matter covered in the biology program of the regular

high schools is generally consistent with the fourteen topical areas

offered in the science program of the Off Campus High School. In Table XIV,

we note that the Off Campus High School offers three units -- Marine Biology,

Oceanography, and Social Issues of Biology -- not considered part of the

regular high school biology program. The regular program does, of course,

offer specialized work in chemistry, physics, electronics, etc. which

cannot be offered in the Off Campus setting.

On entering the Off Campus High School, each student's background in

science (particularly biology) is examined. He is also asked questions



TABLE XIV

OFF CAMPUS HIGH SCHOOL EVALUATION

COMPARATIVE UNITS - OFF CAMPUS AND REGULAR PROGRAMS

Off-Campus
Science Units

Comparable Units in
General Biology

Page 49

General Biology

Biophysics

Biochemistry

Botany (Plants)

Ecology - Environment

Evolution

Genetics - Heredity

Microbiology

Physiology (Human)

Introduction to Biology

Metric System
Microscopes
Graphing

Energy - Cells

Plant Processes

Ecology

Evaluation and Classification

Heredity

Microorganisms and Disease

Animal Processes

Zoology - Animal Behavior Animal Processes

Reproduction and Growth

Marine Biology

Oceanography

Social Issues of Biology

Reproduction and Development

None

None

None
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regarding future educational and career plans. Based upon this information

on science background and future plans, the teacher counsels the student on

which units of instruction might be most appropriate. One science credit

at the Off Campus High School must involve nine different assignments.

These nine assignments must involve work in at least six of the fourteen

units as listed in the first column of Table XIV. Four or five of the

nine assignments used to earn a single credit must involve laboratory

work by the student. Each assignment generally requires two or three days

to complete, although the student may take more time as necessary.

With respect to methodology of instruction, the Off Campus High School

utilizes a more individualized approach than the regular high school. While

students do work together on certain laboratory exercises, most all of the

assignments are completed on an individual basis. No grades are given;

nor are any tests administered. Completion and acceptance of assigned

work determines success in gaining credit toward graduation. Acceptance

by the instructor is generally decided on a rather subjective basis, after

consultation with the student. Generally, students are not asked to

repeat or modify an assignment as submitted, but they are given the

opportunity to alter or improve an assignment.

In summarizing the differences between Off Campus and regular high

school programs, the following items seem most important:

1. Students at the Off Campus High School are given the opportunity
of choosing areas in science that they are particularly interested
in and willing to work on.

2. Students at the Off Campus High School are provided the opportunity
of going into greater depth in a particular area of interest.

3. Students of the Off Campus High School spend as much time completing
an assignment in a period of 2-3 days as they would spend in the
regular science course in a two-week period. The difference here
is that they are concentrating their time on only one or two
subjects at the Off Campus High School.
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4. Students at the Off Campus High School are expected to conduct
experiments and laboratory exercises ranging from the total
preparation and collection of the apparatus to running the
experiment and cleaning up and returning the equipment.
(There are no laboratory assistants or pre-set-up exercises).

5. No chemistry, physics, electronics or advanced science electives
are offered at the Off Campus High School. All credits earned
at Off Campus relate to general biology. Students are, or course,
permitted to take advanced science courses at the various local
high schools. Several have done so over the past few years.

6. Students of the Off Campus High School are maintaining an organic
garden to augment their Ecology - Environment and Plant Growth
topics. A greenhouse, operated by the students is also available
for experimental work.

7. Considerably more field trip opportunities exist at the Off Campus
High School with an average of approximately one field trip
taken during each two-week period. Not all science students,
however, attend these field trips.

These differences as listed above seem justified in terms of the

method of instruction employed at the Off Campus High School and the

equipment limitations faced by the school. The opportunities for in-depth

and concentrated study of particular science units is perhaps the most

noteworthy part of the Off Campus approach to science. The student may

spend ten or more hours working on one assignment at the Off Campus High

School and not have to worry about interfering with work in other courses.

In addition, the requirement that Off Campus students gather, set up,

and clean all laboratory equipment can provide additional and important

learning experiences and tends to encourage creative approaches to scientific

investigation.

In summary, the review committee finds only limited differences between

the science subject matter of regular and Off Campus high schools. Most of

these differences relate to the inability of the Off Campus High School

to offer advanced courses. Some arrangements can be made to obtain these

advanced courses in the regular Bellevue high schools5andjbecause only a

very few Off Campus students are actually interested in working at this
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level, this difference is considered to be of only minor im-

portance at the present time. Even with respect to methodology,

the differences between regular and Off Campus programs are

minimal. The Off Campus student does have more opportunity

for individualized conferencing with his teacher; however,

significant steps have been made in the past year or two to

build more individual consultation time into the regular

programs, particularly at Interlake and Sammamish.

With respect to recommendations, the Off Campus High

School should, Qt an early date, be examined in terms of the

K-12 goal-centered science program currently under develop-

ment. At least occasional review should be made to establish

consistency between Off Campus and District goals in the

science area. Also, specific attention should be given to

further strengthening of the Off Camrus laboratory training.

It would appear advantageous to write more assignments dealing

with laboratory investigation. Only four of the nine assign-

ments involved in each science credit are required to have a

laboratory component at the present time. Because of equip-

ment limitations, even that level of emphasis on laboratory

work is not always maintained. The following items are

suggested as additions to they present rather limited inventory

of equipment: butane torch and tanks, multi-meter, garden

tools, heating cable for greenhouse hot-beds, fluorescent

lighting fixture for plant growth experiments, centrifuge,

pH meter, camera with microscopic adapter, insect collecting

nets, and insect mounting materials. These items should

permit an expansion of the present laboratory experiences

available at the Off Campus High School.
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PART THREE

CONCLUDING STATEMENT

The committee has completed its review of the Off Campus High School

curriculum and finds Off Campus programs in English, mathematics, social studies,

and science to be generally compatible with those of the regular Bellevue

secondary schools. The most significant difference in programs rests in the

methodology of instruction rather than the subject area content. The individual

contract method is used rather uniformly in the Off Campus High School programs.

This method is founded upon sound learning principles and seems particularly

well suited to those students attending the Off Campus High School, many of

whom have already shown an inability to learn in the more conventional group-

paced and teacher-directed instructional setting.

Several specific suggestions or areas of further study have been mentioned

previously and no attempt is made in this concluding statement to list all such

concerns. Of particular importance, however, is the expansion of laboratory

work in the science area, the provision for a somewhat broader selection of

elective units in mathematics and social studies, the expansion of group

activities to the extent of student acceptance, and the consideration of a

mathematics competency program similar to that presently operating in the regular

Bellevue high schools.

The review committee is convinced that some expansion of Off Campus High

School services is justified and recommends that the areas of improvement as

suggested above be considered in any future expansion effort. Greater numbers

of present and future high school students can undoubtedly profit from the

instructional format provided by the Off Campus High School. The opportunity
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for greater individual choice and attention, the reduced graduation credit

requirements, and the emphasis upon learning goals (or outcomes) rather than

time spent all seem to be attractive features of the Off Campus approach. To

the extent possible, certain of these same instructional components should be

encouraged in the regular high schools of the District.

Despite this generally favorable review of Off Campus programs, one must

not quickly jump to the conclusion that the curriculum as developed for use at

the Off Campus High School will be immediately successful for all students.

That is too much to expect for any program, particularly one which establishes

certain academic goals for and with students and then holds them accountable to

those goals. Some students are simply not motivated to accomplish academic

pursuits at all times in their respective lives and no amount of educational

intervention by a formal institution is likely to change that condition. In

some cases, only time and the changes which it brings to more fundamental aspects

of human life can really change this aversion to formal learning endeavors.

Perhaps we all need to develop a certain patience with young'people and under-

stand that education often takes place apart from any kind of formal school or

work experience. We must not be overly discouraged that some students do not

choose, at a particular time, to accept our academic hopes and goals.

Regardless of this occasional confusion over motivation and interests, there

is little question that young people will continue to find meaning in those

situation where the greatest individual concern is present. It is in this

latter area of individual concern that the Off Campus High School has had its

greatest impact. Such concern seems to be more easily conveyed in the individual

contract or conference format than in the more common group-paced teaching

situations. This being the case, Bellevue must continue to support the Off Campus

High School as one of its most important educational services and must provide

for the expansion and improvement of its various programs.
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Off Campus High School Evaluation

Questionnaire Responses -- Summary of Over-All Attitudes. The question-
naires each

had a question as to the respondent's over-all attitude toward the Off
Campus High School Program. Table XV is a compilation of the percent-
ages indicating various attitudes toward the program as a whole.

The most positive group can be seen to be the seven Off Campus High
School staff members!. This group unanimously expressed their strong
liking for the program.

Eighty-four to 100 percent of all other groups indicated that they at
least "liked" the program "somewhat" or found it "beneficial". The
large majority of the current students and former students indicated
that they liked it "very much". Two-thirds of the parents of former
students indicated the program had been "very beneficial".

Only very small percentages of students and parents dislike the program
or find or have found it not beneficial.

In summary, all groups very strongly endorsed the program.

1. One of the three reading tutors had been there only a short
time, so was not asked to complete a questionnaire.
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TABLE XV

OFF CAMPUS HIGH SCHOOL EVALUATION
SUMMARY OF OVER-ALL ATTITUDE OF ALL GROUPS SURVEYED

Very Much Dislike Like Like No
N Dislike It Somewhat Somewhat Very Much Comment

Current Students

Boys 45 7%-i-) 12% 81% 0%(
Girls 31 0% 0% 3% 87% 10%

Total 76 .-------4%----,0 8% 83% 4%

Former Students

Boys 16 0% 0% 13% 81% 6%

Girls 12 8% 0% 8% 83% 0%

Total 28 4% 0% 10% 82% 3%

OCHS Staff Members

7 0% 0% 0% 100% 0%Total

Unmarked
Not Very Don't

N Beneficial Beneficial Beneficial Know

Parents of
Current Students

Boys 27 0% 37% 63% 0%

Girls 19 5% 26% 58% 11%

Total 46 2% 33% 61% 4%

Parents of
Former Students

Boys 19 5% 32% 63% 0%

Girls 14 7% 14% 71% 7%

Total 33 6% 24% 67% 3%

Three boys marked both categories.
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Questionnaire Responses -- Current Students. A total of 97 question-
naires were given to

students. A total of 76 were returned, 45 from boys and 31 from girl s
for a 78 percent return. Table XVI shows the tabulation of responses
to the questionnaire items.

The girl s responding tended to be slightly younger on the average than
were the boys (girls 17-3 , boys 1 7-11) . On the average they have been
at Off Campus High School a shorter length of time (girl s 8 months,
boys 12 months). Boys and girls were out of school before Off Campus
High School enrollment about the same average amount of time ( three
months).

In general , the large majority of students reported feeling that their
thinking, feeling, and behaving had changed as a result of their exper-
iences at Off Campus High School (Q.7 - 86%).

The rank order for al 1 students of areas in which they feel they have
changed as a result of Off Campus High School experiences was as
fol l ows: growth i n personal responsibility (Q. 5 - 89%) , taking better
care of equipment and facilities at Off Campus Hi gh School than at
their former school (Q.13 - 87%) , beneficial effect on their rel ation-
sh i ps with people in authority and other adults (Q.10 - 84%), confi-
dence in respect to school achievement (Q.8a - 71%), planning and or-
ganization of their own activities .(Q.8g - 68%), favorable attitude
toward self (Q.8c - 51%), more responsible as a family member ( Q. 9a -
49 %) , confidence i n social situations (Q. 8b -45%) , cooperation with
other family members (Q. 8 f - 45%) , responsibility for chores (Q .8e -
42%) , decreased feel ings of being overshelmed and criticized (Q. 8h -
34%) , and pride in and care of self, clothing and belongings (Q. 8d -
25%) .

There appear to be differences between boys and girls on two of these
"change" items; more girl s reported an increase in confidence in
respect to school achievement and more boys reported taking better care
of equipment and facilities at Off Campus High School than at their
former school. In respect to this latter, many students, girls par-
ti cu 1 arly, protested in comments that they had never done other than
take care of things so there was no room for change.

Strategies or practices which are seen by all current students who
responded as working moderately or very weTT-were the informal school
atmosphere (Q.15r - 100%) , and providing an education as good or
better than that provided by the regular high schools (Q . 151 - 100%).
The current students were almost unanimously positive regarding these
practices : adult respect for student's values and ideas (Q.15m - 98%) ,
teacher and student deciding assignment together (Q.15b - 98%), en-
couragement of student to make his s own choices (Q .15h - 98%), ass ign-
ment of each student to a teacher-counsel or (Q.15a - 98%) , and individ-
ual counseling by teacher-counsel or Q.15k - 98%). Three fourths or
more of the students marked all of the above as working very well.
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Off Campus High School Evaluation
Questionnaire Responses--Current Students

They were almost as strongly positive about other practices 1 isted in

Table XVI . They were 1 east positive i n respect to how working with
people in the community is working (Q. 1 5d -78%) positive, and the eval-
uation or grading in relation to effort (Q.15j -88% positive). Very
few negative responses were given by girls for any of these practices,
whereas a very few boys (one to four) marked each of several strategies
as working poorly. More boys tend to want more music and sports, both
boys and girls, but particularly girls, more art.

The large majori ty of students report that they have accompl i shed more
academically at Off Campus High School (Q.6 - 92%) and are less likely
to skip at Off Campus High School (Q.14 - 79%) .

The majority of all Off Campus High School students find it easier to
form relationships or make friends with other students at Off Campus
High School (Q.1 1 - 55%). However, many of the boys (44%) found it
easier at their former regular high schools. Many boys and girls
would prefer to meet more frequently in groups (Q.12 - 46%).

Many students would like to have more art activities (Q.18 - 61%) and
some would like more music (Q.17 - 14%) and intermural sports (Q.16 -
1 1%). However, more see the absence of intermural sports as an advantage
than as a disadvantage.

As given in the summary of over-all attitudes, the large majority like
the program (Q.23 - 91%) and most of these like it very much (83%).

A tabulation of comments made by current students are as shown in
Table XVII. In these comments the students stress their liking for the
friendly, open, informal , relaxed atmosphere, the friendly, understanding,
close, honest rel ationsh i p with the teacher-counselors , the freedom of
choice, and the reduced pressure. They urge the addition of more space,
staff, and equipment for activi ties such as home economics, field trips,
community related courses, art, music, quiet study, electives, group
activities, vocational activities, sports, and piano practice. They ask
for typewriters, guitars, books, records, stereo, carpet, and science
equipment, a potter's wheel, a kitchen, additional bathroom, shop faci 1-
i ties, and sewing machines. Some complain that they get last chance after
regular high school students at driver education.

Some suggest enlargement or similar schools at various locations so more
students could be accommodated.

In summary, the students very strongly endorse the program but request
more space, staff, and equipment to permit more varied courses and
activities.
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TABLE XVI (2 of 8) Page 60

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

Boys Girls Total
-N=45 N--31 N=76

5. Do you feel you have grown more or
less in personal responsibility at
Off Campus High School as compared
to regular high school?
A. Much more at regular high school 02% 00% 01%
B. More at regular high school 00% 00% 00%
C. About the same 09% 10% 09%
D. More at Off Campus High School 44% 42% 43%
E. Much more at Off Campus High School 44% 48% 46%

6. Where do you feel you accomplished
more academically?
A. Regular high school 04% 03% 04%
B. Off Campus High School 91% 94% 92%
C. Not marked 04% 03% 04%

7. Do you feel you have changed much in
your thinking, feeling, and behavior
as a result of your experiences at
Off Campus High School?
A. Changed a great deal 44% 32% 39%
B. Changed some 40% 58% 47%
C. Changed little or none 09% 10% 09%
D. Not marked 06% 00% 04%

8. PLEASE CHECK THE FOLLOWING AS TO
POSSIBLE CHANGES.

A. Confidence in respect to school
achievement.
1. Increased 64% 81% 71%
2. No change 27% 16% 22%
3. Decreased 00% 03% 01%
4. Not marked 09% 00% 05%

B. Confidence in social situations
1. Increased 47% 42% 45%
2. No change 47% 52% 49%
3. Decreased 02% 03% 03%
4. Not marked 04% 03% 04%

C. Favorable atti tude toward yourself
1. Increased 51% 52% 51%
2. No change 42% 45% 43%
3. Decreased 02% 03% 03%4. Not marked 04% 00% 03%
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TABLE XVI ( 3 of 8)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES -- CURRENT STUDENTS

8. PLEASE CHECK THE FOLLOWING
AS TO POSSIBLE CHANGES. (Cont.)

D. Pride in and care of yourself,
your cl othing , and other
belongings
1 . Increased
2. No change
3. Decreased
4. Not marked

E. Responsibility for chores, etc.
1. Increased
2. No change
3. Decreased
4. Not marked

F. Cooperation with other family
members

1. Increased
2. No change
3, Decreased
4. Not marked

G. Planning and organization of
your own activities
1. Increased
2. No change
3. Decreased
4. Not marked

H. Feel ings of being overwhelmed
and criticized
1. Increased
2. No change
3. Decreased
4. Nest marked

9A. Do you feel you are more or less
responsible as a family member since
enrolling in Off Campus High School?
1. More
2. Same
3. Less
4. Not marked

68

Boys Girls

Page 61

Total
N=45 N=31 N=76

27% 23% 25%
67% 71% 68%
02% 00% 01%
04% 06% 05%

42% 42% 42%
51% 55% 53%
04% 00% 03%
02% 03% 03%

44% 45% 45%
49% 52% 50%
02% 00% 01%
04% 03% 04%

67% 71% 68%
27% 26% 26%
02% 00% 01%
04% 03% 04%

11% 16% 13%
51% 39% 46%
31% 39% 34%
07% 06% 07%

51% 45% 49%
40% 48% 43%
04% 03% 04%
04% 03% 04%



TABLE XVI (4 of 8)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

9B. Do you feel your experiences at
Off Campus High School have
contri buted significantly to
this?
1) Yes
2) No
3) Not marked

Boys
N =45

49%
42%
09%

Girls
N=31

42%
35%
23%

Page 62

Total
N =76

46%
39%
14%

10. Do you feel your experiences at Off
Campus High School have had a bene-
ficial effect on your relationships
with people in authority and other
adul ts?
A. Yes 87% 8 1% 84%
B. No 09% 13% 11%
C. Not marked 04% 06% 05%

11. At which school have you found it
easier to form relationships with
or make friends with other students?
A. Regular high school 44% 1 9% 34%
B. Off Campus High School 47% 68% 55%
C. Same/both 09% 13% 11%

12. Would you prefer to meet more fre-
quently with other Off Campus High
School students in groups?
A. Yes 42% 52% 46%
B. No 47% 29% 39%
C. Don't know/other 11% 19% 14%

13. Do you take better or poorer care of
equipment and facilities at Off Campus
High School than at your former school?
A. Poorer at Off Campus High School 02% 00% 01%
B. Better at Off Campus High School 93% 77% 87%
C. Same 02% 00% 01%
D. Not marked/Don't know/other 02% 23% 11%

14. Are you as likely to skip an appointment
at Off Campus High School as you were to
skip a class at your former high school?
A. More likely to skip Off Campus H.S, 02% 03% 03%
B. Some frequency of skipping Off

Campus H.S. and former H.S. 16% 10% 13%
C. Less likely to skip Off Campus H.S. 76% 84% 79%
D. Not marked 07% 03% 05%

69



TABLE XVI (5 of 8) Page 63

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

15. THE FOLLOWING ARE SOME PRACTICES THAT ARE PART OF THE PROGRAM AT
OFF CAMPUS HIGH SCHOOL. WOULD YOU INDICATE BELOW WHAT YOUR
OPINION IS OF EACH OF THESE PRACTICES BY MARKING AN X IN THE
APPROPRIATE COLUMN?

A. Assignment of each student to
a teacher-counselor

1. Works out poorly
2. Works moderately well
3. Works very well
4. Not marked

Boys
N=45

Girls
N=31

Total
N=76

02%
24%
71%
02%

00%
13%
87%
00%

01%
20%
78%
01%

B. Teacher and student decide the
assignment together

1. Works out poorly 04% 00% 02%
2. Works moderately well 13% 06% 11%
3. Works very well 82% 94% 87%
4. Not marked 00% 00% 00%

C. A variety of ways of earning a
credit in a particular subject

1. Works out poorly 00% 00% 00%

2. Works moderately well 24% 13% 20%
3. Works very well 71% 87% 78%
4. Not marked 04% 00% 02%

D. Working with people in the community

1. Works out poorly 11% 00% 07%
2. Works moderately well 38% 32% 36%
3. Works very well 33% 55% 42%
4. Not marked 18% 12% 16%

E. Special help in student's weak areas

1. Works out poorly 00% 00% 00%

2. Works moderately well 31% 26% 29%
3. Works very well 62% 74% 67%
4. Not marked 07% 00% 04%

F. Getting teacher comments very
soon on written assignments

1. Works out poorly 04% 00% 03%
2. Works moderately well 31% 13% 24%
3. Works very well 64% 87% 74%
4. Not marked 00% 00% 00%

G. Encouragement of student to
follow-up his own ideas

1. Works out poorly 02% 00% 01%
2. Works moderately well 20% 16% 18%
3. Works very well 71% 84% 76%
4. Not marked 07% 00% 04%
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TABLE XVI(6 of 8) Page 64

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

THE FOLLOWING ARE SOME PRACTICES THAT
OFF CAMPUS HIGH SCHOOL. WOULD YOU INDICATE
OPINION IS OF EACH OF THESE PRACTICES
APPROPRIATE COLUMN? (Cont.)

H. Encouragement of student to
make his own choices

1. Works out poorly
2. Works moderately well
3. Works very well
4. Not marked

ARE PART OF THE PROGRAM AT
BELOW WHAT YOUR

BY MARKING AN X IN THE

Boys Girls Total
N=45 N=31 N=76

04%
16%
80%
00%

00%
16%
84%
00%

03%
16%
82%
00%

I. Providing an education as good
or better than that provided
by the regular high schools

1. Works out poorly 00% 00% 00%
2. Works moderately well 18% 13% 16%
3. Works very well 82% 87% 84%
4. Not marked 00% 00% 00%

J. Evaluation or grading in relation
to effort

1. Works out poorly 00% 10% 04%
2. Works moderately well 29% 23% 26%
3. Works very well 60% 65% 62%
4. Not marked 11% 03% 08%

K. Individual counseling by
counselor-teacher

1. Works out poorly 00% 00% 00%
2. Works moderately well 29% 13% 22%
3. Works very well 71% 84% 76%
4. Not marked 00% 03% 01%

L. Informal school atmosphere

1. Works out poorly 00% 00% 00%
2. Works moderately well 11% 03% 08%
3. Works very well 89% 97% 92%
4. Not marked 00% 00% 00%

M. Adult respect for student's
values and ideas

1. Works out poorly 02% 00% 01%
2. Works moderately well 09% 03% 07%
3. Works very well 87% 97% 91%
4. Not marked 02% 00% 01%



TABLE XVI (7 of 8)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES -- CURRENT STUDENTS

Page 65

15. THE FOLLOWING ARE SOME PRACTICES THAT ARE
OFF CAMPUS HIGH SCHOOL. WOULD YOU INDICATE
OPINION IS OF EACH OF THESE PRACTICES BY
APPROPRIATE COLUMN? (Cont.)

N. Less competition between students

PART OF THE PROGRAM AT
BELOW WHAT YOUR

MARKING AN X IN THE

Boys Girls Total
N=45 N=31 N=76

1. Works out poorly 04% 00% 03%
2. Works moderately well 11% 19% 14%
3. Works very well 82% 81% 82%
4. Not marked 02% 00% 01%

O. Use of S grades only

1. Works out poorly 02% 00% 01%
2. Works moderately well 18% 23% 20%
3. Works very well 76% 74% 75%
4. Not marked 04% 03% 04%

P. Completion of an assignment before
proceeding to another assignment

1. Works out poorly 00% 03% 01%
2. Works moderately well 38% 19% 30%
3. Works very well 58% 74% 64%
4. Not marked 04% 03% 04%

Q. Opportunity to work on one subject
at a time

1. Works out poorly 04% 00% 03%
2. Works moderately well 16% 16% 13%
3. Works very well 73% 84% 83%
4. Not marked 07% 00% 01%

R. Reduction in pressures to conform

1. Works out poorly 04% 00% 03%
2. Works moderately well 07% 13% 09%
3. Works very well 89% 84% 87%
4. Not marked 00% 03% 01%

16. Do you feel that the absence of inter-
mural sports at Off Campus High School
is a disadvantage or an advantage?

A. Disadvantage 16% 03% 11%
R. Neither advantage or disadvantage 64% 65% 64%
C. Advantage 18% 32% 24%
D. Not marked 02% 00% 01%



TABLE XVI(8 of 8) Page 66

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

17. Do you feel that the lack of music
activities such as band and chorus
at Off Campus High School is an
advantage or disadvantage?

Boys
N=45

Girls
N=31

Total
N=76

A. Disadvantage 24% 0% 14%
B. Neither advantage or disadvantage 62% 90% 74%
C. Advantage 11% 10% 11%
D. Not marked 02% 0% 01%

18. Do you feel that the comparative lack
of art activities at Off Campus High
School is an advantage or a disad-
vantage?

A. Disadvantage 56% 68% 61%
B. Neither advantage or disadvantage 40% 29% 36%
C. Advantage 04% 0% 03%
D. Not marked 0% 03% 01%

23. What is your over-all feeling about
the Off Campus High School?

A. Very much dislike
)07%*

00%
B. Dislike it somewhat 00%
C. Like it somewhat 12% 03%
D. Like it very much 81% 87%
E. Not marked 00% 10%

* Three boys marked both categories
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TABLE XVII Page 67

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

Question 10: Did your ..xperiences at Off Campus High Frequency
School have a beneficial effect on your
relationships with people in authority
and other adults?

It would be most beneficial to everyone to 1

drop this authoritarian crap.

Question 11: At which school is it easier to make friends?

(Easier at regular high school.) Because 2

there are more people.

(Easier at Off Campus High School.) At 1

regular high school you meet a lot more people
but kids at Off Campus are easier to get
along with.

Students make friends wherever they are. 1

Would you prefer to meet more frequently with
other Off Campus students in groups?

If I did I could make it happen here. 1

Are you as likely to skip an appointment at
Off Campus High School deretoski
a class at your former high sc ool.

I make my appointments. Why should I miss them? 1

Question 12:

Question 14:

Question 15: How program practices have worked.

(Working with people in community.) It 4
hasn't occurred, or know nothing about it.

Criticism of questionnaire--hard to 4
answer, etc.

I feel I get a much superior education at Off 1

Campus. Also I like my teacher-counselor
very much and discuss with him many aspects
of my life--academic and personal. They do,
after all, have quite an influence upon each
other.

In this school you learn the stuff you work 1

en whereas at the reTUTEr school you can
float through.

I don't think we should be required to come 1

to school three times a week.

I get no encouragement from the teacher. 1

It's good, 1
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TABLE XVII (2 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

Page 68

Question 15:
(Cont.)

How program practices have worked.

Frequency

Regular high school had me trying to do so
much at once that I became nervous and I

was always worried about school work. Coming
to Off Campus took a big load off me.

Off Campus needs more of the classes that only
the regular high schools offer such as home
economics and driver education which is
offered to each of the separate high school's
own students first. It is very difficult for

1

Off Campus students to get driver ed.

Since the Off Campus I have gotten an interest
in furthering my education.

I don't feel there should be any grades what
so ever--just pass or fail.

1

Off Campus is a good tool giving students 1

(opportunity) to mature rather than stifling
them into conformity. Thus giving a false
sense of security.

Less social pressure--atmosphere and teachers
easy-going.

1

Off Campus is one of the finest. It is very
easy to get along with the teachers--better
than any school I have been to.

1

Question 19: What do you particularly like about the
present facilities?

Informal, comfortable home-like atmosphere--
and like it belongs to us, and more honest.

20

Freedom of choice, to come and go, to talk
to people, to educate oneself.

10

Good teacher-student relationship 6

Facilities need expansion or improvement. 4

But like it anyway. 4

Freedom to use them. 3

Nothing. 2

It works, it's good 2

I don't use them--can't say. 2

Photography and darkroom. 2

Films. 2

Books. 2
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TABLE XVII (3 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

Page 69

Frequency

Question 19: What do you particularly like about the
(Cont.) facilities?

No stress on conformity. 1

More interesting. 1

Learn more. 1

More chance to express yourself. 1

Not as crowded. 1

Everything. 1

Yoga. 1

Question 20: What do you particularly dislike about
the facilities?

Lack of facilities and staff for more 23
activities: art, science lab, shop facil-
ities, potter's wheel, kitchen, bathroom,
typewriters, sewing machines, library,
music, camping, sports, electives, real
coffee, and sugar regularly for coffee.

Nothing they dislike. 11

Space needed for study and work. 6

Not enough time when students can get 1

together.
Been there only two weeks--can't say. 1

Cigarette smoke. 1

I rarely have the self-discipline it takes. 1

Landscaping and appearance. 1

They should give you a high school diploma 1

when you enter.
Lack of interest by other educational 1

directors.
Forms. 1

Question 21: What do you particularly like about
Off Campus High School?

The friendly, open, informal , relaxed 22
atmosphere.

The friendly, understanding, meaningful, 12
close, secure relationship between students
and staff.

The teachers, the way they teach, the 6
equal way they treat you.

The people. They are real and not phony. 6



Question 21:
(Cont. )

TABLE XVII (4 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

Page 70

Frequency

What do you particularly like about
Off Campus High School ?

The freedom to be independent. 6

Lack of typical high school pressure. 4

Being able to work at your own speed 4

following your own ideas with things that
interest you most.

You learn more. 3

Not having to spend so many hours here. 2

The photography teacher and faci 1 ities . 2

No classes-you d o n ' t have to s i t through 2

six hours of classes and not learn anything.

Mr. Linbo 's easy chair and footstool. 1

I'm a part of i t. It's me. 1

Everybody is their own self. 1

Nothing. 1

There is a much broader experience. 1

Being individual s. 1

Not so many rules to follow. 1

Question 22: What do you Marti cularl y dislike about
Off Campus High School ?

Nothing 13

Not enough space as for quiet study and 5

big gatherings.

The students have 1 ittl e or no power, a 2

slowly developing bureaucracy.

Equipment as for art and music. 1

Not being able to move to another surrounding 1

area and continue school ing here.
The lack of interest by other educational 1

directors .

Reading and writing. 1

Work., 1

I t takes longer. 1

It's too far to walk. 1

No real coffee. 1

Diploma factory. 1

We, the school, are broke, and cannot enlarge 1

much longer without help from our pot of gold! 1

Hint.



TABLE XVII (5 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

Page 71

Frequency

Question 22: What do you particularly dislike about
(Cont. ) Off Campus High School ?

Having to go at least three times a week. 1

The dumb parking lot. 1

Question 24: What suggestions would you like to make
regarding modifications of the program?

More space, staff, and equipment for more 28
activities such as home economics, field
trips, community related courses, art, music,
electives, group activities, vocational acti-
vities, sports, piano practice room, quiet
study, guitars, books, teachers, records and
stereo, carpet, and science equipment.

Enlargement- -where possibly all of the people 6

that really need a good school like Off Campus
could come and learn.

Similar school s at various locations so they 1

could remain small but more people could have
a chance to attend.

I wouldn't be in school now if not for Off 1

Campus.

Get rid of the diploma. 1

Everything just the way it is. 1

None that you could probably make. 1

Some revision of earning credits, more of a 1

spectrum covering the earning of credit.
Too many. 1

This questionnaire is meaningless. 1

There should be some variety in ass ignments-- 1

all I ever do is read a book and write a
paper. This is most discouraging and because
of this I wonder if I will have the patience
to finish.
Less importance placed on the speed at which 1

you finish a credit.
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Off Campus High School Evaluation

Questionnaire Responses -- Parents of Current Students. Questionnaires
were sent to the

parents of the 97 students enrol 1 ed as of 1 March 1972. Of these 97 mai l-
ed, 46 were returned for a 48 percent return. Table XVIII shows the
percentages of responses for the various items. Girls in this 48 percent
sample were reported to be slightly younger than boys. The median age of
the group was 17 years 2 months. The students were reported to have been
in school from three weeks to two years with a median length of time of
nine months. P,oys tended to have been there slightly longer than the
girls (10 months boys, 8 months girls). Some students went directly
from their former schools to Off Campus High School and one was out of
school one year and one month.

Ninety-four percent of the parents responded that they felt their child
had changed at least some as a result of Off Campus High School experiences.
Fifty-seven percent felt their child had changed a great deal (Q. 6).
The areas in which the greatest change was reported, in rank order, were
as follows: student's relationship with parents and other adults (Q. 11-89%);

favorable attitude toward himself (Q. 10C - 83%); confidence in
respect to school achievement (Q. 10A - 74%); responsibility as a fami ly
member (Q. 8A - 74%); planning and organizing his own activities (Q. 10-G -
70 %). In other areas such as cooperation with other family members,
confidence in social situations, and responsibility for chores, the response
reporting positive change was between 52 percent and 67 percent.

A 1 arge majority (Q. 9 - 79%) ind icated that their chi 1 d appeared to
learn more at Off Campus High School, and only one parent reported more
at regular school a somewhat large group (Q. 9 - 20%) indicated they did
not know or did not mark this item and almost al 1 of these were parents
of girl students. Thirty-seven percent of the parents of girls appear to
have some question.

Most parents appeared to report responsibility on their children's part
for keeping appointments (Q. 12 - 74%; however, this question unfortunate -
ly was ambiguously stated.

The parents tended to be stronger than the students in their feeling that
both the lack of art and the lack of musical activities is a disadvantage
(Q. 15 - 52%; Q. 14 - 35%). More reported the absence of intermural
sports as an advantage than reported it as a disadvantage (Q. 13 - 28% and
11%).

Differences for parents of boy and girl students appear to exist as far
as: what they perceive their student learning, wit!i parents of boys being
much more positive (Q. 9), growth in confidence in respect to school
achievement with parents of boys again more positive (Q. 10A); and growth
in favorable attitude toward self (Q, 10C), again with parents of boys
being more positive.
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Off Campus High School Evaluation
Questionnaire Responses -- Parents of Current Students (Cont. )

The parents' over-all feeling toward the program appears to be very
positive as indicated in the summary of over-all feel ing section of
this report (Q. 16 - 94 %).

Comments from parents are shown in Table XIX. They, like their children,
comment frequently that they 1 i ke the person-to-person student-teacher
relationship with the responsibility placed on the student, and the respect
and kindness shown their children. Many were very strong in their praise
of the program (Q. 17). Their concerns (Q. 1 8 ) were similar to those of
the students: the facility and the lack of group activities. Two ex-
pressed concern that students have to "drop out" before they are accepted- -
that th is is destructi ve. Indi vidual parents expressed some other in-
dividual concerns.

Suggestions (Q. 19) stressed the same areas as some of the same things
stressed by their children: enlargement so more students can be enrolled,
more group work, more recognition by the system, practical work training
combined with academic classes, more schools like it , and more creative
activi ties. Two parents suggested the addition of a full time woman
counsel or or teacher-counselor.

In summary, parents are exceptionally strong in their support of the
program. They see it as having marked positive effects on their children,
particularly the parents of boys. However, a somewhat large number of
the parents of girls have some question as to whether or not Off Campus
High School offers an advantage over the. regular high school for thei r
children in amount learned. Al so, a full time woman teacher-counsel or
was suggested.

Several parents suggest that the school secure additi onal facilities
and staff, and many favor additional course offerings.

60



T
A
B
L
E
 
X
V
I
I
I

O
F
F
 
C
A
M
P
U
S
 
H
I
G
H
 
S
C
H
O
O
L
 
E
V
A
L
U
A
T
I
O
N

Q
U
E
S
T
I
O
N
N
A
I
R
E
 
R
E
S
P
O
N
S
E
S
 
F
R
O
M
-
P
A
R
E
N
T
S
 
O
F
 
C
U
R
R
E
N
T
 
S
T
U
D
E
N
T
S

P
a
r
e
n
t
s
 
o
f

P
a
r
e
n
t
s
 
o
f

T
o
t
a
l

B
o
y
s

G
i
r
l
s

P
a
r
e
n
t
s

1
.

N
u
m
b
e
r
 
o
f
 
p
a
r
e
n
t
s
 
o
f
 
s
t
u
d
e
n
t
s

c
u
r
r
e
n
t
l
y
 
e
n
r
o
l
l
e
d
 
i
n
 
O
f
f
 
C
a
m
p
u
s

2
7

1
9

4
6

H
i
g
h
 
S
c
h
o
o
l
 
w
h
o
 
r
e
s
p
o
n
d
e
d
 
t
o

q
u
e
s
t
i
o
n
n
a
i
r
e
.

2
.

A
g
e
 
o
f
 
s
t
u
d
e
n
t
s
.

M
e
d
i
a
n
 
A
g
e

1
7
 
Y
e
a
r
s
-
 
4
 
M
o
n
t
h
s

1
7
'
Y
e
a
r
s
-
 
0
 
M
o
n
t
h
s

1
7
 
Y
e
a
r
s
-
 
2
 
M
o
n
t
h
s

A
g
e
 
R
a
n
g
e
:

L
o
w

1
4
 
Y
e
a
r
s
-
1
0
 
M
o
n
t
h
s

1
5
 
y
e
a
r
s
-
 
5
 
M
o
n
t
h
s

1
4
 
Y
e
a
r
s
-
1
0
 
M
o
n
t
h
s

H
i
g
h

1
9
 
Y
e
a
r
s
-
 
6
 
M
o
n
t
h
s

1
8
 
Y
e
a
r
s
-
 
4
 
M
o
n
t
h
s

1
9
 
Y
e
a
r
s
-
 
6
 
M
o
n
t
h
s

3
.

L
e
n
g
t
h
 
o
f
 
t
i
m
e
 
s
t
u
d
e
n
t
 
h
a
s

b
e
e
n
 
a
t
 
O
f
f
 
C
a
m
p
u
s
 
H
i
g
h

S
c
h
o
o
l
.

M
e
d
i
a
n
 
T
i
m
e

1
0
 
M
o
n
t
h
s

8
 
M
o
n
t
h
s

9
 
M
o
n
t
h
s

0
6

T
i
m
e
 
R
a
n
g
e
:

L
o
w

3
 
M
o
n
t
h
s

3
 
W
e
e
k
s

3
 
W
e
e
k
s

H
i
g
h

2
 
Y
e
a
r
s
-
 
0
 
M
o
n
t
h
s

1
 
Y
e
a
r
 
-
 
6
 
M
o
n
t
h
s

2
 
Y
e
a
r
s
-
 
0
 
M
o
n
t
h
s

4
.

L
e
n
g
t
h
 
o
f
 
t
i
m
e
 
s
t
u
d
e
n
t
 
w
a
s

c
u
t
 
o
f
 
s
c
h
o
o
l
 
b
e
f
o
r
e
 
e
n
t
e
r
i
n
g

O
f
f
 
C
a
m
p
u
s
 
H
i
g
h
 
S
c
h
o
o
l
.

M
e
d
i
a
n
 
T
i
m
e

2
 
M
o
n
t
h
s

1
M
o
n
t
h

1
M
o
n
t
h

T
i
m
e
 
R
a
n
g
e
:

L
o
w

N
o
 
t
i
m
e

N
o
 
t
i
m
e

N
o
 
t
i
m
e

H
i
g
h

5
 
M
o
n
t
h
s

1
Y
e
a
r
 
-

1
M
o
n
t
h

1
Y
e
a
r
 
-

1
M
o
n
t
h



TABLE XVIII (2 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES FROM PARENTS OF CURRENT STUDENTS

Parents of
Boys Girls
N =27 N =19

6. Do you feel your son/daughter has
changed much in his thinking, feel-
ing, and behavior as a result of
his/her experiences at Off Campus
High School?

A. Changed a great deal
B. Changed some
C. Changed little or none

7. Do you feel your son/daughter
appeared to grow more or less in
personal respow.;bility at Off
Campus High School as compared to
regular high school?

A. Much more at regular high school
B. More at regular high school
C. About the same
D. More at Off Campus High School
E. Much more at Off Campus H.S.
F. Not marked

56%
41%
04%

00%
00%
11%
52%
30%
07%

58%
32%
11%

00%
05%
42%
32%
21%
00%

Page 5

Total
Parents

N =46

57%
37%
06%

00%
0 2%
24%
43%
26%
04%

8a. Do you feel your son/daughter is
more or less responsible as a
family member since enrolling in
Off Campus High School?

A. More 78% 68% 74%
B. Same 19% 26% 22%
C. Less 00% 05% 02%
D. Not marked 04% ' 00% 02%

8b. Do you feel your son/daughter's
experiences at Off Campus High
School have contributed
significantly to this?

A. Yes
B. No
C. Not marked

67%
15%
19%

74%
16%
11%

70%
1 5%

1 5%

9. My son/daughter appeared to learn
more while enrolled in

A. Regular H.S. 00% 05% 02%
B. Off Campus H.S. 93% 58% 79%
C. Not marked/Don't know 07% 37% 20%
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Page 76

TABLE XVIII

OFF CAMPUS HIGH SCHOOL
QUESTIONNAIRE RESPONSES FROM PARENTS

PLEASE CHECK THE FOLLOWING AS TO
POSSIBLE CHANGES IN YOUR SON OR
DAUGHTER.

A. Confidence in respect to
school achievement.

(3 of 5)

EVALUATION
OF CURRENT STUDENTS

Parents of
Boys Girls
N.27 N=19

Total
Parents

N=46

1. Increased 89% 53% 74%
2. No change 11% 37% 22%
3. Decreased 00% 05% 02%
4. Not marked 00% 05% 02%

B. Confidence in social
situations.

1. Increased 52% 58% 54%
2. No change 44% 32% 39%
3. Decreased 00% 05% 02%
4. Not marked 04% 05% 04%

C. Favorable attitude toward
himself.

1. Increased 89% 74% 83%
2. No change 11% 16% 13%
3. Decreased 00% 05% 02%
4. No marked 00% 05% 02%

D. Concern for and care of himself

1. Increased 56% 58% 57%
2. No change 44% 42% 43%
3. Decreased 00% 00% 00%

E. Responsibility for chores, etc.

1. Increased 52% 53% 52%
2. No change 48% 32% 41%
3. Decreased 00% 11% 04%
4. Not marked 00% 05% 02%

F. Cooperation with other family
members.

1. Increased 67% 68% 67%
2. No change 33% 26% 30%
3. Decreased 00% 05% 02%
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TABLE XVIII (4 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES FROM PARENTS OF CURRENT STUDENTS

Parents of
Boys Girls
N.27 N =19

Page 77,

Total
Parents

N =46

10. PLEASE CHECK THE FOLLOWING AS TO
POSSIBLE CHANGES IN YOUR SON OR
DAUGHTER.

G. Planning and organization of
his own activities.

1. Increased 67% 74% 70%
2. No change 33% 21% 28%
3. Decreased 00% 00% 00%
4. Not marked 00% 05% 02%

H. Feelings of being overwhelmed
and criticized.

1. Increased 07% 11% 09%
2. No change 26% 32% 28%
3. Decreased 63% 47% 57%
4. Not marked 04% 11% 06%

11. Do you feel your son/daughter's
experiences at Off Campus High
School have had a beneficial
effect on your son/daughter's
relationship with you and with
other adults?

A. Yes 93% 84% 89%
B. No 04% 16% 09%
C. Not marked 04% 00% 02%

12. How responsible is your son/
daughter in keeping appointments
at Off Campus High School?

A. Seldom 00% 00% 00%
B. Occasionally 15% 21% 17%
C. Frequently 52% 68% 59%
D. Regularly 19% 00% 11%
E. Keeps Appointments well 00% 05% 02%
F. No complaints from school 00% 05% 02%
G. Not marked 15% 00% 09%



Page 78

TABLE XVIII

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES FROM PARENTS

13. Do you feel that the absence of
intermural sports at Off Campus

(5 of 5)

OF CURRENT STUDENTS

Parents of
Boys Girls
N=27 N=19

Total
Parents

N 46

High School is a disadvantage or
an advantage?

A. Advantage 33% 21% 28%
B. Neither advantage or dis-

advantage
59% 63% 61%

C. Disadvantage 07% 16% 11%

14. Do you feel that the lack of music
activities such as band and chorus
at Off Campus High School is an
advantage or disadvantage?

A. Advantage 04% 00% 02%
B. Neither advantage or dis-

advantage
63% 63% 63%

C. Disadvantage 33% 37% 35%

15. Do you feel that the lack of art
activities at Off Campus High School
is an advantage or disadvantage?

A. Advantage 00% 00% 00%
B. Neither advantage or dis-

advantage
44% 42% 43%

C. Disadvantage 48% 58% 52%
D. No comment 07% 00% 04Z

16. What is your over-all feeling about
the effects of Off Campus High School
on your son/daughter?

A. Not beneficial 00% 05% 02%
B. Beneficial 37% 26% 33%
C. Very beneficial 63% 58% 61%
D. Don't know 00% 11% 04%



TABLE XIX

OFF CAMPUS HIGH SCHOOL EVALUATION
COMMENTS OF PARENTS OF CURRENT STUDENTS

Page 79

Frequency

Question 17: What do you particularly like about
Off Campus High School?

The person to person relationship with the 16
initiative and responsibility placed on the
student.

Every student is credited with having dignity 7

and worth, gives young people a sense of being,
respect for self and others, great program.

Individual attention with understanding of 7

subject matter.

Kind, tolerant, dedicated concern of teachers. 4

Relaxed, informal, less structured atmosphere, 4
yet quiet and studious.

Encourages individual thought and action. 2

Emphasis is on real learning. 2

The opportunity to learn without so much 2

criticism.

It is enabling my son to get his high school 2

credits.

My son is satisfied. 2

Son is fortunate to receive the opportunities
given him. 1

Everything.
1

The fact that it exists. 1

The interest son has taken without me pushing 1

all the time.
The chance it gives to a young person who is 1

suffering extreme feelings of failure and
inadequacy in regular high school.
Prepares a child for college type work. 1

Having one or two subjects at a time--less 1

pressure.
Disciplined motivation. 1

For the parents--a hope. 1

Mainly her desire to go to school. 1

The joy expressed by both students and teachers. 1

Philosophy of education, sense of "it's ours"-- 1

(parents too.)
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TABLE XIX (2 of 3)

OFF CAMPUS HIGH SCHOOL EVALUATION
COMMENTS OF PARENTS OF CURRENT STUDENTS

Frequency
Question 18: What do you particularly dislike about

Off Campus High School?

No dislikes. 8

The facility. 4

Lack of group activities with inevitable 4

lonliness and boredom.

The drop-out requirement is destructive and 2

makes the job of integrating student into
program doubly difficult.

No in school study time. 1

Lack of music. Would like to have group 1

playing.
The long waiting list. 1

Parent get-togethers held over a "happy hour". 1

Parents should be able to meet without a drink
in their hand.
Too much "anti" bias involved in discussion of 1

philosophical and political areas.
No regular hours. 1

Too much free time. 1

Wish you did not have so many required subjects. 1

Sometimes not enough direction. 1

Why couldn't something like this be possible 1

in the high school?
The fact that it is not available to all people 1

who need it.
Lack of individual help for student. 1

Not knowing what's going on. Our inability 1

as parents to relate to the school.
She acquired friends who, in our opinion, are 1

undesirable. We have no way of knowing if she
would have come in contact with these individ-
uals in a regular school.

Question 19: What suggestions would you like to make
regarding improvements at Off Campus High School?

More funds provided so more students can be 5

accepted, if same level of effectiveness can be
maintained. (I pray for its enlargement and
support).

More group work including courses, purposeful 4

rap sessions for improved oreil communication
and so student has a chance to get to know more
people her own age.

Doing a great and effective job and filling a 4

great need with facilities available.



TABLE XIX (3 of 3)

OFF CAMPUS HIGH SCHOOL EVALUATION
COMMENTS OF PARENTS OF CURRENT STUDENTS

Page 81

Frequency

Question 19: What sussestions would ou like to make
(Cont.) regar ing improvements at If ampus ugh School?

More recognition of its need in the public school 3

system--with adequate funding to place this on
the same level as other education, both in
facilities and general acceptance; be able to
take driver ed. without being last in line at
a normal school.

Addition of a full-time woman counselor or 2

teacher-counselor.

Practical work training combined with academic 2

classes, with more help gven in guiding these
kids into work experience; our son craves this.

More schools like it in other areas. 2

More creative activities--art, music. 2

Similar program at the regular high school 1

with closer supervision and guidance.
More community services activities for child. 1

Same teacher--child conferences. 1

Could son join regular high school choir 1

until music is offered?
Try to retain its informal, non-institutional- 1

like atmosphere.
More space and e;4ipment. 1

Periodic progress reports. 1

More community and parent involvement. 1

Someone other than own teacher to talk to. Son 1

:-.ad an excellent person when he was a part-time
sophomore recovering from his use of drugs.
Off Campus directly reflects the misdirected 1

trends of formal schools to properly maintain
student interest. Were formal school format
directed more toward the students than an
administrative bureaucracy, there would be no
need for Off Campus.
Let the students take turns cutting the grass and 1

keeping the property tidy.
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Off Campus High School Evaluation

Questionnaire Responses--Reading Students. Completed questionnaires
were returned from eight

of the 31 students enrolled in the Reuling Tutoring Program as of
1 March 1972, for a 26 percent return" The results are shown in
Table XX. Boys outnumber girls enrolled in reading instruction about
two to one; questionnaires returned were from boys, two to one. Those
responding had been in the program two or three months to one year. The
majority of those responding were also taking other work at Off Campus
High School. Thirty-eight percent were enrolled in a regular junior or
senior high school (Q.5).

All of those responding report a more positive attitude toward reading
(Q.6A - 100%) and most feel they have improved (Q.68 -87%). Half
report that they are reading more books out of school (Q.6C - 50%).

The majority report they definitely like reading now (Q.8 - 62%), whereas
none felt definitely positive about it formerly (Q.7 - 00%). Most report
that their reading has definitely helped them in their other school work
(Q.9 - 62%). All report they now have some liking for reading (Q.8
100%), and all report that instruction has had some positive effect on
their other school work.

In summary, of those reporting, all report better attitudes and most
report improvement.

Their comments to open-ended questions shown in Table XXI express these
same feelings. They stress improvements in speed, comprehension, tech-
niques, and confidence. The one suggestion made was for more interesting
materials.

Distribution was not complete in this instance.
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TABLE XX

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES -- READING STUDENTS

1. Number of students enrolled in
Off Campus High School reading
program who responded to
questionnaire.

2. Age.

Boys

Girls

Total

Median Age

Age Range: Low

High

8

3. Total length of time you have
been in the reading program at
Off Campus High School.

Median Time

Time Range: Low

High

4. Are you enrolled at Off Campus
High School for other courses?

Page 83

16 Years- 8 Months

13 Years- 9 Months

17 Years- 4 Months

4 Months

2-3 Months

1 Year

A. Yes 62%

B. No 38%

5. Are you enrolled in a regular
junior high or senior high
school program in addition?

A. Yes 38%

B. No 62%
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TABLE XX (2 Of 2)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES -- READING STUDENTS

6. IN WHICH OF THESE WAYS, IF ANY, DO YOU
FEEL YOUR ATTITUDE TOWARD READING HAS
CHANGED SINCE ENROLLING IN READING AT
OFF CAMPUS HIGH SCHOOL?

A. What are your over-all feelings about
reading?

1. More positive
2. Same
3. More negative

B. Do you feel you are a better reader
now than you were before enrolling?

100%
00%
00%

1. Much better reader 12%
2. Better reader 75%
3. Same 12%
4. Poorer reader 00%
5. Much poorer reader 00%

C. Are you reading more books out of
school than you did before enrolling
in reading?

1. Many more 25%
2. Some more 25%
3. The same 38%
4. Fewer 12%
5. Many fewer 00%

7. Did you like reading prior to enrollment?

A. Yes 00%
B. Somewhat 88%

No 12%

8.' Do you like reading now?

A. Yes 62%
B. Somewhat 38%
C. No 00%

9. Do you feel that reading instruction has
helped you in other school work?

A. Yes 62%
B. Somewhat 38%
C. No 00%

SI.



Question 10.
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TABLE XXI

OFF CAMPUS HIGH SCHOOL EVALUATION
READING STUDENT COMMENTS

If you did not like reading formerly, Frequency
what about i t did you not 1 ike?

Read too slow and can't remember what
I read. 2

I didn't understand a lot of what I was
reading. 1

Everything 1

Didn't think I knew how. 1

Question 11. If you do not like reading now, what about
it do you not like?

Now I like reading more than I did before.

I like it.

Question 12.

1

1

If you feel you have gained from reading
instruction, what do you feel you have
gained?

A better understanding of what I am reading
and I have learned much more from what I read. 1

The ability to read faster.

Speed and understanding - better reading
techniques.

Much more se 1 f-confidence. Am beginning to
remember what I read. 1

Found out I could read. 1

I can read faster and get more out of it. 1

Question 13. What suggestions would you 1 ike to make for
improving the reading instruction _program.

To have more things that would be more inter-
esting to read. Something to fit the in-
dividual taste of the student. 1

None 2

I don' t know 1
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Off Campus High School Evaluation

Questionnaire Responses -- Former Students. One hundred and one
questionnaires were

mailed. However, seven were returned undel ivered. Of the 94 former
students who presumably received them, 28 responded, 16 males and 12
females, for a 30 percent return. Table XXII shows the percentages
of responses in the various item categories.
The median .)ge for the boys was 19 years 4 months and 18 years 10months for girls. The total range in age was from 16 years, 2 months
to 21 years 7 months (Q.1). The median length of time attended wassix months for boys and five and one-half months for girls , with thetotal range being one month to two years, 8 months Q.3). On theaverage it had been nine months since the students were last enrolled,with a range of from two to thirty months (Q.4). A small percentage,when enrolled, were also attending a regular Bellevue High School
(Q.5 - 7%). A rather large percentage were also taking reading (Q.7 -boys 69 %; girls 34%) .

Of those reporting, a much larger percentage of the boys than of thegirls reported that they are working full time (Q. 7 - 31% to 0%).A large percentage of the boys were either working full time or inschool (Q. 7 - boys 69 %; girls 34%).

Eighty-five percent of these former students indicated that they hadchanged some or a great deal as a result of their experiences at Off
Campus High School. Almost half indicated that they had changed agreat deal. Boys were more positive in respect to the number report-ing change than girl s (Q. 9 - boys 94 %; girl s 75%) .

Those areas in which the most former students report change (50% ormore) were in rank order: relationships with people in authorityand/or adults (Q. 14 - 79%); personal responsibility (Q. 11 - 78%);confidence in respect to.st-hool achievement (Q. 12A 61%). Changewas reported by 25 percent or more in all remaining areas. The leastchange was reported in cooperation with other family members (Cl. 12F -
25 %).

Differences between boys and girls in reports of change occurred inrespect to planning and organizing their own activi ties, confidencein social situations, decreased feel ings of being overwhelmed orcriticized, and cooperation with family members. Larger percentagesof boys reported positive change than did girls in these areas.However, 50 percent of the girls indicated that they had grown"much more" in personal responsibility as compared to 31 percentof the boys.

Eighty-two percent of the former students indicated that they learnedmore at Off Campus Hi gh School than at their former regular highschool . More boys so indicated than did girls (Q. 10 - boys 94%;
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Off Campus High School Evaluation
Questionnai-e Responses -- Former Students (Cont.)

girls - 67%). Sixty-eight percent indicated they had taken better
care of equipment at Off Campus High School with 29 percent abstaining.
There, again, as with current students, more boys (81%) than girls
so indicated. Comments suggest that girls had had less of this
problem.

On the section of this questionnaire regarding how well practices or
strategies worked out, most of the practices were endorsed by almost
all the respondents as working moderately well or very well. Seventy -
five percent or more indicated that the follow ing practices worked
"very wel 1". Less competition between students (Q. 15N - 89%);
individual counseling by teacher-counselor (Q. 15K - 82%); getting
teachers ' comments very soon on a written ass i gnment (Q. 15F - 82%);
informal school atmosphere (Q. 15L - 79%); and encouragement of
student to make his own choices (Q. 15H - 79%).

Working with people in the community was the only item rated by less
than two-thirds of this group as working (Q. 15D - 64%).

The large majority of the former students responding indicated a

very pos itive r-all feeling toward Off Campus High School , with
82 percent indicating that they liked it very much and 11 percent
indicating that they liked it somewhat. Only one student (4%) ex-
pressed dislike.

Responses to the open-ended question as to why they left Off Campus
High School indicated that of the 28 responding, 16 left Off Campus
High School because they graduated, three coul dn't manage the trans-
portation , two students moved, two because of parental request, one to
join the Navy, one to go back to regular high school , one because he
didn't think he was doing well , one because she felt the program was
too loose to learn anything, and one for personal reasons.

Spontaneous comments were for the most part very positive (15 positive,
2 non-positive); e.g., "after attending another school which is called
continuation I still feel that Off Campus has the best program I've
ever been enrolled in and also the best teachers." And, "For the
1 ittle amount of work I did, I continue to be amazed by how often I
refer back to what I learned and my experience at Off Campus"; and,"I feel that Off Campus should be the way high school should be run".
There were two non-positive comments: "I think the only way to learn
is. to go to Bell evue High", and, "Two or three subjects at one time
would still work fine. No one wants to waste time which coul d be
used to finish q uickly" . One long comment was as follows:

"I found many of these questions did not apply to my own
particular experiences at Off Campus. My reason for
dropping out of a regular high school was because I was
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Off Campus High School Evaluation
Questionnaire Responses -- Former Students (Cont. )

interested in academic as well as personal learning.
While I suppose most any school could fulfill the first
requirement, it seems that any learning is useless until
it can be applied to daily living. Off Campus, because
of the emphasis on the individual, afforded me this opp-
ortunity. So learning then, became a total trip--it
was not separated into in-school learning and out of
school learning. Whether I have more responsibility
for chores now as a result of Off Campus seems prettytrivial to me. The benefit I got from going to Off
Campus is simply that I received an education--one which
helps me to deal with myself and with others.

"From the ques tions in the questionnai re, I worry that
Off Campus may become just another school--one that gets
hung up on grad ing, teacher-student di visions, and
preparing the way for college, while hiding behind the
guise of dedication to the 'furthering of education'.
My experience there was a good one because all of us
were aware that we are all constantly learning and
teaching together. That, in my opinion, is what a
school should be. Hopefully it will remain that way."

Suggestions stressed were to have more such schools, to provide
more classes , to enl arge the facil i ties for more students, to
permit students to take more than one class, to have a work-study
program, for the regular high schools to adopt some of the Off
Campus High School principles, to keep Off Campus High School the
same size because of the advantages of a small student body, to
provide for some peer criticism and a little more competition,
because "purely teacher oriented criticism can isolate a student
from the feel ings and directions of his peers".
In summary, former students who responded were very posi Li ve,

sometimes eloquent. They felt Off Campus High School had influenced
them a good deal, thF... boys slightly more than the girls. They felt
improvement had been particul arly in relationships with people in
authority and other adults, personal responsibility, and confidence
in respect to school achievement. They fel t the practices had
generally worked well with the possible exception of working with
people in the community. They favored the reduced competition
and close teacher-student relationship particularly. They tended
to suggest things similar to those of current students: more
staff and facilities or more such schools, adoption of some of
the principles to other schools, a work-study course, and some
trans portati on. Some indicated they would 1 ike to take more than
one course at cne time.
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and analyzing student performance in respect to regularity of --
attendance, number of credits earned, number graduating, and post
'school activity. Objectives, 'strategies, and the content- of survey
queStionnaires are detailed. (Author/EA)
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-The Off Campus High School was opened 26 January 1970 to provide a

continuing educational oppbrtunity for students who had discontinued
their educatiori in a Bellevue secondary school prior to graduation.

During 1970-1932 the Off Campus High School Program was funded
primarily by an Elementary and Secondary Education Act, Title I grant.
It will'be jointly funded by the Bellevue School District and an ESEA
grant during 1972-1973.

The prime mission of. the Off Campus High School is to provide a pro-.
gram that is meaningful to those individuals for whom the regular
school program--with its certain demands and constraints--just
doesn't) fit. With this mission in mind, it was determined that the
Off Campus High School Program should focus on the following points
in relation to.these students and their needs: (1) raise their
academic performance in order to complete high school graduation,
(2,) establish a regulaelty in attendance based on .the student's aca-
demic and personal needs, (3)' increase the self-image of students,
and (4) develop a reading competence sufficient to cope with.,,every-
day needs.

The school has been in operation for two apd one-half years. This,
paper presents an evaluation of the program, .the attitudes of students,
faculty, parents, and others involved in the program, the success
of various features. of the program and other outcomes.

The District wishes) to express appreciation to. the many people who
have cooperated in the conduct of .this study. Particular thanks go
to:

Mr. William Jennings, head teacher, and to the staff, who have worked
extensively with the Research Office with complete cooperation.

Those many current students, former students, and applicants, and the
parents of,students.and former students who gave such a large degree
of cooperation in responding to the questibnnaires.

The counseling staffs of the regular secondary schools for providing
information.regardin4 students and former students.

Dr. Alden Clark, Dr. William Mattick, Dr. Jack Jhompson, and Mr. John
Betrozoff who have given full cooperation in-the-planning and conduct
of_ the study.

.

3

Dr. William H. Morton
Superintendent
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Introduction. The Research Office of the Planning Department was
requested to plan and conduct an eva 1 uation of the

Off Campus High School Program by the Assistant Superintendent for
Planning.

The general purpose of the evaluation as interpreted by the Research
Office has been to develop and provide to the Board of Directors, to
all levels of administration, and to the Off Campus High School staff,
comprehensiVe information relating to the fol lowing questicir.;:

1. What_ are some of the characteristics of the students and applicants,
and to what degree do the student's being served meet the target
group criteria?

2. What are the objectives of the program and to what degree or' in
what respects is the program accomplishing these objectives?

.

3. What curriculum and other strategies are being used and how are
they working?

4. What are the attitudes of di rectly involved people toward the
program ?.,

5. What is the cost- of the program overall and to the District?

6. What are other outcomes of the program?

7. What, impli cations are there as to needs which remain unmet in
the Off Campus High School Program and in the District?

Also, portions of this 'evaluat ion are exOected to be applicab;e to a.

report required of the Consultant for Federal Projects to the Superin-
tendent of Public Instruction in relation to the funding received
through an ESEA Title I grant.

The Off Campus High School. Program is a part of the Pupil Personnel
Services Department. Recomineridafrons have been devel oped on the
basis of the evaluation and in, cooperatiOn with Mr. William Jennings,
head teacher of Off Campus High School , Dr. Jack Thompson, Coordinator
.of, Guidance, and Dr. Wi 1 Liam Mattick, Director of Pupil Personnel
Services.

In order to 'develop these kinds of information the following data
collection steps were taken:

1. Descriptive data regarding the current student population
and students' on the waiting list was secured from cumula-
tive record files, Off Campus. High School records and brief
survey forms sent to the regular high schools or junior high
s.chools formerly or presently attended.
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2. Questionnaires were sent out to the following groups:

a) Current students

b) Parents of current students

c) Students in the reading program

d) Former students

e) Parents of former students

f) Students on the waiting list
g) Off Campiis High School-staff members

Page 2

3. A committee was formed of in-district .regular high school teachers ,
representing major curriculum areas, chaired by Dr. Howard
Johnson, former princfpal of Interlake High School and currently
Associate Director of the Bureau of School Services and Research
at .the Univers ity of Washington. The committee studied the curricu-
lum offerings and expectations at Off Campus High School.

4. Data as to student requirements and outcomes in respect to credits
required for graduation, credits earned, and number of students
graduating and dropping out were collected from Off Campus High
,School records. ,

5. The achievement progress of reading students on the basis of pre-
and post-testing with standardized tests was secured.

6. Case history abstracts.. of ten randomly selected current''students
were developed by Miss Vicki Foreman, an advanced graduate
student in Educational Psychology at the University of Washington.

7. Costs of the p_rogram_ were _determined _and summarized.

This report wi,11 .present these data and relate them to the questions
stated.



Off Campus Hi gh School EValua tion Page 3

General Descri ption of Program. Off Campus High Schdol is staffed by
a. head teacher, four teacher-

covn,sel ors and, as of 1 March 1972, three part time` - reading tutorsl,
and a secretary. It has had no custodial service. It is housed in a

former residence at 1 3 0 112th N.E., near the business section of the
older part of. greater Bellevue. As. of 1 March 1972, there were 97
students enrolled on a full or part time basis, including three
students who attend for counsel ing on 1 .y. Mr. Jerithings , head teacher,
further describes appl i cation and student program planning procedures
in the two parts of the program 2:

"There are two parts to the Off. Campus High School, the high

school completion program and the learning disab i 1 ities
program. Admissions differ considerably between the two
programs.

"Any young adult 14 through 20 years of age who has not.
graduated from high school, who resides in the Bellevue School
District, and who has dropped out of school for whatever
reason or who has been placed on long-term suspension (semester
or longer) may make appl i cation to enrol 1 in the Off Campus
High School . In a few cases appl ications are accepted from
students presently enrolled in one of the other high schools.
Such appl-i cations are accepted only when counselors and/or
administrators of that ,high school in whi th the student is

enrolled indicate personally to the head teacher at Off Campus
High. School that dual enrollment will, in all probability, be
beneficial in keeping the student in school .

3

"Students enrolled in the learning disabilities program may be
referred to Off Campus High School by counselors from one of
the high schools, or, should it be found that an applicant has
difficulties in reading or learning disabilities it is recom-
mended to the appl i cant that the course would be beneficial to
him before getting involved in other classes at Off Campus
High School.

"When a student is accepted into it he learning _di s abil iti es
program he is- as-si-gned tci ,one -of-the learning disabilities
teachers who interviews the student 'and reviews previous infor-

mation. The teacher will then administer tests necessary for
further diagnostic purposes. He will interpret the res'u 1 ts to
the student and in many cases to the student's parents. Follow-
ing the interpretation a program i s outlined for the student.
The teacher and the student review the proposed program. When

the program is acceptable to the s tude nt his work is begun."

1.
The original staff, with the exception of the secretary, were
men. The third reading teacher is a woman, and a woman teacher-

'..'counselor has been hired as a summer replacement. A part-time,
woman art teacher has recently been employed.

From a memorandum statement from Mr. Jennings head teacher, to
the Research Office, 9 June 1 972

10
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"The program for a s tudent i n the h igh school compl etion pro-
gram is slightly different. After acceptance the student i s

assi gned..a teacher-counselor . It i s the teacher-counselor ' s
responsibility to. review the student's transcript with him,
and help him to determine the credi ts and courses necessary
to graduate. When this is 'accompl i shed, the student must
decide the areas in -which he wishes to work. The teacher-
counselor arranges with other teachers initial appointments
for the student.

"Each teacher must determine with the student the learning
program necessary 'to earn a credit in a specific subject area.
If the student does not come in with a plan for fulfilling
the requirements to .complete a course (most 'students do not)
the teacher wi 11 indi cate what he feels are the minimum expec-
tations."

The instructional process consists of tutorial instruction, enr i chment ,
physical activities, and counseling. Tutorial i.:nstructi on is proyided
in reading, composition and writing, social studies; and mathematics.
The course work i s "indi v i dual ized. and scheduled on an appointment or
ins tructional contract basis ". Enrichment activities planned this year
were to include "art, con temporary music, convertational. languages,
readings i n humani ties and sociol ogy, and environmental 'sciences"
Physical activities were to be "such events as Camping and hiking".
Counseling was to offer "occupational- vocational exploration, group di s -
cuss ions, contemporary youth probl ems and individual- personald interviews".

Photography class was to be extended this year to 35 mm color -s1 ide ,fi 1 m-
ing . Science classes were to be expanded in the areas of zoology and
geology. Photography and science equipment were to be provided. to
effect this expaps i on.

Population Descriptions -- Target Population. The program was planned to
serve eighty students who

have dropped out of or been suspended from the regular hi gh school pro-
gram. The reading tutoring program was designed to serve an additional
15 students With reading or learning disabilities. Other 'selection
cri feria -are-the -fol lowing-:

1. Poor a tteodance record.

2. Close to graduation, needing only a few credits,

. 3. Of. at 1 east a=verage or near average a cademic potential .

'4. Indica t-i on -of --a---1 earn-i-n-g i n reading or writing.

5. A negative self image,

6. Chroni cal ly, a discipline probl em.

7.- A significant reduction in academic performance and grade point
average.

1. prolect Ps_aar.am....Cojn.ponentESEA, Titi e Off i ce the Superinten-

dent of _.Public Instruction, State of Washington, Olympia, Washington.

11
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Popul ation Description i.- Current Students . Of the total of 97 students
enrolled at Off Campus High

School as of 1 March 1/972, 88 were associated with Off Campus. High
School exclusively. The otherni ne students were taking at leas t some
classes at a regular high school. Of the 88, 14 were regularly en-
,rol 1 ed in Off Campus and al so in the Reading Tutoring Program, and
three were 'attending Off Campus Hi gh School for counseling only

Boys and girls were fairly evenly represented (56% boys; 44% girls).
Most students were in-the upper three grades, with a few ninth graders.
Distribution by teacher-counselor and by last school attended can be
seen in Table I. The four Bellevue regular high schools are rather
evenly represented.

From those cumulative records which were readily availablel, the
descriptive data shown in Table II were compiled. Although mean ages
of students for various ,grade level s in the other high schools are not
avai 1 able, the mean of 17. 49 is judged to be somewhat of der than what
would probably be true of a similar random sample from the over-all
high school populations with the same proportions of students at each
grade level. (Most 17.5-year-olds are probably in their senior year
in. March.) The mean number of credit at entrance- (13.11) is markedly
below what this distribution of students in a regular program with
regul arly passing.grades would have. At the rate. of 12 to 14 credits
per year this distri bution of students by class would have a mean of
30 credits, roughly estimated.

Theaverage Grade Point Average at entrance (1.77) was markedly
below the District high school average, but with a great deal of
range.

The average grade le.yel at entrance was two-thirds of the way through
the sophomore year, and the mean number of months enrolled was about
ten and one-half.

Different standardized test scores were available for different
students, so that a relatively small proportion of: the current students
had scores on a given test. However, these data -0 Table II suggest
some average comparative weakness in math computation and reading.

The average ability of the group would appear to be slightly above
the national average and slightly below the local average (DAT and
SCAT, Table. II ). The range in math, reading and ability appears to
be almost as great as in the District as a whole.

1. There has been a delay in securing some of these records from
the regular high schools, "reportedly because of such things as
outstanding library fines.

12
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The data in Table III were secured by sending check lis-ts .to the-
regular highsChool counseling staffs. It, was requested that the
counselor who had this kind of knowledge of the former student check
their former,studentsl. problems. It is probably safe to assume'
that this is a "minimal" count in that some difficulties many of
these students had were probably not known to this counselor. For
example, it is thought that the number classified by the counselors
as having reading difficulty and severe academic difficulty is lower
than was in fact the case.., Frequency distributions of standardized
test scores (not shOwn) indicate 2176--per-c-ent at or below the sixth
percentile for the /District on Step Reading and 25 percent at or below
stanine two in SAT Math Computation (eleven percent, by definition, are
in stani nes 1 and 2 district-wide). The frequency distributions also
indicate greater dispersion or heterogeneity among the Off Campus High
School studentS than for the District as a whole.

I t is indicated that at 1 east 57 percent were known by the counselor
to be out of regular'school at the time of Off Campus High School
admission; and at least 14 percent were considered. to be potential
drop-outs. However, the head teacher, Mr. Jennings, states that all
but three of the current students had in fact dropped out or had
been suspended from a regular school before they were admitted.
These three were on the verge of dropping or being suspended and it
was worked out with the regular school administration that they would
be admitted to Off Campus. High School prior to such a crisis,.

At least 52 percent were classified as having a chronic truancy.
problem. A third were in conflict with r4les and authority, and
approximately a fifth were classified as having severe emotional
problems.

Table III also shows the percentages of students checked. as having
various numbers of problems. Sixty -eight percent were checked as
having at least two problems.

In summary the 97 students in the Off Campus High School population
have a-wide range of abilities, academic skills, and grade records.'.
They tend to be .somewhat older than their,peers in the regular high
schools. Most of them, but not all, came with a history of either
academic failure, chronic truancy, or difficulty with authority.
Many of them had reading and math computation difficulties. There
are almost as many girls as boys. They tend, on the average to be
nearly as able as the average Bellevue high school student.

13
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TABLE I

OFF CAMPUS HIGH SCHOOL EVALUATI ON

NUMBER AND DISTRIBUTION OF CURRENT STUDENTS
AS OF 1

ENROLLMENT STATUS AND SEX.

Attends Off. Campus H.S. only

Off Campus H.S. and reading

Off Campus H.S. , reading, and
regular high school

Off Campus reading and regular
high school

Off campus ;counseling only

Off Campus_ H.S. and regular
hi gh school

GRADE LEVEL OF STUDENTS

9th grade
10th grade
11th grade

\ 12th grade

\
ASSIGNMENTS TO\TEACHER/COUHS ELOR

Tul lar
Li nbo
Hol den
Ward
Jennings (head teacher)

LAST SCHOOL ATTENDED:

Bel 1 evue Hi gh School
Sammamish Hi gh School
`Newport High School .

Interlake High School
Outside High School s
Junior High School s

* 'Counsel ing only.

Page 7

MARCH 1972

Boys Girl s Total

430

9....

1 o-

31

5

0

71

14

1

0 3

4 3

54 43 97

8 2 10
16 12 28
11 17 28
19 12 31

54 43 97

15 9 24
17 11 28
15 9 24
7 11 1-8

0 3*

54 43 :97

15: 6. 21

8 _10 18
11 8 19
7 16
1 4 5

12 6 18

54 43 97



TABLE II

OFF CAMPUS HIGH SCHOOL EVALUATION

DESCRIPTION OF CURRENT STUDENT POPULATION
FROM CUMULATIVE-RECORDS

Chronological Age
(years)

0

Page 8

Number
of

Students Mean Range

82 17.49 .14.75 - 20.08

No. Credits at Entrance 59 13.11

Entering G. P.A. 79 1.77
(C=2.0, District H.S. Average
2.75)

Entrance Grade Level '80 10.65

Months enrolled at OCHA 79 -10.48

S'AT Math. Concepts 23 5.39
(Local Stanine, 5= Ave. locally)

SAT Math Computation 23 4.08.
(Local Stanine, .5= Ave. ocally)

DAT Verbal /Numerical 37 53.48
(National Percentile, 50=
Average nationally)

STEP Math 35 46.34
(Local Percentile, 50=
Ave rage.] ocal ly )

STEP Reading
(Local Percentile, 50=.
Average locally):

SCAT Total-
(Local Percentile, 50.,
Average locally)

36 41.11

37 42.81

1 - 32

11

.10 -. 3.66

9 12

1 - 24

1 - 9

9

Ol - 99

01 - 96

01 - 98

01 - 95



K.7

TABLE III

OFF CAMPUS HIGH SCHOOL EVALUATION

PERCENTAGES OF CURRENT STUDENTS IN VARIOUS PROBLEM CATEGORIES AT
THEIR FORMER REGULAR HIGH SCHOOL. (THESE ARE AS INDICATED BY

THE REGULAR HIGH SCHOOL COUNSELOR)

Page 9

NATURE OF PROBLEM 'IN REGULAR SECONDARY SCHOOL Boys Girls Total

1. Suspended or excluded from regular secondary
school .27% 14% 22%

2. Dropped out of regular secondary school 39% 30% ,35%
3. Potential drop out 17% 12% 14%
4. Reading disability . -13% -02j 08%
5. Severe academic difficulties other than

reading '. 15% 02% 09%
6. Chronic truancy problem 57% '44% 52%
7. Chronic difficulty with rules and/or

authority 44% 21% 34%
8. Severe.emotional difficulties . 20% 21% 21%
9.. Very inadequate interpersonal relationships 17% 12% 14%

10. Other
,

11% 33% 21%

Other problems listed include:

3 needed additional credit
3 - tack of.attendance
2' - refusea to attend school
2 - married and have a child

Individual_problems:

) Just failed to show up in Septembei*. No particular problems in school..
Was doing well at high school, an excellent student.
Lacks interest in a regular structured program.
Excessive absences.
Can't relate to adults.

-Adept at passive resistance.
Anti "System". ,

Did not place completion of high school high on Ms .list of personal
priorities.
First suspended, then dropped nut:
Don't know, just withdrew to Off Campus.
Likes the structure of Off Campus--four to six hours per 'week instead
of twenty-fiveto thirty,'
Family relationship anceetain.

NUMBER OF PROBLEMS LISTED Boys Girls Total

None listed 02% 09% 05%

One Problem 20% 35% 27%

Two Problems 33% 28%* -31%

Three Problems 22%' 14%. 19%

__Four Problems 13% 12% 12%

Five or more Problems 09% 02% 06% O
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Population Description--Applicants on Waiting-List. The number and
distribution of

applicants on the 'Waiting list is shown in .Table IV. These 106
students were not currently regularly enrolled in a regular junior or
senior high'school when the roster was first 'completed. They are
boys almost two to one. The largest number are at the tenth grade
level, with some as low as eighth grade. They are fairly evenly
distributed among the regular high schools. '

.

The leadin4problems as shown in Table V are truancy and difficulty
witirrules and or authority. Individual problems listed tend to be
similar to those of current students (Table III). Sixty percent are
checked as having two or more of the problemslisted.as compared with

4

68 percent of current students.' The percentages are quite probably
an underestimate as with current students for they are not entirely
consistent with other. data. Again, as With current student data, the
amount that is now known regarding these students is what is reflected.

In summary, there were, as of .1 March 1972, more applicants on the
. waiting list than current students; and these applicants are not, to
the best of our present knowledge, enrolled in any school. Most have
problems, with most frequent problems with this group also-being
truancy and difficulty with rules and authority. Quite a number,
however, have no problem listed or,' for example, need only "two credits
to graduate!. 4

t
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TABLE IV

OFF CAMPUS HIGH SCHOOL EVALUATION

NUMBER AND DISTRIBUTION OF APPLICANTS
ON WAITING LIST

AS OF 1 MARCH 1 972

ENROLLMENT STATUS AND SEX

CUrrently.enrolled Jr:. or Sr. H:S.

Not enrolled in" any school

Other **

GRADE LEVEL OF STUDENTS,

8th grade

9th grade

10th grade

llth grade

12th grade

Special Ed.

LAST SCHOOL ATTENDING, OR ATTENDED

Bellevue High School

Interlake High School

Newport High School

Sammamish High School

Junior High School s

Outside High Schools

.....
.....

Page 11

Boys . Girls "Total

8* 0 ,t, .8

.--54 32 7:, 86

9 ,,. 3 .12

71 35 '106

1 2 3

5

25 12. 37

'' 18 1 1 29

21 6 27

1 0 1

71 35 106

14

0
.15

18

5

9

71

9

3

4

7

35

20

16

24

21

9

16

106

4,44.01

,

J

* This number consists of students who returned to regular school
after the roster was compiled plus some students who were enrolled

- for, only one or two courses at, a regular Bellevue school.

** Other includes students taking'come courses in vocational school
-or colleg_etoyether-_--with eightstudents for which this information
_was unlailable.'



TABLE V.

'OFF CAMPUS HIGH SCHOOL EVALUATION.

PERCENTAGES OF APPLICANTS ON THE WAITING LIST.
IN VARIOUS PROBLEM CATEGORIES AT THEIR FORMER
OR CURRENT.. SCHOOL. (THESE ARE AS' INDICATED BY
THE REGULAR HIGH SCHOOL COUNSELOR)

Page 12

NATURE OF PROBLEM.. IN. REGULAR SECONDARY SCHOOL Boys Girls Total
1. Suspended or excluded 'from regular secondary

school.
2. Drop_ped out of regular secondary school .
3. Potential drop out.
4. Reading disability.
5. Severe academic difficulties other than

reading.
6. Chronic truancy problem.
7. Chronic difficulty with rules and/or

authority.
8. Severe emotional difficulties.
9. Very inadequate i nterpersonal relationships

10. Other

10% 10% 10%
19% 19% 19%
04% 01% 03%
08% 03% 06%

I.

06% 03% 05%
25% 27% 25%

06% 18%' 1.0%
07% 08% 07%
10% 06% 09%
05% 05% 05%

Other problems listed include: f f

7 - Lack of attendance
4 - Family difficulties
2 - Special ,Education
2 - Spent 3 years at BHS, did not graduate
2 - Moved
Individual problems :

Talented boy, high steiiiij,-not happy here.
Drug involvement (hearsay) - runaway, very able student.
Needs perhaps 2 credits to graduate.
Didn't seem concerned about academic achievement. Not in trouble
in school.
Several years - several distri cts - hadn't completed several
grades .

Moved then didn't re-enter school when she returned. Good student.
Probably unwilling to accept 'rule. and authority.
Troilble attending regul arly. Talented student.
Special" Ed. student i High School: 'Much oldei than class members
and very sensi ti-ve about plaCement in Special Ed. Nice and able
boy.
Would 1 ike. experience of high school but unwi l y i n g to accept
guidel ines.
Went through period of hard-nosed rebellion:
Does not want to go to Off Campus now.
Life style not compatible with school experience.
Enrolled for 2nd time. - both times fai led to show.

4

19



TABLE V (2o.2)
.

-,. -OFF- CAHP.U:S:H.LatkSit149k-E-VALUAT I ON

PERCENTAGES ;OF APPLICANT'S ON THE WAIT INGAIS-T7:
IN VARI OUS, PROBLEM CATEGORIES AT THEIR FORMER
OR CURRENT swot.. (THESE ARE .AS INDICATED BY
THE REGULAR HIGH SCHOOL COUNSELOR)

NUMBER OF PROBLEMS LISTED

None 1 i sted
One Problem
Two Probl ems

Three P robl ems

FoLir Problems

Five or more Problems
n .

Page 13

Boys. Girls -Total.
-24 20% 22%

17% 20% 18%

27% 20% .25%

14% 11% 13%

08% 17% 11% ;

;!- 11% 11% 11 %.



Off Campus High School Evaluation Page 14

Population Descripti on-4ther Appl i cants. In addition to the wai-ti ng
list applidints, as of

1 March 1972 , there were 75 other current applications. ' Forty-seven
of these were enrolled in a _regular Bellevue school program and 28 were
from out of district.
The students enrol led in Bellevue as of the time of appl ication were
distributed -as in Table VI. Problem classifications .by the regular
school counselor are shown i in Table VII. At least seventeen percent
of °those studentt who were i regular school at the time of aPpl ica-
tion have subsequently apparently been suspended or ,dropped.. Another.
23 percent, were classified as potential drop -outs, for a, total of 40
iYercent. of thiS group. The --most frequently indicated problem is
chronic truancy, and the next most frequent difficulty with rules and/
or authority

In summary, in addition to current Off Campus High School students ,
there were 153 Bellevue young people wishing to be admitted, with the
large majority of these individuals out of school and many of the
others potentially o.ut. As far as can be determined, these individuals
tend to have the' same kinds of probl ems as those now enrol 1 ed in Off
Campus High School.

1.

O

In .addition,.-according to the head -teacher, .there frequently
.ha ve been other i ndividua 1 s interviewed` who.'Were immediately

tions being taken-.

(7

21



o
TABLE VI Page 15

OFF 'CAMPUS HIGH SCHOOL EVALUATION
NUMBER AND 'DISTRIBUTION OF OTHER APPLICANTS

'CURRENTLY ENROLLED IN REGULAR, BELLEVUE SCHOOLS

GRADE LEVEL OF STUDENTS Boys

9th grade 3

1,0th grade 5

11th grade 6

12th grade 13

27

BELLEVUE SCHOOL ATTENDING ,

Bellevise High School 9

In.terlake High SChool 5-
Newport High- School 5

Sammamish .High School 5

Junior Highlchools i 3,

22

.

' Girls Total
0 1,

2 . 7

10 16

8 21

20 4'7.

5 14

5 10

.7 12

3 8

0 ." 3

27 20 47



TABLE VII ,Page 16

PERCENTAGES OF OTHER APPLICANTS IN VARIOUS PROBLEM CATEGORIES AT
THEIR CURRENT SCHOOL. (THESE ARE AS .INDICATED

THE REGULAR HIGH SCHOOL COUNSELOR)

NATURE OF PROBLEM IN REGULAR SECONDARY SCHOOL Boys

BY

Girls ' 'Total

1 . Suspended or excluded from regular secondary
school'. 04% 00% 02%

2..., Dropped out of, regular secondary, school. 19% 10% 15%

.3. Potential drop out. 22% 25% 23%.

4. Reading disability. 07%
,

; ...
..

00%
.

04%

5. Severe .academic difficulties other than
reading. :07.% , 0.5% 06%

6. Chronic truancy problem. 22% ' 30% 26%

7,. Chronic difficulty with rules and/or
authority.. 04% 15% 09%

8. Severe emotional difficulties. 15% 10% 13%

9. Very inadequate interpersonal relationships 15% 10% 13%

1 O. Other, 11% 05% 09%

11 .
.

Unmarked
,.

,

33% 40% 36%

0

41

a

23

0



Off Campus. High School Evaluation Page 17

Objectives and Strategies. The objectives and strategies of the
Off Campus High School werie tompi 1 ed

from former publications by the school administration. ' and( after
discussion with the Off Campus High School staff.' Final editing was
done by William Jennings, head teacher. These are presented in
Table VIII. A strategy may relate to more than one goal or sub-goal
An attempt has been made.to code by the strategy the related goal (s) .

Survey forms and other data col lection procedures were developed to
study the degree to which these_ goals -are being attained, the success
with which these strategies are being appli,ed,' and other attitudes
to.ward the program.

2.

Off-Campus' School Evaluation, September 1, 1 970-August 6, 1971,
publfcation of' the Bellevue Public Schools, Bellevue, Washington,
October 1971.

,Off-Campus School Program, publication of the Bellevue Public
Schools, Bel levue, Washington, May 1 971.

24
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Off Campus High School' Evaluation Page 22

Student Requirements and Outcomes--Graduation Requirements. Off Campus
High School..requirementsfor graduation are describe as follov;s:

. like everything else at the Off Campus High School ,

(these) are flexible within clear limits, Washington State
Board of Education 'requirements, as specified in WAC 180-
56 -030, are used as'. a minimum standard for graduation....
'Bellevue Public Schools' requirements are used as a maxi-
mum standard for graduation."

"The Off Campus High School designs an individual program
with the student. This program considers 'his age, his
reasons for leaving his former school , his abilities and
interests, his vgcational plans, and importantly, his past
academic record. ' "

Several 'examples are given in the publication referred t
Two of these are as follows:

"(A) student may enter the Off Campus High School

after having completed five semesters of high school work.
He has been out of school for nearly one yeat and strongly
desires to complete his, high school work and enter college
or take employment. He already has earned"39 credits for
grades 9 - 12 and needs, perhaps only one credit in social
studies to meet minimum State course requirements. He is
employed part time. The Off Campus High'Schodl should
allow this student to graduate after he has completed his
required course and at least two elective courses in areas
of interest to him. Such a student would graduate with.
42 credits for grades 9 - 12."

It is stated further:
\ :

"(Another) student may have, recently dropped out of school
alter completing four semesters of hi' h \sciool work \and 32

I

credits in grades 9 - 12. For gradua ion, by State require-
ments he may need two credits in soci 1 Studies and two
credits in science. The Off Campus High, School may, \in a
case such as this one, enroll the student for his required
social studies credits and one electiv`e credit in senior
reading. These courses could .be complted by June of( the
year during which the student would normally graduate. ,The
student at that time would have 35 credits for grades 9 - 12,
but he would still lack necessary science...credits. Such a
student may complete these credits during his first year as
a community college student, bring his transcript to the
Off Campus High School, and then be graduated with 37 credits
for grades 9 - 12."

1. Off-Campus School Program, a publication of the Bellevue Public
Schools, Bellevue, Washington, May 1971.
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Off Campus High School
Student Requirements and Outcomes--Graduation Requirements. (Cont.)

"....Where the student does not meet the. Bellevue Public
Schools' graduation requirements the student's educational
advisor will document the decision to waive these require -,
ments and submit the document with the letter of request
for graduation to 'the director-of pupil personnel services.

"All credits, whether earned in-district or out -of- district
or through special classes or work experience, are applied
toward graduation. The Off'Cadpus High. School graduate
receives a regular graduation diploma awarded by' the
Bellevue. School District. The student's completion o.f
graduation requirements is certified by the director of
pupil personnel services. The student may be graduated with
a diploma from one 'of the Bellevue high schools if he meets
the graduation requirements of that school, in which case

',the principal of that school will certify the student'i
completion of requirements:"

Tdble IX' summarizes the status of current Off Campus High School
students 'as of 19 April 1972. ,Shown,here are tabulations of the
numbers of students who' came to Off Campus High School with various
numbert of credits which have been earned 'at Off Campus-High School, and
the number of required graduation credits which' have been negotiated.
The Bellevue School District requirement and the State requirement have
been noted. These figures include ninth grade credits.

It would appear from Table IX that 41 percent of the graduation contracts
meet or are close to meeting Bellevue requirements. The other 59 percent
are below these but at or above the State requirements.

O



Number of Credits":

IA 50-54

45-49

.40-44

35-39

30-34

25729

20 -24

.15-19

10.71C_

5- 9

0- 4

* * *

TABLE IX Page 24

OFF CAMPUSHIGH SCHOOL EVALUATION
fREQUENCY DISTRIBUTION OF
CREDITS EARNED AND REQUIRED
(Including Ninth Grade)

Numbers of Students in each Classification
Upon 'Earned Total Required
OCHS OCHS as of for

Entrance 19 April 1972 Graduation

5

11

5

AO

.13

17

17 5

7 20

.6 66

,7

:30**.

:34

20***.

Of total'1.March 1972 enrollment of 97, three counseling
only and four part-time students are not included here...

Bellevue graduation requirement is 32 credits, grades 10
through 12. Approximately 44 credits are required for
grades 9 throUgh 12.

Washington State. requirement is 32 credits, grades '9
through. 12; .
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Student Requirements and Outcomes =- Since Off Campus High
Performance Data--Graduates and Drop -outs. School opened on

26 January 1970, 243
students have been enrolled. Of these 97 were enrolled as of 1 March
1972, 49. graduated before 1 March, and 97 have left the program prior
to graduation.

Listed in Table X are the number of graduates each year plus the
number of graduates anticipated to occur this year.

This would appear to,be an excellent showin9 when it is considered that
since .1 .March 1972 when there were'31 twelfth graders enrolled, the
total graduation figure, including anticipated graduates, is 22. ,

TABLE X

OFF CAMPUS HIGH SCHOOL EVALUATION
NUMBER OF OFF CAMPUS HIGH SCHOOL STUDENTS

WHO HAVE GRADUATED

Year 'Number

1970 19

1971 26.

1972 14*

Anticipated by 14 June 1972 4

Anticipated by 26 July 1972 8

Total 71

In Table XI is shown the status, as .far as is known, of the 97
students who have left the program prior to graduation since the
school opened on 26 January 1970,,o 1 June 1972. Of these 97 who
left, 52 are known to be in schobl els4where, married (girls), in
the Armed Services, or working. In addition, three of these are
known to have graduated from high school elsewhere, and one of
these from Bellevue Community College.

* Four of these were before 1 March when the "current student
roster" .for this report was compiled.
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TABLE' XI Page 26

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENTSA4H0 HAVE LEFT THE OFF CAMPUS HIGH SCHOOL PROGRAM

PRIOR TO GRADUATION
26 JANUARY 1970 TO 1 JUNE 1972

(ACCORDING TO OFF CAMPUS. HIGH SCHOOL STAFF

Category

INFORMATION)

-

Boys. Girls Total.

No information

Working

9

11*

9

1

18

12

Gone
i

from.District and/or State 10 7 17

Twenty -first birthday before finishing 5 1 6

Married 7 7**

Dropped out because 6f emotional problems ,2 2
8

In correctional institution 2 2

Joined Armed Services 6 .6

In school elsewhere*** 16 11 27
Total 61 36 97

Two of these left the District.

** Four of these left the District.

*** Including regular Bellevue high schools, another district,
private school, trade school, community college.
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Student Requirements and Outcomes-- The Off Campus High School
Performance Data--Appointments Missed. teacher-counselors calculate -d-

- from 'their records the per-
centage of appointments missed from-September 1 971 to 5 June 1972.
These were appointments missed for any reason, including those changed
to another time. "This, from various staff members was from 13 to 15
percent. This can be considered in relation to the figUies in Table
III showing 52 percent classified as having chronic truanc problems
in their former regular schools by the regular school counselors.

Student Requirements and ,Outcomes -- There-were three part-time
Performance Data=-Reading Achievement. reading instruction tutors

working with 31 students as of
1 March 1972. Sixteen of these students were enrolled in Off .Campus
High* School, 15 were 'not.. Of these 15, six were enrolled in a regular
junior or senior high schOol and 'nine -were not. Although pretesting
with reading and spelling achievement tests has been done with all of
these students; some had- not been enrolled long enough for post-testing
to be appropriate. It was decided that poSt-testing would not be done-1,
at the time of this evaluation unless the student had had at least 11
tutoring sessions. Sessions occur approximately three times per week.
For the purpose. of evaluating gailis in the program, all those- 3s.tudents
who had had as many as 11. sessions' since the beginning of the Off Campus
High School Reading Tutoring Program, who had also had pre-and post.
testing with some test which provided national grade eqUivalent scores,
-were included.

Table XII gives a summary of pre - testing, poit testing, and gains in
relation to time and number .of sessions in word recognition, comprehension,
and spelling. These are for students who stuck with it. There have been
some dro0-outs. The exact number is not known. __The average number of
month's gain (in' comparison with national test norms) in word recognition,
spelling, and comprehension indicates a rate of grOwth markedly above
the average national rate. The comment was made by. one of the readifig
tutors that change in attitude tbward reading and self-confidence probably
contributed in part to the 'dramatically higher post-test scores. Gains
in all areas, word recognition, comprehension; and, spelling are marked.
However, spelling shows the lowest relative gain- of the three areas
tested.
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TABLE XII. Page 28
...

..,
.3 .

OFF

Number

CAMPUS HIGH SCHOOL
GA NS' IN 'READING

Wide Range
Achievement Test-
Word Recognition

AND

.

EVALUATION
SPELLING'

Wide Range
Achievement Test

Spell ing

k\ f

Stanford
Diagnostic Test
Comprehension

Male 9 6 3

.Female 12 0'

Average
Months 7.93 , 7.62 5.77
Enrol led*

Average
NUmber of
:Sessions 35.4 33.1 Mmom

Pre-test. Grade
Equivalent (in years)

Average 8.4 6.7 8.5

Range 1.6 to 13.2 4.3 to 9.9 6.9 to 11.1

Post-test Grade
Equivalent (in years)

Average 10.4 7.9 10.6

Range 3.0 to 15.3 6.1 tO 8. 7 9.0 to 11.6

Average
Gain in 24 14 25
Months

Average Months
Gain Per
Month

3.0 1.8 4.3

* Including summer, months
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INTRODUCTION

As part of the overall evaluation of Bellevue's Off Campus High School,

a special committee was formed to examine its curricular or program components-.

Specifically, the committee was asked to summarize the major curricular

differences between the programs of the Off Campus High School and the regular

Bellevue secondary schools. While the program comparison was to include the

entire curricular program, -specific attention was to be directed to the subject

areas of English, mathematics, social studies, and science. As a follow up to `,

this descriptive comparison study, the committee was also asked to describe

the reasons for the differences between regular and Off Campus programs and

to assess the reasonableness of those reasons. The committee' findings as

presented in this report are largely descriptive and will hopefully permit the

reader to more accurately and completely understand the_Off Campus curriculum

and the societal conditions which, in the judgment of the review committee,

make that curriculum a definite and continuing need for the Bellevue Public

Schools.

The committee expresses special thanks to the staff and students at the

Off Campus High School for cooperating in the data collection effort.

Mr. Bill Jennings and his entire staff were extremely helpful in providing

background information and student records and in arranging interviews with

present students of the Off Campus High School.
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PART ONE

CURRICULAR APPROACH AT OFF CAMPUS HIGH SCHOOL
fi

The most unique feature of the Off Campus curriculum is clearly its

teaching method which commonly consists of a series of individual conferences

between teacher and student. Each conference involves discussion, assignment,

and eva uation components and the student generally concentrates on only one

or two courses at any one time rather than the usual load of six classes as

found in the regular high schools. The rationale for this approach (sometimes

called an individualized contract method) stems directly from the recognition

that students do have individual needs and interests, the increasing emphasis

upon product 'rather than process outcomes in the field of education, and the

realization that much significant education takes place beyond the formal

classroom. In the sections which follow we examine more specifically the

rationale for the individual contract approach of the Off Campus High School

and the way in which requirements and expectations are established through

the use of this approach.

Rationale for the Off Campus Approach

As mentioned above, the rationale for individual contract or assignment

learning is founded upon a' recognition of individual differences, an increasing

emphasis upon product outcomes, and a realization that learning is not restricted

to an institutional setting. In examining the first of these - individual

differences - we have known for some time that students of a similar age vary

substantially in their capabilities in various skill areas. One set of researchers

has found that students leaving the elementary schools today vary over at least

a sixyear span with respect to any one of the basic areas of paragraph meaning,
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word meaning, spelling, arithmetic reasoning, and arithmetic computation.) These

differences become even greater as students proceed through the junior and senior

high years. That such differences in skill competence can best be recognized

through individualized assignments and,variation in expected rates of learning

should be obvious and considerable efforts within the regular school programs

have been made to accomplish these approaches.

In addition to the individual differences in need resulting from this wide

variation in basic skills, differences in student interest are also a very
t

important consideration in the Off Campus instructional format. Henry Thoreau

once wrote, "If a man does not keep pace with his companions, perhaps it, is

because he hears a different drummer. Let him step to the music which he hears,

however measured or far away." In attempting to follow the intent of this

concern for individual interest, the Off Cc Ipus High School makes every effort .

to let students work in those areas of highest interest. While the elective

programs of the regular high school represent an effort to accomplish this same

purpose, the fact that students generally encounter a reasonably fixed set of

learning activities within the context of each course tends to frustrate

learning for many students. By using an almost totally individualized approach

in assignments, the Off Campus High School has a greater chance than the regular

school to direct learning activities (regardless of skill level) into areas of

high student_ interest.

'A second major reason for the individual contract or assignment learning

approach stems from the increased emphasis on product outcomes rather than

processes in ihe h held of education. At all grade levels and in most of the

IGoodlad, John I., and Anderson, Robert H. The Nongraded Elementary School.
Harcourt, Brace, and World, Inc., 1963, p. 14.
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subject fields, educators are increasingly concerned with whata student can

do or accomplish rather than the amount of time consumed or the precise activity

used in the learning process. The regular secondary school (with its traditional

group custodial function) has not been permitted to move as rapidly toward this

product-type orientation. The limitation of financial resources has also

frustrated this effort in many schools and school systems. The Bellevue Off

Campus High School has a rather unique opportunity to emphasize learning outcomes

or products; and, in doing so, the teacher and student together individually

diagnose and prescribe learning\goals or products for each student. This

individual contract relationship between teacher and student also permits a

maximum degree of flexibility-in the selection of means for obtaining these

goals as prescribed and it is this extensive selection of learning activities

or means of instruction which leads directly to the third significant part of

the rationale, for Off CaMpus teaching methods.

The view that education is 'Ors:even can be based solely in formal schools and

institutions has come under increasing attack by many of today's educators.

Ivan Illich, Director of the Center for Intercultural Documentation (CIDOC) in

Cuernavaca, Mexico, has called for an end to this limited notion of education

and has suggested further that we cease to view education as a commodity to be

bought and sold by society's various institutions.
2

He suggests that we need to .

view education as a much broader process which takes place in a wide variety of

life situations. In short, school programs need-to be extended into the

communities in which they exist; they need to become increasingly in touch with

reality. The model of instruction in the Off Campus High School is quite

.

2
Illich, Ivan, "The Alternative to Schooling," Saturday Review. June 19,

1971, pp. 44-60.
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compatiblf: with this goal of greater school-community interaction because it

makes no attempt to restrict the activities of its students to the formal
.

institutional setting. The Off Campus High School tends not to be burdened

by the usual expectation that all learning takes place within the institutional

setting and i is therefore free to search for a much wider variety of learning

activities (or means) for reaching the goals as established for its students.

In summary, the rationale behind the instructional format employed by the

Off Campus High School is based upon sound educational ideas or concepts and

seems to be ideally suited to many of today's young people. Obviously the

instructional format used at the Off Campus High School still depends upon the

establishment of desirable ends or goals and the maintenance of student

accountability for those Oita, We turn in the next section to the general

process of establishing goals in the Off Campus High School and the specific

way in which graduation requirements relate to this process.

Goal Setting and Requirements for Graduation

The importance of goal setting in tha Off Campus High School has already

been discussed. The goal setting process at the Off Campus High School takes

place on at least two distinct levels. The first level as related to short

range assignment goals has already been discussed in the previous section.

Suffice it here to emphasize that these short range assignment goals are

generally made after both teacher- and self-diagnosis of learning needs. Once

the goals have been established, considerable attention is given to student

interests in the selection of instructional activities.

Another significant level of the goal setting activity at the Off Campus

High School occurs in connection with establishing appropriate requirements for

graduation. While the procedures for establishing general credit requirements

(or goals) for graduation halie been explained in other sectionsFof this Off

41
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Campus Evaluation Report, it is appropriate here to compare the respective

course requirements of regular and Off Campus programs. Such a comparison

does show certain basic differences in terms of total credit requirements but

it also indicates the maintenance of all specific state course requirements at

both the regular and Off Campus high schools.

In reviewing the summary credit requirements of Table XIII, we note that

the minimum Off Campus requirements coincide with those of the State and differ

from local District requirements only in the social studies, speech, and elective

credit areas. Referring to Table IX in an earlier part of this report, we note

that all current Off Campus students have an expected,, graduation requirement of

32 or more credits in grades 9-12 with the vast majority being required to take

between 32 and 44 credits to complete their high school work. This reduced

credit requirement in the Off Campus High School seems generally justified,

particularly for those students who have already accumulated a number of

failures in previous work in the regular school program. The fact that many of

these students are making any progress at all toward their goal oi,,f high school

graduation seems to justify the .slightly reduced credit requirement.

Students satisfying both the Off Campus and local District requirements at

the time of completion are given the option of receiving a diploma from their

regular. high school. Several Off Campus students have exercised this option

and have graduated from the regular high, schools. Both the regular and Off

Campus high schools are permitted to waive certain specific course requirements

when such a procedure is deemed in the beat interests of-the student. This

waiver provision is particularly useful in planning programs for students

transferring to Bellevue, high schools late in their high school years and can

also be useful in adapting to special student needs for community based

instructional activities.
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TABLEACIII

OFF CAMPUS HIGH SCHOOL EVALUATION

COMPARATIVE GRADUATION REQUIREMENTS - STATE, LOCAL, AND OFF CAMPUSa

Subject Area
Semester Credit Requirement_

State Local Off Campus

English 6 6

Mathematics 2 2 2

Social Studies

Washington State History
and Government

1 1 1

United States History
and Government'

2 4 2

Contemporary World Hist. 2 2 2

Laboratory Science 2 2 2

Occupational Education 2 2 2

Physical Education
b

4 4 4

Speech 1

Elective Course Credits 11 20 11

Total 32 44 32

a
Requirements as presented are on the basis of grades 9-12.

b
Actually, the State does not-Specifically require 4 semester credits but
does. expect 2 years of some physical education experience.

c
This total is based on the assumption that each student completes 12
credits in grade 9. Students completing more or less than that number
in grade.9 would require an adjustment to this 44 credit requirement,
but all students would be required to complete 32 credits in grades
10-12.
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Having examined in some detail the goal setting process as it relates to

planning high school completion requirements, we must now look beyond the credits

to the question of specific course content, particularly in the` required areas

of English, mathematics, social studies, and science. This matter of specific

instructional goals and activities at the Off Campus High School is covered in.

Part Two of this' report.

44
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PART TWO

PROGRAM COMPARISON IN SPECIFIC SUBJECT AREAS

A comparison between the respective curriculum of Off Campus and regular

high, schools must obviously go beyond the mere credit counting as summarized

in Table XIII. It is perhaps more important to look at the specific content

involved in the earning of credits in the different schools. The committee

has attempted to make such a comparison and presents its findings in the

pages which follow. Before looking at the subject area reports, two specific

concerns or cautions respecting interpretation seem appropriate.

First, a general comparison between Off Campus and regular programs

assumes a general stability and consistency of program in both areas. Such

is clearly not always the case, particularly in the regular high schools where

so'many different teachers are teaching the same subjects. For purposes of

this comparison presented here, the most common or expected. curriculum for the

regular high school was considered as the base for comparison. This procedure

was used in the full realization that it cannot serve as a totally accurate

description of present conditions.

A second concern related to the procedure used in collecting information

contained in the various subject area comparisons. Since almost all information,

was obtained through interviews with Off Campus staff members and students and.

by reviewing selected student assignments, we hive no real way. of objectively

assessing the comparative groWthof students in the two school settings.' The

similarities and differenced as noted here are generally descriptive in nature

and the data cannot be generalized to statements regarding student. behavior.

Such statements would require a much more controlled research design and could

Aiot be accomplished in the limited time available for this particular evolution

effort.



kr

Page 39

The review committee members participating in the subject area

curriculumcomparison studies which follow are extremely grateful to Mr. Bill

Jennings and his entire staff for their willingness to explain various programs

of the Off Campus High School and for sharing student work, book lists, and

school records. Without their cooperation, the summary comparisons as

reported here would not have been possible.

English Language Program

Students graduating from both the regular and Off Campus high schools

are required to complete at least six credits in English in grades 9-12.

There exists no specific sequence of English courses in the regular high schools

and each has developed its own set of offerings in the English area. The

istrIetH-Eftl-ishrlsiriguage-curriculumras-develuped7over-the-past-timm-yearr-iir--

described as non-sequential and consists of a series of expectations rather

than a particular set of activities or learning experiences. The six,general

(expectations as established for the present District program are as follows:.

1. To see language,shape,perceptiOn and be shaped by .perception of
what we sense', what we feel, what'we neech

2. To build orderly systems with words.

3. To explore systems for studying language.

4. To explore things created with words.

5. To respond' logically to our words and other people's words.

6. To experience writing as one valid means of clarifying our
reaction to the things and events in our world.

The traditional pattern for dealing with these six areas of expectation

is to simply include consideration of each in the basic three-year language

arts sequence to be taken by all students. More recently, several of the high

,schools have moved toward an elective-type program in which students have

46.



Page 40

considerable choice in the selection of specifc areas of study. At Interlake,

for example, students are permitted to. apply a wide selection of language

courses to certain of their six required graduation credits. The titles of

these various language course electives include the language of creativity,

language of social involvement, language of conflict, language of myth,

language of identity, language of feeling, language of laughter, language

of inquiry, language of belief, and language of song. The emphasis throughout

is on the languaging process, from perception through the most complex roles

of language in thinking and acting. Each elective is to build in experiences

which encourage growth in the six areas of District expectation as previously

outlined but this :effort is still in the developmental stage.

The program of the Of f Campus High School begins with an individual

diagnosis of each. student. While each of the six expectations as previously

listed would appear to be a part of the diagnostic process, major focus is

given to the areas of comprehension and composition. More specifically,

each student is asked during the initial conference (and before any course

or credit program is firmly established) to demmistrate his ability to

comprehend literature. Particular attention in this diagnosis is given to

his capability of moving beyond the mere descriptive level and some assessment

can also be made of his capabilities in structuring his ideas as presented in

a written format.

Having completed this diagnosis of present comprehension and composition

skills, the student contracts with the teacher a series of nine papers for

each English course 'credit. In preparing the nine papers, at least one must

be submitted in each of the following categories: short story, novel, play,

non-fiction, poetry, and creative expression. It would appear that this

later expectation assures some breadth in the.- explore otfriaalings created
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with words (General District Expectation #4). Each of the nine papers forms

the basis for a teacher-student conference at which time the teacher tries

to encourage the student to increase his level of comprehension and his

written compositional skills. .A review of sample student work shows that

some attention is given to such mechanical composition matters as spelling

and punctuation. In terms of comprehension skills, the teacher strives to

move each student beyond the mere descriptive level and encourages_ students

to generalize and relate readings and experiences. For many students,. both

in the Off-Campus and regular high schools, this appears to be difficult

but student progress in this area does elate to the building of orderly

systems with words (General District Expectation #2) and the response to

our own and othei-iieople's words (General District Expictation #5). In terms

of composition skills, the structure of writing receives special attention.

Students are expected in their written composition to move freely-from the

general statement to supporting detail and to make proper use of authority.

A review of sample student written work shows evidence that both mechanical

writing problems and ideas as expressed are reviewed on an individual basis

during the student-teacher donferences. The typical student takes from one to

two months to complete a single credit in English but there exists no definite

time limitations. All written work is kept on file at the Off Campus High

School and the ratio of nine written papers per course credit seems compatible

to expectations in the regular program. The Off Campus English teacher feels

that all expectations of the regular program can be met in the Off Campus

setting and the Off Campus student has the advantage .)of meeting these expectations

in a one- to-one relationship with his teacher. The single area of analysis

of poetry presents some difficulty in the Off Campus setting and might more

appropriately be covered in a group situation. Since the group situation
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(and the sometimes invidious comparisons which it encourages) is precisely

what many Off Campus students are striving to avoid, minimal use is made

of group learning- activities. To the extent that this student resistance to

group activity can be overcome, the Off Campus staff should continue to seek,

more opportunities for group activity in the..English language program. Some

important education goals are simply easier to achieve in a group discussion

format.

'As a final note on the English curriculum, it is well to mention that

the Of f Campus School is not likely to be 100 percent successful in its

approach to teaching needed language skills to high school students. Such

a total success rate is too much to expect for any educational program which

deals with students who, for a wide variety of reasons, have been turned

off to the educational efforts deemed important by society. Some students

are simply not motivated to become

particular time in their lives and

change that until more fundamental

involved in reading and writing at a

no amount of individual encouragement can

aspects and/or views of life become Changed.

The review committee does feel, however, that the freedom to select readings

and the individual contact and concern as represented in the Off Campus

instructional format are both crucial to this development of a more positive

view of life. Motivation to study the English language is more likely to

develop in an Off Campus type of individualized contract format than in the

traditional group-paced system. The enthusiasm expressed by most students

in the program seems_ to support that view.

Mathematics Program

Stud enrolled in the Off Campus High School mathematics program

are generally involved in one of three different mathematics courses -- math

summary, introductory algebra, and plane geometry. There are, at present,
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approximately an equal number of students taking each of these courses.

Occasionally there have been, and presently are, students pursuing courses

beyond the level of plane geometry. These courses include advanced algebra,

trigonometry and math analysis.

The content of the above-mentioned courses are very closely paralleled to

that of the regular Bellevue secondary school program. Textbooks which the

Bellevue schools are presently using (or have used in the past) are issued to

Off Campus students. The course content most generally parallels the text

;.4appropriate to the course in question.

As is the case in the other. subject areas, the major difference between

the Of f Campus school mathematics program and that of regular Bellevue secondary

schools is the method of instruction. Nearly all lessons are conduc_ted on-a

one-to-one basis. Initially, the student and teacher will meet to determine

what the student's background in mathematics has been. Thereafter, a program

for specific credit is outlined. In order to earn one semester credit, a

student must complete nine assignments which are given .by the instructor. One

assignment is intended to be equivalent to roughly two weeks work in the

regular Bellevue secondary school program.

Once the specific credit program has been planned, the student and

staff member work together for a series of 30 to 60 minute periods. These

student-teacher sessions are held on a daily or alternate day basis for the

3-6 week period usually required to complete a credit. These meetings can be

used to discuss the student's work, problems that have occurred, and posbible

solutions to these problems.

There are certain advantages to this one-to-one tutorial approach in

mathematics. Many of the students have been turned off by school and specific-

ally by mathematics. They often have faced continuous frustration with group-

so
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paced instruction and have even reached a point of being afraid to ask

questions. With a one-toone approach, the student ie redirected, his own

unique questions get answered and the result is a building of confidence,

self image and a generally positive attitude. These reactions were substantiated

in interviews with Off Campus students. These were, however, students who

were experiencing such success in the Off Campus school program. Further,

the program has a flexible timetable which allows students to work at their

own rate. There is a reduction in the element of competition among class

members.. -- a factor that often contributes to negative attitudes.,

Because of the integration of certain disciplines, opportunities exist

in the Off Campus setting for pursuing meaningful practical applications in

mathematics. For example, a unit in genetics__has-beenused-to-lead very

naturally into a mathematics unit on probability. A physical education course

involving a mountain hike formed the base for a short course on the use of

the compass. A project in assisting with the development of a Bellevue park

has provided an excellent opportunity for work in measurement and computation.

Inherent in the Off Campus instructional format are also certain

disadvantages. One major concern must be that of short term learning of

mathematics. Assimilation of the concepts involved in most mathematics courses

is best brought about.over an extended period of time. For what is generally

accepted as a year course, 8 to 10 weeks is probably an inadiquate length of

time to accomplish this assimilation process.- Periodic reinforcement can, of

course, reduce this problem. A final concern related to the Off Campus
o

mathematics program is the general absence of time for group diicussion and

problem solving. Since' each mathematics student at the Of f Campus High School

is at a different point in his program, the opportunity for discussion and

give-and-take in problem solving is greatly reduced.
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Based upon the observations as reported here and conversations with both

regular and Off Campus thigh School personnel, it appears that some greater

effort toward defining minimum product or behavioral outcomes in mathematics

would be useful. This is particularly important in connection with the one

credit mathematics competency course required at the high school level. It

is suggested that the Off Campus High School work with the District mathematics

coordinator to develop a computational skills program of the type currently

operating in the regular school.

As for additional suggestions, further 'student interest could probably

be created by _offering electives in data processing and/or puzzle and game

theory. Off Campus staff members expressed the, hope that professional growth

in mathematics might be sncouraawliPosa-ibly_a resource person -or-arisor

to up-date the school materials would help one keep abreast of new directions.
r),

Similarly, the establishment of a mathematics resource library for Off Campus

staff and students might be beneficial.

Social Studies Program

In Table XIII, we note that Off Campus High School students satisfy

graduation requirements by taking at least five social studies credits in

grades 9-12. The courses taken in the Off Campus setting vary for each student

- and are based upon a careful program analysis at the time of entry. In general,

the content of courses at the Off Campus school parallels that of the regular

high schools. Information obtained through discussion with Off Campus staff

members and examination of student papers leads to the conclusion that most

differences are a result of the tutorial approach and those course content

differences which do exist can be justified in terms of perceived student need.

The following comparisons demonstrate the general similarity of the two programs

on a course-by-course basis:
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20th Century History: The regular 2-credit course offers an overview

of history from the turn of the century to the present time. It includes

units on minority groups, labor problems, geography, World War I, World'

War II, and the Depression Years. There is a wide variance in materials

taught but the basic theme is historical development.

Examination of the course outline for several Off Campus students

reveals that the major areas as listed above were covered adequately.

There existed a variety of reading that fit the cited curriculum outline.

Examples of readings were, Only Yesterday, Allen; The Great Depression,

Goldston; All Quiet on the Western Front, Remarque; Grapes of Wrath,

Steinbeck; Pearl Harbor , Waller; and many others. In total there were

approximately 35 _titles_ that would _fit 'the _requirements_for 20

History.

United States History: In the regular Bellevue curriculum, this 2-credit

course is traditionally taken in the junior year and incorporates a

"United States/World" approach. In several schools it is even titled

United States/World History. The course clearly involves the study of

the European background of Americans.

The Off Campus High School concerns itself with the History of the

United States per se. Again a wide list of reading materials 'is available

to assist the student in developing his reading list. It was interesting

to note the merging of Washington State History into the units for the

student who has not completed this requirement.

The absence of any specific emphasis on European background is not

seen as a flaw. There is actually a fairly wide latitude on this point

in the regular curriculum. It was noted that studies of the pilgrims
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in the Off Campus course brought the European background into focus.

American Government: The regular single credit course deals with the

federal government, political parties, state and local government, and

political philosOphy. The Off Campus High School uses an. extensive

reading list for American Government. Political philosophy is traced

from Plato to modem times, the political parties are discussed and the

readings seem tb point to the developMent of the student's own political-

philosophy. The basic ideas of government are established. As this is

an ever changing field, a recommendation could be made to continually

update materials so ao to show the distinctions and differences in our

political system.

In addition to these required courses, the regular high schools offer a wide

selection of electives in the social studies field. There was no evidence of

these electives being.offered to the students of Off Campus High School at this

time. The recommendation to include additional offerings in sociology, economics,

psychology, geography, etc. seems to be valid but such an addition may require

increased staff and material resources.

The differences between regular and Off Campus programs in social studies

are, for the most part, based upon the tutorial teaching method of the Off

Campus High School. From .a review of student papers, it is evident that the

reading selections serve as a springboard for additions1-4n-depth discussions.

The student is asked to draw conclusions and defend positions. Because the

student has an active part in the selection of materials, he tends to show

greater interest in his work. In the three basic required course areas, the

students showed growth in both written work and in the difficulty of materials
11)

handled. There is no significant difference in the materials covered in the

regular and-the Off Campos programs.
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Science Program

The science program of the four regular high schools in Bellevue is not

a single program but tends to differ according to the preferences of staff

---and students7--interiake-md-Skiffamfgh Tirgi-s-Etiools are fully (or nearly

so) individualized in their general biology programs. Bellevue High

is developing protocols for individualizing instruction at the present time.

(See joint C.I.P. approved proposal for Summer, 1972.) Newport High has

been using an integrated science-approach (known as the. Portland Project)

for two years.

Regardless of the programs being offered or the methodology utilized,

certain basic similarities do exist in terms of general coverage, partic-

ularly in the subject of general biology. General biology is the course

most students use to satisfy their high school laboratory science requirement

and courses as taught in all high schools include units in cell and cell

study, use of microscope, the metric system, animal and plant processes,

microorganisms and disease, reproduction and development, evolution, and

ecology.

The subject matter covered in the biology program of the regular

high schools is generally consistent with the fourteen topical areas

offered in the science program of the Off Campus High School. In Table XIV,

we note that the Off Campus High School offers three units -- Marine Biology,

Oceanography, and Social Issues of Biblogy -- not considered part of the

regular high school biology program. The regular program does, of course,

offer specialized work in chemistry, physics, electronics, etc. which

cannot be offered in the Off Campus setting.

On entering the Off Campus High School, each student's background in

science (particularly biology) is examined. He is also asked questions
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TABLE XIV

OFF GAMPUS-IIIGH-SCHOOL-LVALuATION

COMPARATIVE UNITS - OFF CAMPUS AND REGULAR PROGRAMS

Off-Campus
Sciente'Units

Page. 49

Comparable Units in
General Biology

General Biology

Biophysics

Biochemistry

Botany (Plants)

Ecology - Environment

Evolution

Genetics - Heredity

Microbiology

Physiology (Human)

Zoology - Animal Behavior

Reproduction and Growth

Marine Biology

Oceanography

Social Issues of Biology

.1

Introduction to Biology

Metric System
Microscopes
Graphing

Energy - Cells

Plant Processes

Ecology

Evaluation and Classification

Heredity

Microorganisms and Disease

Animal Processes

Animal Processes

Reproduction and Development

None

None

None
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regarding future educational and career plans. Based upon this information

on science background and future plans, the teacher counsels the student, on

which units of instruction might be most appropriate. One science credit

at- the Off Campus iirghseh-oiii must involve nine different assignments.

These nine assignments must involve work in at least six of the fourteen

units as listed in the first column of Table XIV. Four or five of the

nine assignments used to earn a single credit must involve laboratory

work by the student. Each assignment generally requires two or three days

to complete, although the student may take more time as necessary.

With respect to methodology of instruction, the' Off Campus High School

utilizes a more individualized approach than the regular high school. While

students do work together on certain laboratory exercises, most all of the

assignments are completed on an individual basis. No grades are given;

nor are any tests administered. Completion and acceptance of assigned

work determines success in gaining credit toward graduation. Acceptance

by the instructor is generally decided on a rather subjective basis, after

consultation with the student. Generally, students are not asked to

repeat or modify an assignment as submitted, but they are given the

opportunity to alter or improve:an assignment.

In summarizing the differences between Off Campus .and regular high

school programs, the following items seem most important:

1. Students at the Off Campus High School are given the opportunity
of choosing areas in science that they are particularly interested
in and willing to work on.

2. Students at the Off Campus High School are provided the opportunity
of going into greater depth in a particular area of interest.

3. Students of the Off Campus High School spend as much time completing
an assignment in a period of 2-3 days as they would spend in the
regular science course in a two-week period. The difference here
is that they are concentrating their time on only one or two
subjects_ at_the-Off Campus -High- School.
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4. Students at the Off Campus High School are expected to conduct
experiments and laboratory exercises ranging from the total
preparation and collection of the apparatus to running the
experiment and cleaning up and returning the equipment.
(There are no laboratory assistants or pre-set-up exercises).

5. -No--ehemfatrp, p yll cs-,---electrorrics-er-advanced--science-eiectives-

are offered at the Off Campus High School. All credits earned
at Off Campus relate to general biology. Students are, or course,
permitted to take advanced science courses at the various local
high schools. Several have done so over the past few years.

. Students of the Off Campus High School are maintaining an organic
garden to augment their Ecology - Environment and Plant Growth
topics. A greenhouse, operated by the students is also available
for experimental work.

7. Considerably more field trip opportunities exist at the Off Campus
High School with an average of approximately one field trip
taken during each two-week period. Not all science students,
homtver, attend these field trips.

These efferences as listed above seem justified in terms of the

method of instruction employed at the Off Campus High School and the

equipment limitationt faced by the school. The opportunities for in-depth

and 'concentrated study of particular science units is perhaps the most

noteworthy part of the Off Campus approach to science. The student may

spend ten or more hours working on one assignment at the Off Campus High

School and not have to worry about interfering with work in other courses.

In addition, the requirement that Off Campus students gather, set up,

and clean all laboratory equipment can provide additional and important

learning experiences and tends to encourage creative approaches to scientific

investigation.

In summary, the review committee-finds only 'limited differences between

the science subject matter of regular and Off Campus high schools. Most of

G

these differences relate to the inability of the Off Campus High.SChool

to offer advanced courses. Some arrangements can be made to obtain these

advanced courses in the regular Bellevue high schoolsjandlbecause only a

very few Off Campus students are actually interested in working at this

SS
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level, this difference is considered to be of only minor im-

portance at the present time. Even with respect to methodology,

the differences between regular and Off Campus programs are

nanima.L. The _Q _asap= _at adent does appart1111 . .

for individualized conferencing with his teacher; however,

significant steps have been made in the past year or two to

build more individual consultation time into the regular

programs, particularly at Interlake and Sammamish.

With respect to-recommendations,-the Off Campus High

School should, at an early date, be examined in terms of. the

K-12 goal-centered science program currently under develop-

ment. At lea:A occasional review should be made to establish

consistency between Off Campus and District goals in the

science area. Also, specific attention should be given to

f! her strengthening of the Off Campus laboratory training.

It would appear advantageous to write more assignments dealing

with laboratory investigation. Only four of the nine assign-

ments involved in each science credit are required to have a

laboratory component at the present time. Because of equip-

'ment limitations, even that level of emphasis on laboratory

work is not always maintained. The following items are

suggested as additions to the present rather limited inventory

of equipment: butane torch and tanks, multi-meter, garden

tools, heating cable for greenhouse hot-beds, fluorescent

lighting fixture for plant growth experiments, centrifuge,

pH meter, camera with microscopic adapter, insect collecting

nets, and insect mounting materials. These items should

permit an expansion of the present laboratory experiences

available at the Off Campus High School.
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PART THREE

CONCLUDING STATEMENT

The committee has completed its review of the Off Campus High School

curriculum and finds Off Campus programs in English, mathematics, social studies,

.,-
art science to be generally compatible with those of the regular Bellevue

secondary schools. The most significant difference in programs rests in the

methodology of instruction rather n_the subiact arAAL he rt#vfduai

contract method is used rather uniformlyin the Off Campus High School programs.

This method is founded upon sound learning principles and seems particularly

well suited to those students attending the Off Campus High School, many of

whom have already shown an inability to learn in the more conventional,group-

paced and teacher-directed instructional setting.

Several specific suggestions or areas of further study have been mentioned

previously and no attempt is made in this concluding statement to list all such

Concerns. Of particular importance, however, is the.expansion of laboratory

work in the science area, the provision for a somewhat broader selection of

'elective units in mathematics and social studies, the expansion.of group

activities to the. extent of student acceptance, and the consideration of a

mathematics competency program similar to that presently operating in the regular

Bellevue high schools.

The-teView committee is convinced that some expansion of Off Campus High

School services is justified and recommends that the areas of improvement as

suggested above be considered in any future expansion effort. Greater numbers

of present and future high school students can undoubtedly profit from the

instructional format provided by the Off Campus High School. The opportunity
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for greater individual choice and attention, the reduced graduation credit

requirements, and the emphasis upon learning goals (or outcomes) rather than

time spent all seem to be attractive features of the Off Campus approach. To

. _ _
the-extent-possible, certain of thtie same instructional components should be

encouraged in the regular high schools of the District.

Despite this generally favorable review of Off Campus programs, one must
ti

not quickly jump to the conclusion that the curriculum as developed for use at

the Off Campus High School will be immediately successful for all students.

That.is too much to expect for any program, particularlphe which establishes

certain academic goals for and with students and then holds them'accountable to

those goals. Some students are simply not motivated to accomplish academic

ti

pursuits at all times in their respective lives and no amount of educational

intervention by a formal institution is likely to change that condition. In

some cases, only time and-the changes which it brings to more fundamental aspects

of human life can really change this aversion to formal learning endeavors.

Perhapi we all need to develop a certain patience with young people and under-

stand that education often takes place apart from any kind of formal school or

work experience. We must not be overly discouraged that some students do not

choose, at a particular time, to accept our academic hopes and goals.

Regardless of this occasional confusion over motivation and interests, there

is little question that young people will continue to find meaning in those

situations where the greatest individual concern is present. It is in this

latter area of individual concern that the Off Campus High School has had its

greatest'impact. Such concern seems to be more easily conveyed in the individuil

contract or conference format than in the more common group-paced teaching

situations., This being the case, Bellevue must continue to support the Off Campus

High School as one Of its most important educational services and must provide

for the expansion and improvement of its various programs.
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Off Campus High School Evaluation

,

Questionnaire Responses -- Summary of Over-All Attitudes. The question-
. naires each

had i.question as .tO the respondent's over-all attitude toward the Off
Campus Nigh School Progrim6---Teb1e-*V-41-1-compliatior Of the percent-
ars indicating-various attitudes toward the program as a whole.

-----

The most positive grgup can be seen to be the seven Off Campus High
SchoOl staff members'. This group unanimously expressed their strong
liking for 1 the program.

Eighty-four to 100. percent of all other groups indicated that they at
least ."liked" the program 'somewhat" or found it "beneficial". The
large majority of the current students and former students .indicated
that they liked it "very _much*. Two-thirds of the parents of former
students, indicated the program had been "very beneficial".

Only very small, percentages of students and parents dislike the program
, . or find or have found it not beneficial.

In summary, all groups very strongly endorsed he program.

0

1. One -Of the three reading tutors had been there only a short
time, so was not asked to coMplete .a questionnaire.
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TABLE XV

OFF CAMPUS HIGH SCHOOL. EVALUATION
SUMMARY OF OVER-ALL ATTITUDE OF ALL GROUPS SURVEYED

Page 56

CifffilitStaints

Very Much Dislike Like
Dislike It Somewhat Somewhat

Like
Very Much

No
Comment

Boys 45 7 %_ ) 12% 81% 0 %-(

Girls 31 0% 0% 3% 87% 10%

Total 76 f..L___4%___0 8% ' 83% 4%

Former Students

Boys 16 0% 0% 1.3% 81% 6%

Girls 12 8% 0% 8% ' 83% 0%

Total 213 4% 0% 10% 82% 3%

OCHS Staff Members

Total 7 0% 0% 0% 00% "7' 0%

Unmarked
. Not Very Don't

N Beneficial Beneficial Beneficial Know

Parents of -1 P

Current Students
4

Boys .... 27 0% 37% 63% 0%

Girls 19 5% 26 %. 58% 11%

Total 46 2% 33% 61% 4%

Parents of

19 5% 32% 63% 0%

ormer Students

Boys

Girls 14 7% 14% 71% 7%

Total 33 6% 24% 67% 3%

Three boys marked both categories.
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Questionnaire Res_ponses--Curreitt Students. A total of 97 question-
naires were given to

students. A total of 76 were returned, 45 from boys and 31 from girls
for a 78 percent return. Table XVI shows the tabulation of responses
to the questionnaire items.

The girls responding tended to be slightly younger on the average than
were the boys (girls 17 -3, boys 17-11). On the average they have been
at Off *-Campus High School a shorter length of time (girls 8 months,
boys 12 months) . Boys and girls were out of school before Off Campus
High School enrollment about the same average amount of time (three ,

months)

In general, the large majority of students reported feeling that their
thinking, feeling, and behaving had changed as a result of their exper-
iences at Off Campus High School (Q.7 - 86%).

Thq rank order for all students of areas in which they feel they have
changed as a result of Off Campus High School experiences.was as
follows: growth in personal responsibility (Q.5 - 89%), taking better
care of equipment and facilities at Off Campus High School than at
th'eir former school (Q.13 - 87%), beneficial effect on their relation-

,/ ships with people in authority and other adults (Q.1 O. - 84%) , confi-
Y dence in respect to school achievement (Q.8a - 71%), planning and or-
.,-."4ganization of their own activities ,(Q.8g - 68%), favorable attitude
i toward self (Q.8c - 51%), more responsible as a family member -(Q.9a

49 %), confiden,ce in social situations (Q.8b -4 5%), cooperation with
other family members (Q.8f - 45%), responsibility for chores (Q.8e -
4 2%), decreased feelings of being overshelmed and criticized (Q.8h -

3 4%), and pride in and care of self; clothing and belongings (Q.8d
2 5%).

There appear to be differences between boys and girls on two of these
"change" items; more girls rep'orted an increase in confidence in
respect to school achievement and more boys reported taking better care
of equipment and facilities at Off Campus High Sthool than at their
former school. In respect to this latter, many students, girl s par-
ticularly, protested in comments that they had never done other than
take care of things so there was no "room for change.

Strategies or practices which are seen by all current studentsowho
responded as working moderately or very weTrwere the informal school
atmosphere (Q.1 5r - 100%), and providing an education as good or
better than that provided by the regular high schools (Q.151 - 100%).
The current students were almost unanimously positive regarding these
practices : adult respect for student's values and ideas (Q.1 5m - 98%),
teacher and student deciding assignment together (Q.1 5b - 98%), en-
couragement of student to make his own choices (Q.15h - 98%), assign-
ment of each student to a teacher-counselor (Q.1 5a - 98%), and individ-
ual counseling by teacher-counselor Q.1 5k - 98%). Three fourths or
more of the students marked all of the above as working very well.
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Page 58
Off Campus High School Evaluation
Quest i onnai re Responses--Current Students

They were.almost as strongly positive about other practices listed in
Table XVI. They were least positive in respect to how working with
people in the community is working (Q.15d -78%) positive, and the eval-
uation or grading in relation to effort (Q. 15j -88% positive). Very
few negative responses were given by girls for any of these practices,
whereas a very few boys (one to four) marked each of several strategies
as working poorly. More boys tend to want more music and sports, both
boys and girls, but particularly girls, more art.

The large majority of students report that they have accomplished more
academically at Off Campus High School (Q.6 - 92%) and are less likely
to skip at Off Campus High School (Q.14 - 79%).

The majority of all Off Campus High School students find it easier to
form relationships or make friends with other students at Off Campus
High School (Q.11 - 55%). However, many of the boys (440 found it
easier at their former regular high schools. Many boys and girls
would prefer 'to meet more frequently' in groups (Q.12 - 46%).

Many students would 1 ike to have more art activities (Q.18 - 61%) and
some would like more music (Q.17 - 14%) and intermural sports (Q.16 -
11 %). However, more see the absence of intermural sports as an advantage
than as a disadvantage.

As given in the summary of over-all attitudes, the 1 arge majority 1 ike
the program* (Q.23 - 91%) and most of these 1 ike it very much (83%).

A tabulation of comments made by current students are as shown in
Table XVII. In these comments the students stress their liking for the
friendly, open, informal, relaxed atmosphere, the friendly, understanding,
close; honest relationship with the teacher-counselors, the freedom of
choice, and the reduced pressure. They urge the addition of more space,
staff, and equipment for activities such as home economics,. field trips,
community related courses, art, music, quiet study, electives, group
activities, vocational activities, sports, and piano practice. They ask
for typewriters, guitars, books, records, stereo, carpet, and science
equipment, a potter's wheel, a kitchen, additional bathroom, shop facil-
ities, and sewing machines. Some complain that they get last chance after
regular high school students at driver education.

Some suggest,enlargement or similar schools at various locations so more
students could be accommodated.

In summary, the students very strongly endorse the program but request
more space, staff, and equipment to 'permit more varied courses and
activities.
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TABLE XVI (2 of 8)
OFF CAMPUS HIGH SCHOOL 'EVALUATION

QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

Do you feel you have grown more or
less in personal responsibility at
Off Campus High School as compared
to regular high school?
A. Much more at regular high school
B . More at regular high school
C. About the same
D . More at Off Campus High School
E . Much more at Off Campus High School

6. Where do you feel you accomplished
more academically?
A. Regular high school
B . Off Campus High School
C. Not marked

7. Do you feel you have changed much in
your thinking, feeling, and behavior
as a result of your euperiences at
Off Campus High School?
A. Changed a great deal
B. Changed some
C. Changed little or none
D. Not marked

8. PLEASE CHECK THE FOLLOWING AS TO
POSSIBLE CHANGES.

A. Confidence in respect to school
achievement.
1. Increased
2. No change
3. D..creased
4. Not marked

B. Confidence in social situations
1. Increased
2. No change
3. Decreased
4. Not marked

C. Favorable attitude toward yourself
1. Increased
2. No change
3. Decreased
4. Not marked

67

Page 60.

Boys Girls Total
N=45 N=31 N=76

02% 00% ' 01%
00% 00% 00%
09% 10% 09%
44% 42% 43
44% 48% 46%

04% 03% 04%
91% 94% 92%
04% 03% 04%

44% 32 %. 39%
40% 58% 47%
09% 10% 09%
06% 00% 04%

64% 81%. 71%
27% 16% 22%
00% 03% 01%
09% 00% 05%

47% 42% 45%
47% 52% 49%
02% 03% 03%
04% 03% 04%

51% 52% 51%
42% 45% 43%
02%

.

03% 03%
04% 00% _ 03%.----
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TABLE XVI (3 of 8)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES-1CURRENT STUDENTS

8. PLEASE CHECK THE FOLLOWING
AS TO POSSIBLE CHANGES. (Cont.) Boys Girls

Page 61

Total

. Pride_in and care of yourself,
your clothing, and other
belongings

N=45 N=31 N=76

1. Increased 27% 23% 25%
2. No 'change 67% 71% 68%
3. Decreased 02% . 00% 01%
4. Not marked 04%. 06% 05%

E. Responsibility for chores, etc.

1. Increased 42% 42% 42%
2-. No change 51% 55% 53%
3. Decreased 04% 00% 03%
4. Not marked 02% 03% 03%

F. Cooperation with other family
members

1. Increased 44% 45% 45%
2. No change 49% 52% 50%
3. Decreased 02% 00% 01%
4. Not marked 04% 03% 04%

G. Planning and organization of
your own activities

1. Increased 67% 71% 68%
2. . No. change 27% 26% 26%
3. Decreased 02% 00% 01%
4. Not marked 04% 03% 04%

H. Feelings,of being overwhelmed
and criticized

.

1. Uncreased 11% 16% 13%
2. No change 51% 39% 46%
3. Decreased 31% 39% 34%
4. Nnt marked 07% 06% 07%

9A. Do you feel you are more or less
responsible as a family member since
enrolling in Off Campus High School?

1. More 51% 45% 49%
2. Same 40% 48% 43%.
3. Less 04% 03% 04%
4. Not marled 04% 03%--

68



,TABLE. XVI (4 of 8) Page 62
,,

c

OFF CAMPUS HIGH. SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

9B. Do you feel your,experienses at
Off Campus High School hac0.,
contributed significantly to
this?

1) Yes
2) No

i"
3) Not marked'

,

BoYs
'N=45

Girls
N=31

4;9%

\421:.
09%

42%
35%
23%

10. `.Do you feel jour experiences at Off
Campus High SchOol have had a bene-
ficial effect oh your reFationships
with peopl4. i n autho0 tY" and other
adul ts?

A. Yes !

B. No ,

C. Not marked` l, ,

11. At which school hvegou found it ,

easier to form rel* Voniht0s with
or make frlends wqh ,Ofher students?

A. Regular.,*high school
B. Off Campus High tjc.hoo),`
C. Same/both

12. Would you prefer to meet more fre-
quently with other_Off-_Cariipus, High
School students in groups ?,

A. Yes
B. No
C. Don't .know/other

13. Do you take better or poorer care, of
equipment and facilittes at Off. Campus
High School than Wyour former -school?

Total
N=76

46%
39%
14%

87% , '.. 01% 84%
, ,,09% -,13% '',- 11%

,. 04% 06% 05%
, ,,..

A. Poorer at Off Campus High School
B. Better at Off Campus High ,School
C. Same
D. Not marked/Don't know/other

14. Are you as likely to skip an appointment
at Off Campus High School as you were to
skip a class at your former high school?

A. More likely to skip Off Campus H.S.
B. Some frequency of skipping Off

Campus H.S. and former H.S.
C. Less likely to skip Off Campus H.S.
D: Not marked

44% 19%
47% 68%
09% 1'3%

42%,
,

52%
47% :129%
11%.. '19%

02% 00%
93% 77%
02% 00%
02% 23%

02% 03%

16% 10%
76% 84%
07% 03%

34%
55%
11%,

46%
39%
14%

01%
87%
01%
11%

03%

A3%
79%
05%
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TABLE XVI (5 of 8) Page 63

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES -- CURRENT STUDENTS

15. THE FOLLOWING ARE SOME PRACTICES THAT ARE
OFF CAMPUS HIGH SCHOOL. WOULD YOU INDICATE
OPINION IS OF EACH OF THESE PRACTICES BY
APPROPRIATE COLUMN?

A. Assignment of each student to
a teacher-counselor

1. Works out poorly
2,. Works moderately well
3. Works very well
4. Not marked

PART OF THE PROGRAM AT
BELOW WHAT YOUR

MARKING AN X IN THE

Boys Girls 'total
N=45 N=31 N=76

02%
24%
71%
02%

00%
13%
87%
00%

01%
20%
78%
01%

B. Teacher and student decide the
assignment together

1. Works out poor-1'y 04% 00% 02%
2. Works moderaIely well 13% 06% 11%
3. Works very well 82% 94% 87%

C.

4. Not marked,

A variety of ways of earning a
credit in .a particular subject

00% 00% 00%

1. Works out poorly 00% 00% 00%
2. Works moderately well 24% 13% 20%
3.' Work very well 71% 87% 78%
4. Not marked 04% 00% 02%

0,. Working with people in-the community

1. Works out poorly 11% 00% 07%
2. Works moderately well 38% 32% 36%
3. Works very well 33% 55% 42%
4. Not marked 18% 12% 16%

E-: Special help in student's weak areas

1. Works out poorly 00% 00% 00%
2. Works moderately well 31% 26% 29%
3. Works very well 62% 74% 67%
4. Not marked 07% 00% 04%

F. Getting teacher comments very
soon on written assignments

1. Works out poorly 04% 00% 03%
2. Works moderately well 31% 13% 24%
3. Works very well 64% 87% 74%
4. Not marked 00% 00% 00%

G. Encouragement of stUdept to
follow-up his own ideas.

1. Works out poorly 02% 00% 01%
2. Works moderately well 20% 16% 18%
3. Works very well 71% 84% 76%
4. Not marked 07% 00% 04%.
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TABLE XVI (6 of 8) Page 64

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

15. THE FOLLOWING ARE SOME PRACTICES THAT ARE PART OF THE PROGRAM AT
OFF CAMPUS HIGH SCHOOL. WOULD YOU INDICATE BELOW WHAT YOUR
OPINION IS OF EACH OF THESE PRACTICES BY MARKING AN X IN THE
APPROPRIATE COLUMN? (Cont.)

H. Encouragement of student to
make his own choices

1. Works out poorly_
2. Works moderately well
3. Works very well
4. Not marked

Boys
N=45

Girls
N=31

Total
N=76

04%
16%,
80%
00%

00%
16%
84%
00%

03%
16%
82%
00%

I. Providing an education as good
or better than that provided
by the regular high schools

1. Works out poorly 00% 00% 00%
2. Works moderately well 18% 13% 16%
3. Works very well 82% 87% 84%
4: Not marked 00% 00% 00%

J. Evaluation or grading in relation
to effort

1. Works out poorly 00% 10% 04%
2. Works moderately well 29% .23% 26%
3. Works very well 60% 65% 62%
4. Not marked -111 03% 08%

K. Individual counseling by
counselor-teacher

1. Works out poorly 00% 00% 00%
2. Works moderately well 29% 13% 22%
3. Works very well 71% 84% 76%
4.- Not marked 00% 03% 01%

L. Informal school atmosphere

1. -Works out poorly 00% 00% 00%
2: Works moderately well 11% 03% 08%
3. Works very well 89% 97% 92%
4. Not marked 00% 00% 00%

M. Adult respect for student's
values and ideas

1. Works out poorly 02% 00% 01%
2. Works moderately well 09% 03% 07%
3. Works very well 87% 97% 91%
4. Not marked 02% 00% 01%

71



TABLE xvr (7 of 8)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES -- CURRENT STUDENTS,

15. THE FOLLOWING ARE SOME PRACTICES THAT ARE PART OF THE PROGRAM AT
OFF CAMPUS HIGH SCHOOL. WOULD YOU INDICATE BELOW WHAT YOUR
OPINION IS OF EACH OF THESE PRACTICES BY MARKING AN X IN THE
APPROPRIATE COLUMN? (Cont.)

Page 65

Boys Girls Total
N=45 N =3.1., N=76

N. Less competition between students

1. Works out poorly 04% 00% 03%
2. Works moderately well 11% 19% 14%
3. Works very well 82% 81% 82 %.

4. Not marked 02% 00% 01%

O. Use of S grades only

1. Works out-poorly -02% 00% 01%;
2. Works moderately well 18%' 23% . 20%
3. Works very well 76% 74% 75%
4. Not marked 04% 03% 04%

P. Completion of an assignment before
proceeding to another assignment

1. Works out poorly 00% 03% 01%
.2. Works moderately well 38% 19% 30%
3. Works very well 58% 74% 64%
4. Not marked 04% 03% 04%

-..

Q. Opportunity to work on one subject
at a time

1. Works out poorly 04% 00% 03%
2. Works moderately well 16% 16% 13%

v
3. Works very well 73% 84% 83%
4. Not marked 07% 00% 01%

R: Reduction in pressures to conform

1. Works out poorly. 04% 00% 03%
2.. Works moderately well 07% 13% 09%
3. Works very well 89% 84% 87%
4. Not marked \ 00% 03% 01%

16. Do you feel that the absence of inter-
Mural sports at Off Campus High School
is a disadvantage or an advantage?

A. Disadvantage 16% 03% 11%
R. Neither advantage or disadvantage 64% 65% 64%
C. Advantage 18% 32% 24%
D. Not marked 02% 00% 01%

...



TABLE XVI(8 of 8) Page 66

OFF CAMPUS HIGH. SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES--CURRENT STUDENTS

17. Do you feel that the lack of music
activities such as band and chorus
at Off Campus High School is an
advantage or disadvantage?

A. Disadvantage-
B. Neither advantage or disadvantage
C. Advantage
D. Notmarked

18. Do you feel that the comparative lack
of art activities at Off Campus High
School is an advantage or a disad-
vantage?

A. Disadvantage ,

,B. Neither advantage or disadvantage
C. Advantage
D. Not marked

23. What is your over-all feeling about
the Off Campus High School?

A. Very much dislike
B. Dislike it som what
C. Like it soitiew
D.

E. Not marked
Like it very much

* Three boys marked both categories

Boys Girls Total
N=45 N=31 N=76

24% 0% 14%
62% 90% 74%
11% 10% 11%
02% 0% 01%

. .

56% 68% 61%
40% 29% 36%
04% 0% 03%
0% 03% 01%

)07%* 00%
00%

81%
00%

87%
'10%

8%
83%
04%

! )

I



TABLE XVII Page 67

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

Question 10:. Did our ex eriences at Off Campus High
Sc oo ave a beneficial effect on our
relationships with people in authority
and other adults?

It.would be most beneficial to everyone to
drop this authoritarian crap.

Question 11: At which school is it easier to make friends?

(Easier at regular high school.) Because
there are more people.

(Easier at Off Campus High School.) At
regular high school you meet a lot more people
but kids at Off Campus are easier to get
along with.

Students 'make friends wherever they are'. 1

uestion 12:

Question 14:

Question 15:

Frequency

1

Would you prefer to meet more frequently with
other Off Campus students id groups?

If. I did I could make it happen here.

Are you as likely to skip an appointment at
Off Campus High School as you were to skip
a class at your former high school?

I make my appointments-. Why should I miss them?

1

How program practices have worked.

(Working with people in community.) It 4
hasn't occurred, or know nothing about it.

Criticism of questionnaire--hard to 4
answer, etc.

I feel I get a much superior education at Off 1

Campus. Also I like my teacher-counselor
very much and discuss with him many aspects
of my life--academic and personal. They do,
after all, have quite an influence upon each
other.

In this school you learn the stuff you work
on whereas at the riTair school you can
float through.

I don't think we should be required to come
to school three times a week.-

I get nil encouragement from the teacher.

It's good.

74

1

1



TABLE XVII (2 of 5)

OFF CAMPUS HIGN"SCHOOL EVALUATION
STUDENT COMMENTS

Question 15: How program practices have worked.
(Cont.)

Page 68

Frequency

Regular high' school had me trying to do so 1

much at once that I became nervous and I
was always ,worried about school work. Coming
to Off Campus took a big load off me.

'Off Campus needs-more of the classes that only 1

the regular high schools offer such as home
economics and driver education whiCh_is .

Offered to each of the separate high schoo-1"-s
own students first. It is very difficult for
Off Campus students to get driver ed.

Since the Off Campus I have gotten an interest 1

in furthering my education;

I don't feel there should be any grades what
so ever--just pass or .fail.

Off 'Campus is a good too-1_ .gtving students
(opportunity) to.mature rather than stifling
them into conformity. Thus giving a false
sense of security.,

Less social pressure--atmosphere and teachers 1

easy-going.

Off Campus. is one of the finest. It is very 1

easy to get along with the teachersbetter
hamany-school I Waveb-etn to.

Question 19: What do you particularly like about the
present factlities?

Informal, comfortable home-like atmosphere-- 20
and like it belongs to us, and more honest.

Freedom of choice, to come and go, to talk 10
to people, to educate oneself,

Good teacher-student refitieaship 6

Facilities need expansion or improvement. 4

But'like it anyway. 4

Freedom to use them. 3

Nothing. 2

It works, it's good 2

I don't -use th'em--cah't say. 2

Photography and darkroom. 2

FilMA. 2

Books. 2

75'



I TABLE XVI I (3 of 5) Page 69

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

Frequency

Question 19: What do you particularly like about the
(Cont.) facilities?

No stress on conformity.
More interesting. 1

Learn more. 1

More chance to express. yourself. 1

Not as crowded. 1

Everything. 1

Yoga. 1

Question 20: What do you particularly dislike about
the facil i ties/
Lack of facilities and staff for more 23
a c_ti v i ties_: a enc 1- ab, shop -faci 1-
i

a
ti es, potter's wheel, kitchen, bathroom,

typewriters, sewing machines, library,
music, camping, sports, electives, real
coffee, and sugar regularly for coffee.
Nothing they dislike. 11

Space needed for study and work. 6

Not enough time when students can get 1

together.
Been there only two weeks--can't say. 1

Cigarette smoke. 1

I rarely have the self-discipline it takes. 1

Landscaping and appearance. 1

They should give you a high school diploma 1

when you enter.
Lack of interest by other educational 1

directors.
Forms. 1

21: What do you particularly like about
Off Campus High_School?
The friendly, open, informal, relaxed 22
atmosphere.

Question

The-friendly, understanding, meaningful, 12
close, secure relationship between students
and staff.
The teachers, the way they teach, the 6
equil way they treat you.
Th)e people. They are real and not phony. 6



TABLE XVII (4 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

iolhfaftc'admopyuosujaghrtsiccuholoarll?y iike aboutQuestion on 21 :

The freedom to be *independent.

Lack of typical high school pressure.

Being able to work at your own speed
following your own ideas with things that
interest you most.

You learn more.

Not having to spend so many hours here.

The photography teacher and facilities.

No clas-ses-you don't have to sit through
six hours of classes and not learn anything.

Mr. Linbo's easy chair and footstool.
I'm a part of it. It's me.
Everybody is their own self.
Nothing.
There is a much broader experience.
Being individuals.
Not so many rules to follow.

(Cont.)

Question 22: What do you particularly dislike about
-Off Campus High School?

Nothing

Not enough space as for quiet
big gatherings..

The students have little or no
slowly developing bureaucracy.

Equipment as for art and music.
Not being able to move to another surrounding
area and continue schooling here.
The lack of interest by other educational
directors.
`Reading and writing.
Work.
It takes longer.
It's too far to walk.
No real coffee.
Diploma factory.
We, the school , are broke, and, cannot enlarge
much longer withobt help from our pot of gold:
Hint.'

study and

power, a

Page 70

Frequena____

6

4

4

3

2

2

2

1

1

1

1

1

1

1

13

5

2

1

1

1

1

1

1

1

1

1

1

1



TABLE XVII (5 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
STUDENT COMMENTS

Question 22: What do you ?arti cularty dislike about
(Cont.) Off Campus High School?

Having to go at least three times a week.
The dumb pai.king lot.

Question 24: What suggestions would you like to make
re s ardin modifications of the ro ram?
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Fr-e-quen-cy

1

1

More space, staff, and eqUipment for more. 28
activities such as home economics, field
trips, community related courses, art, music,
electives, group activities, vocational acti-
vities, sports, piano practice room, quiet
study, guitars, books, teachers, records and
stereo, carpet, and science equipment.

Enl argement--where possibly all of the people 6

that really need a good school 1 ike Off Campus
could come and learn.

Similar schools at various locations so they
could remain small but more people could have
a chance to attend.

I wouldn't be in school now if not for Off 1

Campus.

Get rid of the diploma. 1

Everything just the way it is. 1

None that you could probably make. 1

Some revision of earning credits, more ofa 1

spectrum covering the earning of credit..
Too many. 1

This questionnaire is meaningless. 1

There should be some variety in assignments-- 1

all -I ever do is read a book and write a
paper. Th4s is most discouraging and because
of this I- wonder if I will have the patience
to finish.
Less importance placed on the speed at which
you finish a credit.



Paqe 72

Off Campus High School Evaluation

Questionnaire Responses -- Parents of Current Students . Questionnaires
were sent to the

p_areitt s_si_f_the tud eat s en oaf e_d_as__ of 1 Maxch__19 7 2 0"f then e_9 7 ma i -
e d , 46 were returned for a 48 percent return. Table XVIII shows the
percentages of responses for the various items . Girl s in this 48 percent
sample were reported. to be slightly younger than boys . The median age. of
the group was 1 7 years 2 months . The students were reported to have been
in school from three weeks to two years with a median length of time of
nine months. Boys tended to have been there slightly longer than the
gi rls,(11) months boys, 8 months gtr1.0.:_,!--Soloe--stUdents went di rectly
from/thei r fanner schoots, to -Off CtillnA' 'High SChool and one was out of
school' One year and one,Atonth.

Ni piecent-f the "parents". responded _that :they felt r child
h ail changed at t some as a result- OfVtampos.H.1 gh School experiences .
Fifty-:seven-.percent fett their- child had Chang:e'dya great 'deal (Q. 6) .
The vitas' in -which" "the= greatest`, change" was reported, i n Tank order, were
as fol lows: student's relationship with-parents and o.th'er adults (Q. 11

favorable attitude' toward himself (Q. 1 OC - 831) ; confidence i n
respect to school achievement (Q. 10A - 74%); responsibility as a family
member (Q. 8A - 74%); planning and organizing his own activities (Q. 10-G -
70 %). In other areas such as cooperation with other family members,
confidence in social situations, and responsibility for chores, the response
reporting positive change was between 52 percent and 67 percent.

A large majority (Q. 9 - 79%) indicated that their child appeared to
learn more at Off Campus High school, and only one parent reported more
at regular school a somewhat large group (Q. 9 - 20%) indicated they did
not know or did not mark this item and almost al 1 of these were parents
of girl students. Thirty-seven percent of the parents of girl s appear to
have some question.

Most parents appeared to report responsibility on their children's part
for keeping appointments (Q. 12 - 74%; however, this question unfortunate-
ly was ambiguous ly stated.

The parents tended to be stronger than the students in their feel ing that
both the lack of art and the lack of musical activities is a disadvantage .

( Q. 15 - 52%; Q. 14 - 35%). More reported the absence of intermural
sports as an advantage than reported i t as a di sadyantage (Q. 13 - 28% and
11 %).

Differences for parents of boy and girl students appear to exist as far
as what they perceive their student learning, with parents of boys being
much core posi ti ve. (Q. 9 ), growth in confidence in respect to school
achievement with parents of boys again more positive (Q. 10A); and growth
in favorable attitude toward self (Q. 1 OC), again with parents of boys
being more positive.
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Off Campus High School Evaluation
Questionnaire Responses -- Parents of Current Students (Cont.)

The parents' over -all feel ing toward the program appears to be very
positive as indicated in the summary of over-all feeling section of
this .A 6 - 1411)

I
Comments from parents are shown in Table XIX. They, like their children,
comment frequently that they like the person-to-person student-teacher
relationship with the responsibiTily pTaced on the student, and the respect
and kindness shown their children. Many;were very strong in their praise
of the program (Q. 17). Their concerns (Q. 18) were similar to those of
the students: the facility and the lack of group activities. Two ex-
pressed concern that students have to "drop out" before they are accepted- -
that this is destructive. Individual parents expressed some other in-
dividual concerns.

Suggestions (Q. 19) stressed the same areas as, some of the same things
stressed by their children: enlargement so more students can be enrolled,
more group work, more recognition by the system,, practical work training
combined with academic classes, more schools like it, and more creative
acti vi ties. Two parents suggested the addition of a full time woman
counselor or teacher - counselor.

In summary, parents are exceptionally strong in their support of the
program. They see it as having marked positive effects on their children,
particularly the parents of boys. However, a somewhat large number of
the parents of girls have some question as to whether or not Off Campus
High School offers an advantage over the regular high school for their
children in amount learned. Also, a full time woman teacher-counselor
was suggested.

Several parents suggest that the school secure additional facilities
and staff, and many favor additional course offerings.
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TABLE XVIII (2 of 5)

OFF CAMPUS. HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES FROM PARENTS OF CURRENT STUDENTS

Parents of Total
Boys Girls Parents
N=27 N=19 N=46

6. Do you feel your son/daughter has
changed much in his thinking, feel-
ing, and behavior as a result of
his/her experiences at Off Campus
High School?

A. Changed 'a great deal .56% 58% 57%
B. Changed some 41% 32% 37%
C. Changed, little or none 04% 11% 06%

Do you feel your son/daughter
appeared to grow more or less in
personal responsibility at Off
Campus High School as compared to
regular high school?

A. Much more at regular high school 00% 00% 00%
B. More at regular high school 00% 05%

_
02%

C._ About the same 11% 42% 24%
D. More at Off "Campus High School 52% 32% 43%
E. Much more at Off Civ 'pus H.S. 30% 21% 26%
F. Not marked 07% 00% 04% 1

8a. Do you feel your son/daughter is
more or less responsible as a

family member since enrolling in
Off Campus High School?

A. More 78% 68% 74%
B. ,Same 19% , 26% 22%
C. Less- 00%* 05% 02%
D.' .Not marked 04% 00% 02%

8b. Do you feel your son/daughter's
experiences at Off Campus High
School-have contributed
significantly to this?

A. Yes 67% 74% 70%
B. No 15% 16 %, 15%
C. Not marked 19% 11% 15%

9. My son/daughter appeared to learn
more while enrolled. in

A. Regular H.S.
B. Off. Campus H.S.
C. Not ,marked/Don t know

00% 05% 02%
93% - 58% 79%
07% 37% 20%
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TABLE XVIII

OFF CAMPUS HIGH SCHOOL
QUESTIONNAIRE RESPONSES FROM PARENTS

10. PLEASE CHECK THE FOLLOWING AS TO
POSSIBLE CHANGES IN YOUR SON OR
DAUGHTER.

(3 of 5)

EVALUATION
OF CURRENT

Parents
'Boys

127

STUDENTS

of
Girls
N=19

Total
Parents

N=46

A. Confidence in respect to
school achievement.

1. Increased 89% 53% 74.%

2. No change 11% 37% 22%
3. Decreased 00% 05% 02%
4.. Not marked 00% 05% 02%

B. Confidence in social
situations.

1. in4reased , 52% 58% 54%
2. No change .44% 32% 39%
3. Decreased 00% 05% 02%

C.

4. Not marked

Favorable attitude toward

04% 05,6', 04%

1. Increased 89% 74% 83%
2. No change 11 %.. 16% 13%
3. Decreased 00% 0.5% , 02%
4. No marked 00% 05% 02%

D. Concern for and care of himself

1.1 Increased 56% -- 58% 57%
2. No change 44% 42% 43%-
3.- Decreased 00% 00% 00% `_l

E. Responsibility for chores, etc.
,

1'. Increased 52 %. 53%p; 52% -.
2. No change .'48%, t3' 32% , -41%.

3. Decreased . 00%* 11% .04%1

4. Not marked, 00% 05% oac.

F. Cooperation with other faeily
membert.

1. Increased 67% :'::.6811.
;

67%
2. No change 331. 4040:: 30/.-
3. Decreased

'',.:.i.,,.,'

-.: ,7;



TABLE XVIII (4 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES FROM PARENTS OF CURRENT STUDENTS

Parents of
Boys Girls
N=27 N=19

10. PLEASE CHECK THE FOLLOWING AS TO
POSSIBLE CHANGES IN YOUR SON OR
DAUGHTER.

G. Planning and organization of
his own activities.

1. Increased 67%
2. No change 33%
3. Decreased 00%
4. Not marked 00%

H. Feelings of being overwhelmed
and criticized.

1. Increased.... 07%
2. No change 26%
3. Decreased 63%
4. Not marked 04%

11. 'Do you feel your son/daughter's
exr----ierT-OTf-ricesaaiThTf3"-lrrgrnr--
School have had a beneficial
effect on your son/daughter's
relationship with you and with
other adults?

A. , Yes
B. No
C. Not marked
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Total
Parents
-N=46

74% 70%
21% 28%
00% 00%
05%- 02%

11% 09%
32% 28%
47%s 57%
11% 06%

93% 84% 89%
04% 16% 09%
04% 00% 02%

12. How respons-ible-ts your, son/
daughter in skeepin-o appointments
at Off Campus-High School?

A. Seldom 00%
B. Occasionally 15%
C. Frequently '', 52%

D. Regularly 19%
E. Keeps Appointments well 00%
F. No complaints from school 00%

'-G.- Not marked .- 15%

I

00% 00%
21% 17%
68% 59%
00% 11%
05% 02%
05% 02%
00% 09%



TABLE'IVIII (5 of 5)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES FROM PARENTS OF CURRENT STUDENTS

Parents of
Boys_ Girls
N=27 N=19

Page 78

Total
Parents

N 46

13. Do you feel that the` absence of
intermural sports at Off Campus
High School is a disadvantage or
an advantage?

A. Advantage 33% 21% 28%
B. Neither advantage or dis- 59% 63% 61%

advantage
C. Disadvantage C 07% 16% 11%

14. Do you feel that the lack of music
activities chias band and chorus
at Off CampUs High School is an
ad4antage orAdisadvantige?

A. Advantage 04% - 00% 02%
B. Neither advantage or dis- 63% 63% 63%

advantage
C. Disadvantage 33% 37% 35%

activities at Off Campus High School
is an advantage or disadvantage?

A. Advantage 00% 00% 00%
B. Neither advantage or dis- 44% 42% 43%

advantage
C. Disadvantage 48% 58% 52%
D. 'No comment 07% 00% 04%

16. What is your over-all fecling about
the effects of Off Campus High School
on your son/daughter?

A. Not beneficial
B. Beneficial
C. Very beneficial
D. Don't know

00% 05% 02%
37% 26% 33%
63% 58% 61%
00% 11% 04%



TABLE .)(4 X

OFF CAMPUS HIGH SCHOOL EVALUATION
COMMENTS OF PARENTS OF CURRENT STUDENTS

Page 79

Frequency

Question 17: What do you particularly like about
Off Campus High School?

The person to person relationship with the 16
initiative and responsibility placed on the
student.

Every student is credited with having dignity 7

and worth, gives young. people a sense of being,
respect for self and others, great program.

Individual attention with understanding of 7

subject matter.
\

Kind, tolerant, dedicated concern of teachers. 4

Relaxed, informal, less structured atmosphere, 4
yet quiet and studious.

Encourages individu4l thought and action. 2

Emphasis is on real learning. 2

The opportunity to learn without so much .2.
criticism.

It is enabling my son to get his high school 2
credits.

My son-is satisfied. 2

Son is fortunate to receive the opportunities
given himl 1

Everything: 1

The fact that it exists. 1

The interest son has taken without me pushing 1

all -they time.
The chance it gives to a youilg person who is 1

suffering-extreme feelings of failure and
inadequacy in regular high school.
Prepares a child for college type work. 1

Having one or two subjects at a time--less 1

pressure.
Disciplined motivation. 1

For the parents--a hope. 1

Mainly her desire to go- to school. 1

The joy expressed by both students and teacher. 1

Philosophy of education,--sense of "it's ours"-- 1

(parents too.)

66
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TABLE XIX (2 of 3)

OFF CAMPUS HIGH SCHOOL EVALUATION
COMMENTS OF-PARENTS OF CURRENT STUDENTS

Frequency
Question 18: What do you particularly dislike about

Off Campus High School?

No dislikes. 8

The facility. 4

Lack of group activities with inevitable 4

lonliness and boredom.

The drop-out requirement is destructive and
makei the job of integrating student into
program doubly difficult.

No in school study time 1

Lack of music. Would like to have group 1

playing.
The-long waiting list. 1

Parent get-togethers held over a "happy hour". 1

Parents should be able to meet without a drink
in their hand.
Too much "anti" bias involved in discussion of 1

philosophical and political areas.
No regular hours. 1

Too much free time. 1

Wish you did not have so many required subjects. 1

Sometimes not enough direction. 1

Why couldn't something like this be possible. 1

in the high school?
The fact that it is not available to all people 1

who need it.
Lack of individual help for student. 1

Not knowing what's, going on. Our inability 1

as parents to relate to the school.
She acquired friends who, .iii- our opinion, are 1

undesirable. We have no way of knowing if she
would have come in contact_with. these indiviA-
uals.in a regular school.

Question 19: What suggestions would you like to make
regarding improvements at Off Campus High School?

2

More funds provided so more students can be
accepted,.i.tf.same level of-effectiveness can be
Aaintained. Wprayrforits_enlargement and
support).

5

More group work including courses, purposeful 4

rap sessions for improved oral communication
/ )

and so student has a chance to get to know more
/people her own age.

Doing a great and effective job and filling al /4
greatneedwill_fac414-tiesL-4314444b4-e ,
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TABLE XIX (3 of 3)

OFF CAMPUS 'HIGH SCHOOL EVALUATION
COMMENTS OF PARENTS OF CURRENT STUDENTS

Page 81

Frequency

Question 19: l'ijiillalWAPI5.!10:iD::AL:11J19P0JilkiA
(Cont.) ----4------tTffC------FfregariinglinprovenItsalampus'igh School?

More recognition of its needtn the public school
system - -with adequate funding ,to' place this on
the same level as other educaton, both in
ficilities and general acceptance; be able to
take driver ed. without being last in line at
a normal school.

Addition of a full-time woman counselor or 2
teacher-counselor.

Practical work training combined with academic 2

classes, with more help given in guiding these
kids into work experience; our son craves this.

(More schools like it in other areas. 2

More creative activities--art, music. 2

SiMilar program at the regular ,high school 1 1

with closer supervision and guidance.
More community services activities for child. 1

Same teacher--child conferences. 1

Could son join regular high school choir 1

until music is offered?
`Try to retain its informal, non-institutional;
likeatmosphere.
More space and equipment. 1

Periodic progress reports. 1

More community and parent involvement. 1

.Someone other than own teacher to talk to. Son
had an excellent person when he was a part-time
sophomore recovering from his use of drugs.
Off Campus directly reflects the misdirected 1

trends of formal schools to properly maintain
student interest. Were formal 3chool format
directed more toward the students than an
administrative bureaucracy, there would be no
need fo'r Off Campus.
Let the students take turns cutting the grass and
keeping the property tidy.

CI

b

88
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Off Campus High School Evaluation

Questionnaire Responses--Reading Students. Completed questionnaires
were returned from eight

of the 31 students enrolled in the Re4ding Tutoring Program as of
V.--; 1 March 1972, for a 26 percent return! The results are, shown 'in

Table .XX. Boys outnumber giils enrolled in reading instruction about
two to one; questionnaires returned were from boys, two to one. Those
responding had been in the program two or three months to one year. The
majority of those. responding were also taking other work at Off Campus
High,School. Thirty-eight percent were enrolled in a regular junior or
senior high school (Q.5).

All of those responding report a more positive attitude toward reading
(Q.6A - 100%) and ,most feel they have improved (Q.60 -87%). Half
report that they are reading more books out of school (Q.6C - 50%).

The majority report they defi=nitely like reading now (Q.8 - 62%), whereas
none felt definitely positive about it formerly (Q.7 - 00%). Most report
that their reading has definitely helped them in their other school work
(Q.9 - 62%).. All report they now have some liking,ftyr reading (Q.8 -
100 %), and all report that instruction has had some positive effect on
their other school work.

In summary, -of those reporting, all report better attitudes and most
report ioprovement.

Their comments to open-ended questions shown in Table XXI express these
same feelings. They stress improvements in speed, comprehension, tech-
niques, and confidence. The one suggestion made was for more interesting
materials.

1;
Distribution was- not complete. in this instance.

89
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TABLE XX

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES -- READING STUDENTS

Number of students enrolled-in
Off Campus High School reading
program who responded to
questionnaire.

2. Age.

Boys

Girls

Total

I!

!i

Median Age

Age Range: Low

High.

6

2

8

o

Page,83

16 Years- 8 Months

13 Years- 9 Months

17 Years- 4 Months

3. Total length of time, you have
. been in the reading program at
Off Campus High School.

Median Time

Time Range: Low

High

4. Arp you enrol led at Off Campus
High School} for other courses?

A. Yes

B. No

4 Pion0s

2-3 Monthtl

1 Year

62%

38%

5. Are you enrol led. in a rep') .

junior high or.. senior high
school pjograui i d d 'Wpm ?

A. Yes 38%

B. No 62%
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TABLE )QC (2 Of 2)

OFF CAMPUS HIGH SCHOOL EVALUATION
QUESTIONNAIRE RESPONSES -- READING STUDENTS

6. IN WHICH OF THESE WAYS, IF ANY, DO YOU
FEEL YOUR ATTITUDE TOWARD READING HAS
CHANGED SINCE ENROLLING IN READING AT
OFF CAMPUS HIGH SCHOOL?

A. What are your over-all feelings about
reading?

1. ,More positive 100%
2. Same 00% ,

3. More negative 00%

B. Do you feel you are abetter reader
now than you were before enrolling?

1. Much better reader 12%
2.-- Better reader 75,%

3. Same 12%
4. Poorer reader 00%
5. Much poorer reader 00%

C. Are you reading more books out of

in reading?

1.

2.

3.

4.

5.

Page 84

-Many more 25%
Some more 25%
The same 38%
Fewer 12% ..

Many fewer 00%

7. Did you like reading prior to enrollment?

A. Yes
B. Somewhat
C. No

8. Do you like reading now?

A. Yes
B. SNmewhat
C. N.

9,, Do you feel that reading instruction has
helped you in other school work?

A. Ye's'
B. Somewhat
C.. No

el

00%
88%
12%

62%
38%
00%

62%
38%
00%
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TABLE XXI

OFF CAMPUS HIGH SCHOOL EVALUATION
READING STUDENT COMMENTS

Question. 10. If you did not like reading formerly, Frequency
what about it did you not 1 ike?

Read too slow and can't remember what
I read. 2

I didn't understand a lot of what I was
reading. 1

Everything. 1

Didn't think I knew how. 1

Question 11. If you do not like ,reading now, what about
it do you not like?

Now I like reading more than I did before.

I like it.

1

1

Question 12. If you feel you have gained from reading°
instruction, what do you feel you have
gained?

A better understanding of what I am reading
and I have learned much more from what I read. 1

The ability to read faster.

Speed and understanding - better reading
techniques.

Much more self-confidence. Am beginniPg to
remember what I read.. 1

Found out I could read. 1

I can reaejaster' and get more out of it. 1

Question 13. What suggestions woul d ,you like to make for--
improving the reading instruction program.

Th have more things , that would be more inter:
esting to read. Soinething to fit the in-
dividual taste of the student. 1

None

I don' t know

2

1
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Off Campus High School Evaluation

Questionnaire Responses -- Former Students. One hundred and one
questionnaires were

mai led. However, seven were returned undel ivered. Of the 94 former
students who presumably received them, 28 responded, 16 males and 12
females, for a 30 percent return. Table XXII shows the:. percentages
of responses in' the various item categories .

The median age for the boys was 19 years 4 months and 18 years 10
months, for girls. The total range in age was from 16 years, 2 months
to 21 years 7 months (Q.1) . The median length of time attended was
six months for boys and five and one-half months for girls, with the
total range being one month to two years, 8 months (Q.3) . On the
average it had been nine months since the students were 1 ast enrol led,
with a range of from two to thirty months (Q.4). A small percentage,
when enrolled, were also attending a regular Bellevue High School
(Q.5 - 7%). A rather large percentage were also taking reading (Q.7 -
boys 69%; girls 34%) .

.
Of those reporting, a much 1 arger percentage of the boys than of the
girl s reported that they are working full time (Q. 7 - 31% to .0%).
A large percentage of the boys were either .working full time or in
school (Q. 7 - boys 69%; girls 34%).

Eighty-five percent of these former students indi cat
changed some or a great deal as a result of their experiences at Off

I

Camp.us High School. Almost half indicated that they had changed a
great deal. Boys were more positive in respect to the number report-
ing change than girl s (Q. 9 - boys 94%; girls 75%) .

Those areas in which the most former students report change (50% or
more) were ,in rank order: relationships with people in authority
and/or adults (Q. 14 - 79%) ; personal responsibility (Q. 11 - 78 %);
confidence i n respect to school achievement (Q. 12A - 61%). Change
was reported by 25 percent or more in al 1 remaining areas . The 1 east
change was reported in cooperation with other family members (Q. '12F -
25 %).

,

Differences 5 etween boys and girls in reports of change occurred in
respect to planning and organizing their own activities, confidence
in social situations, decreased feel ings of being overwhelmed or
criti cized, and cooperation with family members. Larger percentages
of boys reported positive change than did girls in these areas.
However, 50 percent of the girls indicated that they had grown
"much more" in personal responsibility aso compared to 31 percent
of the boys.

Eighty-two perceht of the former students:indicated that they learned
more at Off Campus Hi gh School than at thei r former regular high
school . More boys so indicated than did girls (Q. 10 - boys - 94%;

93
/o I
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girls:- 67%). Sixty-eight percent indicated they had taken better
care of equipment at Off Campus High School with 29 percent abstain ing.
There, again, as with current students, more boys ( 8 1%) than girls
so indicated. Comments suggest that girls had hdd less of this
problem.

On the section of this questionnaire regarding how well practices or
strategies worked out, most of the practices were endorsed by almost
;all the respondents as working moderately well or very well . Seventy -
five percent or more indicated that the toll owing practice worked
"very well ",.. Less competition between students (Q. 15N - 8 9 %);
individual counseling by teacher-counselor (Q. 15K - 82%); getting
teachers ' comments very soon on a written ass ignment (Q. 15F - 82%) ;
informal school atmosphere (Q. 15L - 79 %);= and encouragement of
student to make his own choices (Q. 1 5 H 79%).

Working with people in the community was the only item rated by less
than two-thirds of this group as working (Q. 15D - 64%).

The large major ity of the former students responding indicated a
very positive over-all feeling toward Off Campus High School , with
82 percent indi cating that they liked it very much and 11 percent
indicating that they 1 i ked it somewhat. Only one student ( 4%) ex-
pressed dislike.

Responses to the open-ended question as to why they 1 eft Off Campus
High School indicated that of the 28 responding, 16 left Off Canipus (-
High School because they graduated, three couldn't manage the trans -
portati on, two students moved, two because of parental request, one to
join the Navy, one to go back to regular high school , one because he
didn't think he was do ing well , one because she felt the program was
too loose to learn anything, and one for personal reasons.

Spontaneous comments were for the most part very positive (15 posit i ve ,

2 non-positive) ; e.g.., "after attending another school which is called
continuation I still feel that Off Campus has the best program I've
ever been enrolled in, and, also the best teachers." And, "For the
1 ittle amount of work I did, I continue to be amazed by how often I
refer back to what I learned and my experience at Off Campus " ; and,
"I feel that Off Campus should be the way high school should be run" .
There were two non - positive comments : "I think the only way to learn
is to go to Bel 1 evue High", and, "Two or three subjects at one time
would still work fine. No one wants to waste time which could be ,

used to finish quickly". One long comment was as follows:

"I found many of these questions, did not apply to my own
particular experiences at Off Campus. My reason for
dropping out of a regular high school was because I was

/
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interested in academic as well as personal learning.
While I suppose most any school could fulfill the first
requirement, it seems that any learninOs useless until
it can be applied to daily living. Off Campus, because
of the emphasis on the individual , afforded me this opp-
ortuni ty. So learning then, became a total trip--it
was not separated into in-school learning and out of
school -10rning. Whether I have more responsibility
for Chores now as a result of Off Campus- seems pretty
trivial to me. The benefit I got from going to Off
Campus is simply that I recei ved an educati on--one which
helps me to deal with myself and with others.

"From the questions in the questionnaire, I worry that
Off Campus may become just another school--one that gets
hung up on grading, teacher-student divisions, and
preparing the way for college, while hiding behind the
guise of dedication to the 'furthering.of education'.
.My experience there was a good one because all of us
were aware that we are all constantly learning and
teaching together. That, in my opin ion, is what a
school should be. Hopefully it will remain that,way."

Suggestions stressed were to have more such schools, to provide
mo-ree-las-s-e-s , to -e-n-ferrse- esfor mores-tuclentsrto----------
permit students to take more than one class, to have a work-study
progran, for the regular high schools to adopt some of the Off
Campus High School principles, to keep Off Campus High School the
same size because of the advantages of a small-student body, to
prov i de, for some peer criticism and a little more competition,
because "purely teacher oriented criticism can isolate a student
from the feelings and directions his peers".

In summary, former students who responded were very positive,
sometimes eloquent. They felt Off Campus High School had influenced
them a good deal, the boys slightly more than the girls. They felt
improvement had been particularly in relationships with people in
authority and other adults, personal responsibility, and confidence
in ,respect to school achievement. They felt the practices had
generall-y-wo-rked-well with the possible exception of working with
people in the community. They favored the reduced competition
and close teacher-student relationship particularly. They tended
'to suggest things similar to those of current students: more
staff and facilities or more such schools, adoption of some of
the principles to other schools, a work-study course, and some
transportation. Some indicated they would 1 ike to take more than
one course at one time.


